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unit  3
ConstruCting  

effeCtive texts
the Big question

How does a writer construct effective texts for a variety of 
audiences and purposes?

Key learning ideas
 ● Audience and purpose influence text type choices.

 ● Different text types typically use different structures and features.

 ● A variety of language structures and features are a writer’s key tools.

Knowledge, understanding and skills
Students will:

 ● understand the structure of imaginative and informative texts

 ● understand the language features of imaginative and informative texts

 ● develop skills to construct effective texts.
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Text appeal . . .

She stepped to one side. 
Behind the large iron gate 
which stood at the end of the 
graveyard were a small group 
of children. Many of them 
were filthy and very poorly 
clad. Only a handful had a 
blazer or coat. They all looked 
bewildered and exhausted. 
One tiny dark-haired girl in 
the front was hanging firmly 
on to a new teddy-bear.

— from Goodnight, Mister Tom  
by Michelle Magorian

In my opinion,
it’s time to get tough
on skateboarding in

public places!

Schools shun social 
networking sites 
by Melanie Kirkwood
Schools in some states of the US have moved 
to actively discourage students from using social 
networking sites while studying. 

A recent US study supported an earlier study 
from The Netherlands that showed that students 
who used Facebook while they were studying 
achieved significantly lower results than students 
who did not. The studies give the lie to the often-
cited belief that this generation is a whiz at multi-
tasking. 

It is likely that at least some Australian schools 
will follow the US lead.

Mail Online, 16 March 2012

Brilliant!

Oh, no! The vampires One?

When’s it due? 

Feb 10, 2009 8:34 PM

Tomorrow!!!

Feb 10, 2009 8:34 PM

There’s no way we can get it

done in time. Where’s

Hermione?! 

Feb 10, 2009 8:35 PM

Let’s look in the library. I’ll

meet you there.

Feb 10, 2009 8:35 PM

Reply

Ron  Weasley

Messages (1)
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What is a text?
A text is a form of communication between a creator and an audience. texts come in 
a variety of formats and are designed to meet different purposes. texts may take the 
form of novels, poems, short stories, films, newspaper articles, instruction manuals, 
television shows, essays, speeches, graphic novels, cartoons, plays, websites, SMS, 
emails, social networking sites, and more. Some texts are written, some are spoken and 
some are visual. Some texts are designed to entertain, some to provide information or 
instruction and some to persuade. Whatever the type, all texts must be crafted by their 
creator using conventions and features that are common to text construction.

Tuning in
1 Think and compare: think of all the different texts you come across every day. Write 

a list of the texts you have used, seen or created today. Compare your list with a 
partner and tick off any similar types.

2 Discuss and decide: When a text is created, the author must consider the audience 
and purpose for the text. in other words, who has the text been created for and why 
has it been created? the table below lists different text types, as well as the main 
audience and purpose. in small groups, discuss what should go in the blanks — some 
have been started for you.

Text Audience Purpose

A picture story book about 
the alphabet

3–4 year-olds to entertain and inform (to 
help teach the alphabet)

A letter to the editor calling 
for action on climate change

An instruction manual for 
assembling an entertainment 
unit

the Hunger Games novels by 
Suzanne Collins

A news report on an 
earthquake in Christchurch

A twitter post Friends and family

A Superman comic

Parents and students to inform the reader of recent 
school events

3 How would you define a text? Write down your own one-sentence definition. You 
might like to start with the words A text is  .  .  .  or A text can be defined as  .  .  .

need to Know
audience those who read, 
view or use a text. For example, 
the audience for a picture book 
might be preschoolers.

purpose the reason a text 
was created. For example, 
the purpose of a recipe is to 
instruct someone who wishes 
to prepare a particular dish.

LiteraCy link 
audience and purpose
the creator of a text whose purpose is to 
persuade must also consider the audience. 
if the text is to persuade primary school 
children to put their rubbish in the bin, it 
might rely largely on visuals and only a few 
simple words of text. if the text is to persuade 
businesses to recycle their waste products, it 

may rely less on visuals and more on detailed 
text with supporting data.

Create two slogans about recycling: one 
for a primary school class and one for 
a group of businessmen. How do they 
differ?

eLesson:
The English is .  .  . team 
explores how writers 
construct effective 
texts for a variety of 
audiences and purposes.

Searchlight iD: eles-1585
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   ConstruCting imaginative texts

How do imaginative texts entertain their readers?
imaginative texts are created in the writer’s imagination and are intended to be read 
for pleasure. these literary texts include novels, short stories, picture books, poems, 
plays and films. Writers of imaginative texts aim to draw the reader into the text, 
constructing a believable world that makes the reader eager to read on.

Have you ever tried to use the heel of a shoe to hammer in a nail? it’s rarely 
successful because the best tool for this job is a hammer! the same is true with writing 
— a successful text is more likely when the writer chooses language features and text 
structure to suit the intended audience and purpose. in imaginative narratives, the 
writer’s chosen genre, for example fantasy, action/adventure, crime, science-fiction, is 
an important starting point.

text structure and language features will vary depending on which genre the 
imaginative text is. the following chart looks briefly at ways language elements might 
be varied to suit particular narrative genres.

3.1

need to Know
genre: ‘kind’ or ‘sort’ — a 
style of writing or way of 
categorising literature and 
artistic works

Genre Language features Descriptions Common sentence types

Fantasy the language is highly 
descriptive and often old-
fashioned and/or poetic. 
Sometimes languages  
and/or words are especially 
created to make the world 
seem more authentic.

the setting or fantastical 
elements are described in 
great detail to draw the 
reader into the world. this 
is especially important in 
fantasy, as the world may 
be quite different to the 
world the reader knows.

Detailed and complex 
sentences, often 
containing embedded 
clauses

Science fiction Lots of technical jargon 
(which is often made-up) 
to describe otherworldly or 
futuristic elements

Similar to fantasy but 
instead of describing 
magic or the supernatural, 
it describes gadgets and 
technology.

Detailed and complex 
sentences, often 
containing embedded 
clauses

Mystery, crime,  
thriller and 
 horror

Often factual, formal and 
sophisticated to sound 
authentic. this is usually 
a more serious genre and 
formal language helps 
create this tone.

Most descriptions relate to 
the actions and mindset 
of the characters. it draws 
the events out to build 
suspense for the reader.

in horror, it is the blood, 
guts and gore that are 
designed to evoke a 
response in the reader, so 
detailed descriptions of 
the gory bits are included.

Long, detailed sentences 
are used to create 
suspense.

Short sentences are used 
to build excitement.

Dialogue is often 
prominent to help 
understand the characters’ 
motivations, reactions and 
interactions.
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An imaginative text can of course combine elements from more than one of these 
genres; for example, action/adventure with fantasy or historical with crime or thriller.

the following short story, A Trip to the Shop by Richard Yaxley, tells the story of 
Shania, who escapes into her fantasies of being an action spy/superhero to escape her 
boring real-life existence. 

Before you read the story, your teacher may ask you to complete the following 
Ready to Read activities.

ready to read …

 ● Why are you reading this text?
 ● Do you daydream? if so, what do you daydream about? How might daydreaming 

help you?
 ● Look at the title of this story. Does it sound like the title of an action story?
 ● imagine your ideal action superhero and keep this in mind as you read the story.
 ● Read the story through once, ignoring the annotations.
 ● Read the story a second time, this time reading the annotations.

Action/adventure Language is often 
simplistic with few 
details — the main focus is 
on plot development and 
fast-paced action.

Detailed descriptions are 
not used heavily in action/
adventure; and if they are, 
it is to describe car chases, 
races, explosions etc.

Short sentences are used 
to build excitement.

Historical fiction As these stories are set in 
a real-world setting — but 
in a past time — language 
reflects the time period or 
setting of the story.

Detailed descriptions of 
people and places are used 
to help readers understand 
the time period or 
circumstances.

Dialogue is often 
prominent to help 
understand the characters’ 
motivations, reactions and 
interactions.

Rite of passage/ 
coming-of-age  
novel (also known 
as Bildungsroman)

As these stories are set 
in a real-world setting, 
language reflects the time 
period or setting of the 
story.

Detailed descriptions of 
people and places are 
used to help readers 
understand the time 
period or circumstances. 
Character descriptions are 
important as these stories 
are character-focused.

Dialogue is often 
prominent to help 
understand the characters’ 
motivations, reactions and 
interactions.
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A Trip to the Shop
by Richard Yaxley
‘Shania,’ said her mother waspishly, ‘can you please get your nose out of 
that book and go to the shop for me?’

Shania did not move. She was a tall girl with a mop of brown hair and 
too many freckles. She was reading a book called Action Stations.

It was a thriller, with a gorgeous heroine called Katerina who karate-
chopped block-headed baddies, flew gyrocopters upside-down over 
piranha-infested rivers and saved the world with the same frequency 
that most women apply lip-gloss.

She liked the name Katerina. It had two a’s and an i. Just like Shania.
‘Shania,’ whined her mother. ‘We need some bread, honey. And 

tomatoes. Please!’
Katerina appraised him with her cool, luscious eyes.
‘ You’re a man,’ she said perceptively. ‘I have no time for men. They get in 

my way.’
‘But Katerina,’ pleaded the tall, dark, handsome, part-Mediterranean 

stranger, ‘you and I  .  .  .  we belong together. Like wine and cheese — we are 
made for one another.’

‘Very well,’ murmured Katerina seductively. ‘You may kiss me.’
The stranger leaned forward. Katerina let him get close enough to see the 

quality of her hand-made Latvian silk blouse, then she twirled, flexed and 
scissor-kicked to his kidneys. The stranger buckled immediately and fell to the 
floor, groaning. She laughed with the abandon of someone in complete control 
of her destiny then leapt into her red Maserati sports coupe and zoomed back 
down the autobahn.

‘Oh Katerina!’ breathed Shania.
‘Oh Shania!’ yelled her mother. ‘How many times do I have to ask 

you?’
Shania sighed. She marked her spot in the book, closed it and placed 

it carefully on the table.
‘Bread and tomatoes,’ said her mother more calmly. ‘Make sure they’re 

firm.’
She looks so  .  .  .  ordinary, Shania thought. She tried to imagine her 

mother zooming down an autobahn in a red Maserati sports coupe and 
nearly laughed aloud.

‘Okay,’ she said.
‘And milk,’ said her mother petulantly.
‘Okay,’ said Shania Smith. She took a ten-dollar note from the 

housekeeping jar and left the house.

It didn’t take long for the action to warm up. Two hawk-eyed, hack-
mouthed killers were waiting for her in the shadows of the front 
hedge. The sun glinted off their curved swords, held wickedly before 
them. Shania let them get close enough to see the quality of her beige 
Woolworths T-shirt, then she ducked, spun, grabbed their wrists in an 
iron grip and flung their weapons fifty metres into the depths of the 
housing estate. The trained assassins — for that was what they surely 
were — squealed in terror, jumped back on their mopeds and buzzed off.

Orientation of the narrative  
(1–2)

the name of the protagonist is 
mentioned early so the reader 
knows who will be the focus of 
the action.  (1)

italic text is the cue that we 
are reading ‘the story within 
the story’ — the story Shania is 
reading about Katerina.  (12–24)

this links with Shania’s beige 
t-shirt, showing the contrast 
between Shania’s real life and 
her fantasy life. (20,43–44)

the ‘real’ world (in the story) 
interrupts. (25,147)

Compare this boring dialogue 
between Shania and her 
mother with that between 
Katerina and the stranger. 
(30–38)

Use of name Smith suggests 
ordinariness of Shania’s life. 
By contrast, most spies/
superheroes have exotic or 
glamorous names. (37)

the author uses stereotypical 
characters — superheroes and 
supervillains. (40–41,50)

the detailed description sets 
the scene for the reader — and 
sets the tone. (40–47)

Strong verbs convey the action. 
(44,45)

SAMPLE
 E

VALU
ATIO

N O
NLY



 Unit 3  Constructing Effective texts 67

50

55

60

‘Kretzel’s henchmen,’ muttered Shania through gritted teeth. ‘I knew 
it.’

Kretzel was a ruthless, bald, one-eyed, squeaky-voiced megalomaniac 
who would stop at nothing to achieve world domination. Katerina had 
had problems with him too.

Shania walked on down the dusty road. The shop was only a short 
distance away — about five hundred metres — but that was no excuse 
for complacency. A lot can happen in five hundred metres, thought 
Shania grimly.

As if on cue, a giant shadow fell across her path. She looked up as 
three hairy, humungous woman-eating spiders stepped out from behind 
a CWA billboard. Their eyes spun towards her like out-of-control 
marbles. Then, in perfect synchrony, they lifted their front legs and 
began a lumbering scuttle in Shania’s direction. The lead spider raised 
fangs that dripped with a megalitre of death-dealing toxin.

Complication (57)

the absurd is used to entertain 
and amuse the reader.  
(58,64–67,94)

Shania rummaged in her backpack. Since first tangling with the evil 
Kretzel, she rarely travelled without her AFP — Arachnid Freeze Pump. 
Held in the hand like a small, cylindrical pistol, it pumped a misty spray 
that had been specially developed in Frankfurt laboratories to put hairy, 
humungous woman-eating spiders in a state of suspended animation.

The creatures closed in. Shania could smell their rancid fur, see the 
sweat gleaming on their thoraxes and their bulbous yellow abdomens.

She held up the AFP and pressed a button. The spray flew out and 
coated the spiders. Instantly they froze.

Shania checked the gauge on the side of the AFP, just as Katerina 
would have done. ‘Down to 12 per cent availability,’ she grimaced. ‘Hope 
there aren’t any more.’ She stepped beneath the legs of the spiders, taking 
care to avoid a frozen drip of venom that hung like a stalactite from 
the last spider’s jaw. Then, having looked left, right then left again — 
superwomen are very conscientious about road rules and setting a good 
example — Shania crossed the road.

Here the footpath followed the line of the ocean. Today, fluffed by 
a light breeze, the water was darker, topped with small choppy waves. 

Embedded clauses provide 
detail within sentences. (65–67)

Details of the danger build 
suspense and reader interest. 
(68–69)

Short sentences describe the 
suspense and action. (68,71)

Simile adds descriptive interest 
(75–76)

Humour ‘sends up’ the spy/
action genre. (77–78)

65

70
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80
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Perfect conditions for an attack, thought Shania, remembering Katerina’s 
recent tangle with Kretzel. She took out her high-powered laser opto-
binoculars and scanned the ocean. Just as she thought. Kretzel’s fleet of 
sniper subs were waiting below the surface of the pier like marauding 
sharks.

Sniper subs are tiny vessels built for a single operator. They are 
amphibious and carry enough explosives to detonate an entire city. 
About the size of a torpedo, they are even more deadly.

Shania clicked on the digitalised mapping mechanism of her opto-
binoculars. Instantly she was given a graphic display showing the exact 
position of each sub.

She counted. Twelve in all. Lucky. In her backpack was a box of micro 
depth charges. Twelve of them, as it happened. Shania wasted no more 
time. Within seconds she was disguised as a bearded tuna fisherman. 
She sauntered out onto the pier, smiling at the playing children and 
waving to the men who were sitting on stools and hoping for a catch of 
whiting.

How little they know, she thought grandly. Be with me, Katerina  .  .  .
She used a portable scopex to locate each of the subs. After she had 

dropped the MDCs there was a series of small popping sounds, but 
no-one seemed to notice. Life went on as it always had. Shania looked 
down into the ocean. Nothing. The subs were already plummeting to the 
bottom. Disaster had been averted. She wiped her brow, ripped off the 
beard and continued on her way.

Shania knew immediately that the man behind the counter was a plant, 
probably from Kretzel’s inner sanctum. How many shop assistants have 
titanium fangs in their mouth and an MK47-shaped bulge under their 
shoulder? She used the StunBeam in her watch to put him temporarily 
out of action, then grabbed her bag of groceries and scuttled out of 
the store, nearly tripping on a concealed plutonium bomb, which she 
quickly defused (red wire first, then blue followed by black). She had just 
completed this delicate but fulfilling task when a squadron of low-flying 
jet fighters zoomed out of the clouds.

‘Kamikaze,’ said Shania to no-one in particular. ‘What a drag.’ She 
shrugged, took a make-up mirror from her back pocket and deflected 
the sun’s rays directly into the path of the aircraft. Suddenly blinded, 
the pilots panicked, strayed off course and the fighters hurtled into the 
ocean with a ripping, roaring explosion and a huge splash.

As Katerina says, thought Shania, a modern girl should never go out 
without her make-up mirror.

On the way home there was a minor skirmish with a giant rolling boulder 
— easily disintegrated with her new, astro-powered Rock-Blaster — as 
well as two sword fights, a quick scuffle with a Sherman tank and a tricky 
obstacle course through a cloud of poisoned arrows. But, like Katerina in 
Action Stations, Shania managed brilliantly, and soon she was standing 
on the corner of their street.

She scanned the horizon. Her acutely developed nose-for-danger told 
her it was over — all threats defeated. She sighed, wiped her forehead 
and smiled to herself. It had been a busy day, but nothing she couldn’t 

Simile adds descriptive interest  
(83–85)

Short action sentences end 
with absurd sentence to create 
humour (92–94)

Complication (106)

Use of alliteration to allow the 
reader to ‘see’ the action (119)

the embedded clauses reminds 
the reader that the author is 
writing a ‘tongue in cheek’ 
narrative or spoof. (124,138–139)
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handle, and tomorrow would bring other challenges. It was all part of 
the business of being who she was — Shania Smith, superwoman and 
saviour of the solar system. She took one final look around. Everything 
appeared to be normal. Her mother’s brick-and-tile house squatted in 
the middle of a suburb of brick-and-tile houses. In the distance she 
could see more brick-and-tiles punctuated by the odd taller building and 
shopping centre. The sky — so recently filled with the fumes of spider-
breath and buzzing jet fighters — was once again clear and blue. Behind 
her, the ocean — lately filled with marauding submarines and exploding 
depth charges — lapped gently against the beach.

Shania sauntered up the driveway of their home, wondering if someone 
tall, dark and handsome, and probably Mediterranean, would be waiting 
for her. A rakish Renaldo, perhaps, or Jean-Paul with a snorting Spanish 
horse and fedora hat. She looked ahead but could see only her mother, 
small and dumpy in a rayon print dress as she hung out the washing.

‘Did you get the bread?’ she asked.
‘Yes.’ Shania held out the bag. ‘One loaf of white sandwich bread and 

six firm tomatoes.’
‘Thanks,’ said her mother, not really listening.
‘Not a problem.’
If only she knew, thought Shania. If she knew about the real me — 

Shania Smith, superwoman, saviour of the solar system, defender of 
rights, vanquisher of evil, goddess of all that is good and true — she 
wouldn’t be so blasé.

She smiled to herself, wandered back inside to the lounge room. 
Action Stations was on the table where she had left it. She sat down, 
tired from her afternoon’s exertions. Repelling giant spiders, sinking 
marauding submarines, defusing massive bombs, outwitting trained 
assassins, dodging kamikaze aircraft — it all took it out of you. She 
yawned, picked up her book and started reading again.

Katerina opened the door of the six-star apartment. Jean-Paul, a tall, dark, 
handsome man who wore a fedora and moved as if he might own a snorting 
Spanish horse, walked towards her with a glass of champagne.

‘Guess what, ma cherie,’ Jean-Paul said in his resonant, perfect-tenor voice.
Katerina drained the champagne in a single gulp, glided to the bar and 

poured herself another.
‘What?’
‘My share portfolio has increased by fifteen million per cent in the last ten 

minutes,’ said Jean-Paul, checking his new gold Rolex watch. ‘Because of this, 
I have just bought an island in the Mediterranean, a squadron of luxury Lear 
jets and two succulent lobsters. Ma cherie, I want you to be with me there  .  .  .

Katerina looked into his deep dark eyes, felt her body shake with longing  .  .  .
‘Shania! Shania!’ Her mother was shaking her shoulder. ‘Wake up!’

She stretched, yawned, opened her eyes.
‘Mum, I was asleep .  .  .’
‘You forgot the milk. Go back to the shop at once and get the milk!’
‘Oh,’ said Shania Smith.
The book lay, face down, on the floor beside her.

Alliteration used to keep the 
reader engaged. (133–134)

these sentences prepare the 
reader for the climax and 
resolution. (134–138)

the author uses hyperbole: 
‘over the top’ exaggeration for 
effect. (158–160)

italic text returns the reader 
to ‘the story within the story’. 
(163–174)

Climax, twist and resolution all 
occur together, bringing the 
reader back to earth. (175–180)
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Activities . . .

understanding an imaginative text
Getting started 
 1 Make a list of the characters in the story. now, place an R (for real in the world 

of the story) and an I (for imagined in the world of the story) after each name. 
Are there more real, or more imagined characters?

 2 Sort these events from the story into the order in which they happened.
 Shania defeats woman-eating spiders; Shania disguises herself as a tuna 

fisherman; Shania’s mother asks her to go to the shop; Shania causes fighter 
planes to crash into the ocean; Shania falls asleep; Katerina leaps into her red 
Maserati; Shania has a scuffle with a Sherman tank; Shania uses the Star Beam in 
her watch.

 3 What similarity exists between the names Shania and Katerina?
 4 What is Shania’s last name? Why do you think the author might have chosen this 

name for the character?

Working through
 5 What is the title of the book Shania is reading at the orientation of the story? 

Why is this title significant? How does it contrast with the name the writer gave 
this story?

 6 is Shania or Katerina the protagonist in this story? How do you know?
 7 Who is Kretzel? What role does he have in the story?
 8 Does Shania really own an Arachnid Freeze Pump? Explain your answer.
 9 Write a description of what Shania looks like, using the words from the short 

story. Can you find any words in the story that describe Katerina? if you can’t, 
describe her as you envisage her. How different are the two descriptions?

10 What does the use of italic type in some parts of the story indicate?

anaLysing an imaginative text
Getting started
11 What is the author’s purpose in writing this story: to entertain and amuse, to 

inform or to persuade? How do you know? Support your answer with evidence 
from the story.

12 Who do you think this story would appeal to and why?
13 Find two or three examples in the story of the author using:

a humour
b exaggeration or hyperbole
c alliterative language
d strong action verbs
e embedded clauses
f similes.

 Draw up a table to record these. What effect does each of these have on you as a 
reader?

Working through
14 Draw a plot graph and label points on the graph to show the orientation, 

complications, climax and resolution of the story. See page 94 for a 
description of these elements of a narrative.

15 Do you think the ending is a twist ending? is it an anti-climax or a ‘cop-out’ by 
the author, or is this a suitable ending for the story? Explain your view.

need to Know
orientation beginning of 
a story where characters 
are introduced and settings 
established

protagonist the leading 
character or hero in a play, 
novel or film

hyperbole (pronounced  
hy-per-buh-lee) an 
exaggeration or overstatement 
used for effect and not 
intended to be taken literally

embedded clause an 
embedded clause is a clause 
that occurs within another 
clause. See the Language link 
on page 91.

complication the events in 
the story that move the plot 
towards the ending, creating 
tension or interest as they do so

climax the highest point 
of tension in the plot of a 
narrative, where the main 
action is concluded

resolution the events after 
a story’s climax, which may 
include a surprise or twist

twist a surprise or unexpected 
ending or resolution in a 
narrative
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16 Some way into the story, we discover that Shania’s last name is Smith. What 
would be a suitable last name for Katerina? Why?

17 Choose a short passage from the story that uses many action verbs. Rewrite the 
passage replacing the action verbs with other, less strong verbs. What effect 
does this have?

18 Do you like this story? Explain your opinion by referring to the text. Develop a 
set of criteria on which to base your opinion. (See the Literature link at right.)

19 Rank the following language features used by the author according to how 
strongly they contribute to the humour in the story: hyperbole, similes, 
alliteration, use of the absurd, short sentences, character descriptions. Use a  
1–6 scale, where 1 contributres most to the humour.

Going further
20 the ‘imagined’ characters in the story are stereotypes. Explain the stereotypes 

used by the author. How does the use of stereotypes suit the author’s purpose? 
21 Katerina is a woman. Are ‘superheroes’ usually female? Why do you think this is 

the case?
22 How differently does the author portray the ‘bad guys’ and Shania/Katerina in 

the story? Support your answer with evidence from the story.
23 ‘this story would not be so entertaining if it did not use hyperbole.’ Discuss this 

statement using evidence from the story.

Creating in response to an imaginative text
Getting started
24 What is the future for Shania? Where do you see her in either

a five years’ time or
b twenty years’ time?

  Write a paragraph briefly describing Shania’s life in the future in either time 
period. You could include details about school or work, depending on the time 
period you have chosen.

Working through
25 Write a short dialogue between Shania and the imaginary Katerina. With a 

partner, rehearse it and deliver it to the class. Ask them to guess which speaker 
is Shania and which is Katerina, and ask them to explain how they decided this.

26 Write another episode of this story in which Shania (or Katerina) saves the 
world — again.  Use the same technique of a story within a story, showing 
the fantasy sections in italic type. to do this, you’ll need to word-process your 
episode.

Going further
27 Choose one part of A Trip to the Shop and transform it into a comic strip.  

Use your illustrations to show the power of Shania’s imagination. See the 
Wordsmith on creating a storyboard in Unit 6, page 173, which may be useful as 
a guide.

28 Shania uses a range of ‘weapons’ (such as the Arachnid Freeze Pump) to help her 
in her mission. Design your own superhero weapon with a specific purpose, 
such as ‘vaporising reincarnated sabre-tooth tigers’. Draw it on an  
A3 sheet of paper (or use a computer drawing package such  
as Windows Paint) and label it with its features.

need to Know
stereotype a fixed, 
oversimplified image or idea we 
have of a person, group or thing

Literature link
subjective and 
objective opinions
How a reader or viewer 
feels about the merits of 
a literary text, such as a 
novel, short story, poem 
or film, depends on many 
things. Have you ever read 
a novel that you thought 
was ‘brilliant’ but your friend 
declared ‘boring’? Opinions 
such as these are subjective 
and are valid as personal 
viewpoint. However, an 
objective opinion or critique 
would use literary criteria 
to evaluate the novel; 
for example, whether 
or not the writer has 
constructed a cohesive 
plot, credible characters, 
thought-provoking themes 
and so on. Of course, it is 
possible that, though you 
might recognise a novel as 
having literary worth based 
on criteria, you still don’t 
enjoy it!

Discuss with a partner 
a novel or film you have 
both read or seen recently. 
Compare your subjective 
opinions and then try to 
evaluate more objectively, 
supporting your opinions 
using literary criteria.
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Wordsmith . . .

How writers use sentenCe struCture and 
punCtuation to HeLp paCe tHe reader
While it is important for a writer to understand the conventions of their chosen 
genre and to use words to create ‘pictures’ in the reader’s mind, guiding and pacing 
the reader through a narrative is just as vital.

sentence structure
the length and structure of sentences and how these are punctuated can be used 
to control a reader’s focus and emotions as they work through the story.

Lots of detail provided through complex sentences (with one or more main clause 
and dependent clause) encourages a reader to focus on one particular aspect of 
the story, whether it is setting or a character. this tells the reader this particular part 
is important to the story and worthy of their attention. Detailed descriptions are 
common at the beginning of a story to establish characters and settings.

Such a sentence appears at the start of A Trip to the Shop.
It was a thriller, with a gorgeous heroine called Katerina who karate-chopped block-

headed baddies, flew gyrocopters upside-down over piranha-infested rivers and 
saved the world with the same frequency that most women apply lip-gloss.

notice also the use of commas to separate parts of the long sentence and 
compound words (two words joined by a hyphen) to pack as much detail as possible 
into the sentence.

1 Find another complex sentence in the story that contains a detailed description.

2 Find another example of a compound word.
in contrast, very short sentences or sentence fragments can also build excitement 

and show rapid action unfolding. the use of many full stops in the example below 
signals to a reader the rapid unfolding of events in the race being described.

The finish line was in sight. Harry looked behind. Smith was right behind him. Coming 
closer. And closer. Harry turned the corner and accelerated. 400km/hr. 405. 410. 420. 
440. 450. But Smith kept coming. Now neck and neck. Smith nosed in front. Harry 
accelerated again. And crossed the finish line. Victory!

3 Find a section of A Trip to the Shop where short sentences or sentence fragments 
have been used to build excitement.
to create a pause in the flow of the text, or to provide the reader with additional 

information or extra comments, a writer can use punctuation marks such as 
commas to separate embedded clauses (see the Language link on page 91) from 
another clause. For example, this sentence from A Trip to the Shop:

Kretzel was a ruthless, bald, one-eyed, squeaky-voiced megalomaniac who would 
stop at nothing to achieve world domination.

this sentence could have been written using an embedded clause:
Kretzel, who would stop at nothing to achieve world domination, was a ruthless, 

bald, one-eyed, squeaky-voiced megalomaniac.
this slows the sentence and moves the focus to Kretzel’s physical appearance 

rather than to his plans for world domination, as in the first sentence.

4 Find another example of an embedded clause in A Trip to the Shop.
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punctuation
Colons or semicolons
in the extended sentence below, the colon is used to introduce the list of things that 
Johanna would miss and the semicolons are used to separate the items in the list. the 
writer has thus been able to construct a long, detailed sentence through which the 
reader is guided by the punctuation marks.

Then Johanna remembered Amsterdam and wondered if she would ever see it again: her 
sister Rebekkah, with her dark unruly hair; the narrow, winding streets and brisk, smiling 
people; lime-green fields, blood-coloured tulips, the pungent smell of the sea when the 
wind blew in from the north.

Brackets or parentheses
these surround words that provide extra (not essential) information about the main 
idea of the sentence. For example: 

She used the StunBeam in her watch to put him temporarily out of action, then grabbed 
her bag of groceries and scuttled out of the store, nearly tripping on a concealed plutonium 
bomb, which she quickly defused (red wire first, then blue followed by black).

Dashes 
A Trip to the Shop makes extensive use of the em-dash to stress something by setting it 
apart from the rest of the sentence, or for a short change of topic.

The sky — so recently filled with the fumes of spider-breath and buzzing jetfighters 
— was once again clear and blue.

Ellipses
An ellipsis is a punctuation mark of three dots ( .  .  . ) preceded and followed by a space. 
it can be used in informative texts to show that part of the text has been deliberately 
omitted. However, an ellipsis can also be used in imaginative writing to indicate a 
pause in direct speech, or an unfinished thought. the reader is left to imagine the rest 
of the sentence for themselves. For example: 

Ma cherie, I want you to be with me there  .  .  .  
5 Find other examples of dashes, brackets and ellipses in A Trip to the Shop.

over to you …

1  Rewrite this passage, making use of as many of the language features discussed 
above as possible to help create interest and pace the reader.

 I’m not actually sure how it happened. One minute I was waving my parents goodbye 
and thinking beauty party time and the next thing I know the car was jumping up and 
down. It was totally weird. Then, when I stopped waving, the car stopped jumping. Dad 
got out, opened the bonnet, tugged some wires, twiddled some knobs, then hopped 
back in and off they drove.

  But I knew what had really happened as the evidence was right in front of me. I waved 
and the car jumped. I stopped waving and the car stopped jumping. As my fingers went 
up and down, the car went up and down. This was curious-er and curious-er. Some 
strange power was emanating from me. Levitation, I think it’s called. Who knows where 
it came from, but I had it. It was a power that I intended to use to full advantage.

2 Choose an extract from any imaginative text. You may want to use a short story,  
your class novel or your favourite fiction book. Find and highlight examples of how 
the writer has used sentence structures and punctuation to help guide the pace of 
the narrative.

Quest
Colons 
Semicolons 
Ellipses

Knowledge Quest 1

Quest
Brackets 
Dashes

Knowledge Quest 2
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Imaginative texts with a more serious purpose
imaginative texts can also have a serious purpose while still entertaining the reader. A 
writer may use narrative, characters and setting to convey serious themes and explore 
a particular historical, social or cultural context. the extract below is the opening 
passage from S.E. Hinton’s novel The Outsiders. the novel is set in tulsa, Oklahoma, in 
the 1960s and is about two rival class groups — the Greasers (the poorer east-side 
teenagers) and the Socials, or Socs (the rich west-side teenagers). the story is narrated 
by Ponyboy, a 14-year-old Greaser, who tells of a significant life event that marks his 
journey from adolescence into adulthood.

Before you read the extract, your teacher may ask you to complete the following 
Ready to Read activities.

need to Know
theme the main idea or 
message of a text

context the historical, social 
and cultural circumstances 
of the production of a text

ready to read …

 ● Have you ever belonged to a group or 
gang? What was it like to be a member? Did 
you use any special ‘slang’ terms?

 ● Read the need to know about the 1960s 
period of history in the USA on page 76.

 ● Skim the extract and note any words that 
you think might be slang words.

 ● take it in turns with a partner to read the 
text aloud. 

 ● Scan the text and decide with your partner 
whether you think it is a 1, 2 or 3 difficulty 
level (where 1 is easy and 3 is difficult). 
think about the language and unfamiliar 
words to help make your decision.

 ● With your partner, list the unfamiliar words 
and find out their meanings.

 ● What words or phrases in the passage tell 
you this is a more ‘old-fashioned’ text?

1

5

10

from The Outsiders
by S.E. Hinton
When I stepped out into the bright sunlight from the darkness of the 
movie house, I had only two things on my mind: Paul Newman and 
a ride home. I was wishing I looked like Paul Newman — he looks 
tough and I don’t — but I guess my own looks aren’t so bad. I have 
light-brown, almost-red hair and greenish-gray eyes. I wish they were 
more gray, because I hate most guys that have green eyes, but I have to 
be content with what I have. My hair is longer than a lot of boys wear 
theirs, squared off in the back and long at the front and sides, but I am 
a greaser and most of my neighbourhood rarely bothers to get a haircut. 
Besides, I look better with long hair.

narration uses a first-person 
point of view. (1,2)

A popular movie star in the 
1960s (2)

Physical description of the 
narrator allows the reader to 
begin to connect with the 
character. (4–10)
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I had a long walk home and no company, but I usually lone it anyway, 
for no reason except that I like to watch movies undisturbed so I can 
get into them and live them with the actors. When I see a movie with 
someone it’s kind of uncomfortable, like having someone read your book 
over your shoulder. I’m different that way. I mean, my second-oldest 
brother, Soda, who is sixteen-going-on-seventeen, never cracks a book 
at all, and my oldest brother, Darrel, who we call Darry, works too long 
and too hard to be interested in a story or drawing a picture, so I’m not 
like them. And nobody in our gang digs movies and books the way I do. 
For a while there, I thought I was the only person in the world that did. 
So I  loned it.

Soda tries to understand, at least, which is more than Darry does. 
But then, Soda is different from anybody; he understands everything, 
almost. Like he’s never hollering at me all the time the way Darry is or 
treating me as if I was six instead of fourteen. I love Soda more than I’ve 
ever loved anyone, even Mom and Dad. He’s always happy-go-lucky 
and grinning, while Darry’s hard and firm and rarely grins at all. But 
then, Darry’s gone through a lot in his twenty years, grown up too fast. 
Sodapop’ll never grow up at all. I don’t know which way’s the best. I’ll 
find out one of these days.

Anyway, I went on walking home, thinking about the movie, and 
then suddenly wishing I had some company. Greasers can’t walk alone 
too much or they’ll get jumped, or someone will come by and scream 
‘Greaser!’ at them, which doesn’t make you feel too hot, if you know 
what I mean. We get jumped by the Socs. I’m not sure how you spell it, 
but it’s the abbreviation for the Socials, the jet set, the West-side rich 
kids. It’s like the term ‘greaser,’ which is used to class all us boys on the 
East Side.

We’re poorer than the Socs and the middle class. I reckon we’re wilder, 
too. Not like the Socs, who jump greasers and wreck houses and throw 
beer blasts for kicks, and get editorials in the paper for being a public 
disgrace one day and an asset to society the next. Greasers are almost 
like hoods; we steal things and drive old souped-up cars and hold up gas 
stations and have a gang fight once in a while. I don’t mean I do things 
like that. Darry would kill me if I got into trouble with the police. Since 
Mom and Dad were killed in an auto wreck, the three of us get to stay 
together only as long as we behave. So Soda and I stay out of trouble as 
much as we can, and we’re careful not to get caught when we can’t. I only 
mean that most greasers do things like that, just like we wear our hair 
long and dress in blue jeans and T-shirts, or leave our shirttails out and 
wear leather jackets and tennis shoes or boots. I’m not saying that either 
Socs or greasers are better; that’s just the way things are.

Colloquial or slang for ‘go alone‘ 
(11,21)

the reader learns more about 
the character. (18–20)

digs: slang for likes (19)

the narrator writes in colloquial, 
informal language and a 
conversational tone, as if he is 
speaking to a friend, the reader. 
(24,26,31,35)

the writer foreshadows what 
may happen in the novel 
through these words. (29–30)

jumped: slang for attacked (33)

the two rival gangs and their 
gang culture are described. 
An understanding of this is 
important to the plot and 
themes of the novel. (32–44)

in Australia, we would say 
‘service stations’. (43–44)

Further insight into the 
character begins to build reader 
empathy. (44–45)

this dramatic revelation is 
delivered in a matter-of-fact 
way by the narrator. (45–46)

Contractions help create a 
 more informal tone. (48)
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Activities . . .

understanding imaginative texts
Getting started
 1 Complete a KWL chart on the extract. (K — what you KnOW, W — what you 

WAnt to know, and L — what you have LEARnED.)
 2 List five facts you have learned about the narrator, Ponyboy, in this extract.
 3 Draw up a table like the one below with two columns headed ‘Greasers’ and 

‘Socs’. Enter as much information as you can from the extract about each gang. 
One entry has been completed to start you off.

Greasers Socs

poor rich

Working through
 4 Who do you think Ponyboy is talking to in this extract? What clues in the text 

helped you decide this?
 5 How does Ponyboy feel about each of his brothers? What clues in the text 

helped you work this out?
 6 Compile a list of a) all the slang words and b) all the ‘American’ words. Supply 

meanings for these.

Going further
 7 The Outsiders is not considered to be historical fiction, but it is helpful to know 

a little about the USA in the 1960s. Find out what movie stars and music were 
popular in the 1960s. How might this be important to understanding how the 
characters dress and behave?

anaLysing imaginative texts
Getting started
 8 Would you describe this extract as a serious or amusing extract? Explain your 

view with two pieces of supporting evidence from the extract.
 9 Would you like to have Ponyboy’s life as he describes it in this extract? Why or 

why not?

Working through
10 What techniques does the author use in this extract to establish the character of 

Ponyboy? Consider the style of narration and the first-person point of view.
11 the author uses colloquial language and slang in her novel. How does this tell 

you about the social context of the novel?
12 How different is the life Ponyboy describes in 1960s USA to life today in 

Australia? List some differences that you can spot.
13 Based on what you have read in this extract, would you like to read more? 

Explain your answer.

need to Know
USA in the 1960s the 1960s in 
the US was a period of change. 
John F. Kennedy was elected as 
the youngest-ever President. 
Civil rights for America’s large 
black population was on the 
agenda. the Cold War was 
under way between the US 
and the USSR, each defending 
their respective ideologies of 
capitalism and communism. 
All of this created tension and 
uncertainty for Americans. 
Some of these tensions carried 
over into youth gangs, who 
represented different social or 
ethnic groupings. Gangs fought 
over territory (turf ) and honour, 
and sometimes violence 
erupted. Belonging to and 
‘hanging out’ with a group or 
gang could also be seen as part 
of normal adolescence.

first-person point of view the 
narrative is told by a character 
who is part of the story, and 
who uses words like I, me and 
my. the reader sees only the 
point of view of this character 
(unless there is more than one 
narrator).

colloquial language language 
that is casual or informal 
and used mainly in spoken 
language; for example, slang

76 English is … Year 8

See the 1960s History 
weblink in your 
eBookPLUS for more on 
this topic.
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My view . . .
What is the appeal of an imaginative text to you as a reader? Is there a particular 
genre that appeals most to you when you are required to write an imaginative 
text? What are some of the important construction techniques that you should 
remember when writing your next imaginative text?

Going further
14 the author of The Outsiders, S.E. Hinton, is female. Why do you think she may 

have used her initials rather than her given names? How hard do you think it is 
for a woman to write with the voice of a male character?

responding to and Creating imaginative texts
Getting started
15 Create a graffiti wall poster using slang terms and their meanings. these can be 

from the extract or some of your own. You can hand draw your poster or create it 
digitally using an online poster-making tool such as Glogster.com.

16 Look at the cover of The Outsiders on page 74. Which person shown do you think 
is Ponyboy? Explain why you made this choice.

Working through
17 What do you think happens next in the story? Suggest two events that might 

occur in the novel based on the picture that Ponyboy has painted.
18 Write a description of one of these events, as if you are narrating in Ponyboy’s 

‘voice’.
19 What are two values or principles that you think Ponyboy might live by? Would 

the Socs have a different set of values? if so, why do you think this would be the 
case?

20 take a section of the extract and rewrite it in the third person (‘he’ instead of ‘i’). 
How does this change the ‘voice’ of the character and the appeal to the  
reader?

21 What other texts do you know that deal with conflict between two opposing 
groups within a society? Consider films and plays as well as novels. Why do you 
think this is a recurring theme in imaginative texts?

Going further
22 Write a monologue from the viewpoint of either a) one of Ponyboy’s brothers or 

b) one of the Socs.
23 ‘Gang membership and culture are important to identity in society.’ Discuss what 

this statement might mean and whether or not you agree with it.
24 the blurb on the back of the book describes The Outsiders as ‘a timeless story’. 

Explain what you think this means. Do you agree or disagree? Explain your 
answer.

25 S. E. Hinton, the author, was seventeen when she wrote this book.  
the events are based on real-life clashes between gangs in her high  
school. Why do you think she chose to tell the story from a male  
perspective? Based on the extract, how successful do you think  
she has been in capturing a male ‘voice’?

need to Know
monologue speech by one 
person in a play or narrative

Literature link
Literary value
Why do some stories 
become classics and others 
last for only a brief time, 
ending up in the remainder 
bin of the bookshop? The 
Outsiders, for example, 
was first published in 1967 
and has never been out of 
print since then. Part of the 
reason may be that it is what 
is known as a Bildungsroman 
or coming-of-age novel. 
Each new generation 
of young readers finds 
something in it that relates 
to their own experience 
of growing up. Another 
reason may be that it deals 
with what seems to be 
something fundamental to 
the human condition: that 
of belonging to a tribe. 

What other books or films 
do you know of that are 
coming-of-age stories? 
Check your school library 
for such books and judge 
whether they are, or likely 
to become, classics.

View the Glogster weblink 
in your eBookPLUS to 
create an online poster.
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   ConstruCting informative texts

How do informative texts inform their readers?
informative texts are among those texts that we encounter every day. they include 
websites, news reports, textbooks, journal articles, recipes and instruction manuals. 
Writers of effective informative texts aim to clearly communicate information or 
provide instruction. Like the writers of imaginative texts, writers of informative texts 
must keep their audience and purpose in mind as they construct their text.

information can be presented in many different formats, depending on the audience 
and purpose. the chart below shows examples of structures and features of some 
common informative texts. 

Format Examples Examples of structures Features of language

Report
RESTORING THE

COLOSSEUM

by John Chan

news report, information 
report

news report: inverted pyramid 
structure; information report: 
title, table of contents, 
preface, body, conclusion and 
bibliography 

Descriptive, factual, 
sometimes technical 
depending on audience

Graphic organiser

Slang we
don’t 
use

Diagram, flow chart, concept 
map, graph

Visual display, ‘cells’, arrows, axes, 
numbers etc., designed to show 
relationships and connections 
between elements or parts of a 
whole

Economic use of language, 
note form, technical 
language

textbook or reference book

Robert Darlington | John Hospodaryk
Ashley Wood | Terry Hastings

Tom Hawkins | Luke Jackson | Graeme Smithies

FOR THE AUSTRALIAN CURRICULUM

H
ISTO

RY A
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www.jaconline.com.au
www.jacplus.com.au

Please contact your Jacaranda Sales Consultant if 
you have any queries about Jacaranda’s resources 

for the Australian Curriculum.

Bronwyn Coburn
National Sales Manager

Tel: 03 9274 3260
Mobile: 0410 550 728

bronwyn.coburn@wiley.com

Jane Susak
VIC & TAS Sales Consultant

Tel: 03 9274 3281
Mobile: 0410 550 674

jane.susak@wiley.com

Adriana Rosamilia
VIC Sales Consultant

Tel: 03 9274 3224
Mobile: 0488 073 178

adriana.rosamilia@wiley.com

Pamela Murray
VIC Sales Consultant

Tel: 03 9274 3282
Mobile: 0410 550 719

pamela.murray@wiley.com

Marie Maakaroun
NSW Sales Consultant
Mobile: 0409 399 551

marie.maakaroun@wiley.com

Nick Bell
NSW Sales Consultant
Mobile: 0437 187 121

nicholas.bell@wiley.com

Jo Darling
QLD Sales Consultant

Tel: 07 3859 9681
Mobile: 0410 550 142
jo.darling@wiley.com

Ben Cameron
WA Sales Consultant
Mobile: 0448 010 168

ben.cameron@wiley.com

Brendan Keogh
Regional Sales Manager 

(WA, QLD, SA)
Tel: 03 9274 3270

Mobile: 0404 987 900
brendan.keogh@wiley com

Jacaranda’s two History series for 

Retroactive 7 ISBN 978-0-7303-3790-4
Retroactive 8 ISBN 978-0-7303-3870-3
Retroactive 9 ISBN 978-0-7303-3874-1
Retroactive 10 ISBN 978-0-7303-3878-9

ISBN 978-1-7424-6220-2 ISBN 978-1-7424-6219-6

Jacaranda World History Atlas 
for the Australian Curriculum

myWorld History Atlas for the 
Australian Curriculum

ALSO 
COMING
IN 2012

 STARTER BOOKLET 
CHAPTERS 1–4*

*Starter Booklet content may vary slightly from the finalised textbook

School or university 
texts, journal articles, 
encyclopedias, dictionaries

Headings, subheadings, interest 
boxes, activities or questions, 
summaries

Formal, ’academic’ or 
technical language, 
cohesive ties, (see  
the Language link on  
page 83) and 
nominalisations  
(see pages 85–6.)

instruction manual
HOW TO PLAY 

THE GUITAR

· Step by step guide

· Learn in 7 days!

by Rockin’ Rod

Science experiment, recipe, 
furniture assembly 

Headings, subheadings, step-by-
step numbered or bulleted steps

technical language, 
cohesive ties (see the 
Language link on page 83.)

Forms

ACCIDENT/NEAR MISS INCIDENT REPORT

Details of the incident

Details of the injury (if applicable)

insurance claim, accident 
‘near miss’ form, application 
for a drivers licence

Headings with spaces for filling 
in details 

Brief explanatory notes, 
formal or ‘plain English’

the following informative text is in the form of a recipe for a French dessert known 
as crème brûlée. the recipe sets out information in a procedural or instructional 
format.

Before you read the recipe, your teacher may ask you to complete the following 
Ready to Read activities.

3.2
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Headings and subheadings in large 
bold print to guide the reader. (1,2,8)

technical or specific terms are 
used; for example, measurements, 
ingredient names. (3,7,11,14)

Paragraphs/instructions are brief 
and to the point.

Command verbs used — if the 
reader doesn’t comply with them, 
they may not achieve the desired 
end result. (9,10)

Language is economic; for example, 
articles like ‘the’ are omitted. (15)

Only factual adjectives are used. 
(14,15,17)

Adverbs of manner are used to 
describe how an action should be 
performed (15,16)

Ramekin is repeated as a cohesive 
tie. (16,17)

Steps or dot points act as cohesive 
ties to show the reader the order  
to follow.

Very brief one-word  
sentence to  
conclude (23)

Crème brûlée
Ingredients
600 mL milk or thickened cream
4 whole eggs plus 2 yolks
1 vanilla bean with seeds
½ cup caster sugar
¼ cup demerara sugar
Method
Step 1: Preheat oven to 130°C (120°C fan-forced).
Step 2: Put milk or cream, vanilla bean and seeds into a heavy-based 
saucepan over medium heat. Bring to scalding point (not boiling), then 
remove from heat. Discard vanilla bean and seeds.
Step 3: Whisk together whole eggs and egg yolks with caster sugar in a 
bowl until mixture is pale golden.
Step 4: Carefully pour still-hot milk or cream over egg mixture, whisking 
until combined. Divide mixture evenly among 4 greased ramekins.
Step 5: Place ramekins in a deep baking dish of hot water so that water 
reaches halfway up moulds.
Step 6: Bake in the oven for 35 minutes or until the custard is firm. 
Remove ramekins from baking dish and set aside to cool.
Step 7: Sprinkle demerara sugar evenly over the top of the baked 
custards. Use a kitchen blowtorch to caramelise the sugar. Alternatively, 
place under a preheated grill. Serve.
Serves 4.

ready to read …

 ● What is your favourite dessert? (Do not 
confuse this word with ‘desert’ when 
spelling it.)

 ● When you hear the word ‘recipe’, what 
do you think of?

 ● Have you ever used a recipe to cook 
something? Was it easy or hard to 
follow?

 ● Crème brûlée literally translates to 
‘burnt cream’ in French. Can you think 
of any other French words that are 
frequently used in cooking?

 ● if you heard someone say, ‘Lowering the 
driving age to 16 would be a recipe for 
disaster’, what would they mean?
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Activities . . .
understanding recipes
Getting started
 1 How many different ingredients are there in the crème brûlée recipe?  

Where did you find this information?
 2 How many steps are there in the recipe? Why are they called ‘steps’?
 3 What does ‘method’ mean? Look the word up in a print or online dictionary if 

you do not know.
 4 List all the command verbs used to describe the actions in the method  

steps.
 5 How many people will this recipe serve?

Working through
 6 What is a ‘ramekin’? How could you work it out if you didn’t know? Hint: Look at 

the illustration.
 7 Why are headings and steps useful in an informative text? What other text 

devices could be used instead of the words ‘Step 1’ and so on?
 8 these instructions, as well as a video of the chef making the crème brûlée, are 

available at the Crème brûlée weblink in your eBookPLUS. informative texts 
often include video instructions, diagrams or illustrations. Why might these 
visual aids be helpful?

anaLysing and responding to informative texts
Getting started
 9 Who do you think the audience is for this recipe: an experienced cook or an 

inexperienced cook? Explain your answer using evidence from the recipe.
10 Look at the illustration provided with the recipe. Write three sentences 

describing what you imagine it a) looks like, b) tastes like and c) smells like. Swap 
your sentences with a partner.

Working through
11 if possible, watch a recent episode of MasterChef Australia by clicking on the 

MasterChef weblink in your eBookPLUS. Why do you think recipes use lots of 
direct commands, action verbs, factual adjectives and technical terms such as 
ramekin, whisk and caramelise? What effect would it have if these terms were 
replaced with non-technical terms?

12 Procedural texts such as recipes follow a very simple structure:
 GOAL — 1–2 sentences outlining the outcome for which you are aiming
 MAtERiALS — a list of supplies/materials/ingredients needed to complete the 

outcome
 MEtHOD — the steps involved to achieve the outcome.
 Have a go at writing your own procedural text. it can be a recipe such as your 

favourite chocolate cake, instructions on how to do something such as a 
skateboarding trick, or something humorous such as how to avoid eating your 
vegetables at dinner. Use adverbs of manner to explain how things are done, 
and cohesive ties to link the steps.

Going further
13 How would you rewrite this recipe for a younger audience; for example,  

8- to10-year-olds? take the first two steps and rewrite them for this audience. 
this means you will need to simplify or expand the language and the amount of 
description in the steps. You might also consider whether you need to provide 
illustrations to accompany the written steps.

need to Know
command verb a verb used 
in commands or requests, 
described as being in the 
imperative mood

factual adjective an adjective 
is a part of speech or word class 
that adds information about a 
noun or a pronoun. A factual 
adjective adds information in 
a way that does not rely on 
opinion, i.e. it adds information 
about qualities that are ‘true’ 
or ‘real’.

adverb of manner an adverb 
is a part of speech or word class 
that provides extra information 
about a verb and adjective, or 
another adverb. Adverbs of 
manner tell us how an action 
happens.

cohesive tie the devices a 
writer uses to ‘stick the text 
together’. these help the reader 
understand the text.
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Other features of a news report, or article, may depend on 
whether the event being described is categorised as hard 
news or soft news. Hard news refers to reports about serious 
events or items of national interest, such as politics, health 
and safety, and natural disasters. in contrast, soft news is 
commonly items of passing interest — that is, interesting 
today, but not necessarily tomorrow — and often cover 
more emotive topics such as a baby animal born at the 
zoo and human interest stories such as a pensioner winning 
the lottery.

the following online news report contains information 
about the winner of the first Junior MasterChef competition.

Before you read the news report, your teacher may ask you 
to complete the following Ready to Read activities.

ready to read …

 ● What do you understand by the term ‘news’?
 ● Why do you think people like to hear, read or see ‘the news’?
 ● Look at the photograph with the news report and predict what the news 

report might be about. now read the headline. 
 ● Look up in a dictionary any words  in the article that you do not know the 

meaning of.
 ● As you read the news report, look for key words that contain information — 

usually proper nouns (names), numbers, nouns and verbs. After you have 
read the news report once, read it again looking at the annotations.

Other informative texts — news reports
Another type of informative text is a news report. Like a recipe, it is designed to provide 
information to a reader and relies on clear and concise language. the specific purpose of 
a news report is to inform the reader of an event that has taken place. news reports tend 
to be short and factual. Journalists who compose news reports are trained to use the 
inverted pyramid structure shown in the diagram below when composing the report.

Headline
• sums up the report

• catches the reader’s attention
Lead

• introductory paragraph
• most important information (who, what, when, where, how, why)

Body
• next most important information
• paragraphs are a mixture of facts, 

quotes and background information

Tail 
• least important

information
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Headline — main words only, 
words designed to capture 
reader’s interest and attention 
(1–2)

Use of italian language in 
headline to link to isabella’s 
italian heritage — ‘the good 
life’ (2)

Lead paragraphs give the most 
important information — who, 
what, when, where, why and 
how. (3–12)

Body paragraphs are a 
mixture of facts, quotes and 
background information. 

news reports use a mixture of 
verb tenses — present, past 
and future tense. (10,13,34)

Print news reports are 
organised into columns, but 
online news reports sit within a 
central frame. 

the paragraphs are short to 
allow readers to skim through. 

nominalisation (see Wordsmith 
pp. 85–6) (31,34)

Other relevant but less 
important information in the 
‘tail’ 

the ellipsis allows the reader to 
finish the thought. (38)

the photograph captures the 
excitement of the event being 
reported and ‘leads’ the reader 
into the story by capturing 
attention and setting the tone. 
it also provides supporting 
information. 

Junior MasterChef champ to spend 
winnings on living La Dolce Vita
A TRIP to Italy when they are older and a deposit on setting up 
their own restaurant is how Australia’s inaugural Junior MasterChef 
winner, Isabella, intends to share her glory with twin Sofia.

The 12-year-old Brisbane twins are planning to pool their winnings — 
Isabella received a trust fund to the value of $15  000 last night, while 
Sofia won $5000 for being in the top four alongside Siena. Runner-up 
Jack from Hobart took home a $10  000 trust fund.

Isabella also scored a family holiday to Japan as part of her prize 
package but it is a trip to Italy to trace her family’s culinary heritage 
that is on the agenda for a few years down the track.

‘There are a few things we really hope to do with the prize money,’ 
Isabella said.

‘We hope to share the money and save up for Italy because I’ve never 
been and I really want to go with my whole family, and put some of 
that towards our restaurant because that’s a big dream of ours.’

The sisters have long intended opening their own Italian restaurant 
called Is-Sofia ‘somewhere riverside in Brisbane’.

Isabella said she felt confident working through last night’s 
challenges — she ended up with a grand total of 97 out of 100 to Jack’s 
94 — but it wasn’t all easy going.

‘There definitely were really tough times, especially when I saw that 
Adriano Zumbo dish come through — I was like, ‘What?’ That was 
the only time I was really freaked out,’ she said. But the support of her 
sister helped her on the night.

‘Sofe really put me there and really gave me so much more 
confidence,’ she said.

Parents Sylvana and Simon and nonna Rosa agreed it was a joint 
effort.

‘It was a great culmination of the whole journey. It just affirmed all 
her hard work and her sister’s hard work,’ a visibly proud Simon said.

‘They are both definitely winners to us,’ Sylvana added.
With confirmation yesterday that Junior MasterChef will be back in 

2011, Isabella and Sofia may have to share their glory with another 
family member.

Their nine-year-old brother, Roman, will be applying. And then 
there’s Reuben, 4  .  .  . 

Use the Junior 
MasterChef weblinks in 
your eBookPLUS to watch 
the finals for 2010 and 
read the article online.
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Activities . . .

understanding news reports
Getting started 
 1 What is the subject matter of the news report on page 82? Sum it up in a 

sentence beginning This news report is about  .  .  .
 2 Under what section or category would you expect to find this type of news 

article: sport, general news, entertainment or somewhere else? Justify your 
response.

 3 Who do you think would be most likely to read this report? Why?
 4 Did isabella win a) $5000, b) $15 000 or c) $10 000? What else did she win 

besides money?
 5 Find in the report an example of a) a quote, b) a paragraph and c) a fact.

Working through
 6 Look at the accompanying photograph. Describe what you see. What 

information does this add to the written article?
 7 is this a soft news piece or a hard news piece? How did you decide?
 8 Explain what you think the writer means by the last words of the article: And 

then there’s Reuben  .  .  .
 9 the headline is very long for a news report. Why do you think this is? Can you 

come up with a snappier headline?

anaLysing and evaLuating news reports
Getting started
10 What information is not included in this report that might be important? What 

else would you like to know, for instance?

Working through
11 Do you think the event in this report will still be of interest in five years’ time? 

What about 10 years? What about 20 years? Why?
12 Can you think of something in the news recently that will still be relevant many 

years from now? Why do you think this will be the case?
13 Generally, news reports are designed to report facts. However, sometimes the 

author’s opinion is present. Can you find any evidence in the news report of the 
author’s opinion?

Going further
14 Consider a news website, a magazine article and a film. Which of these text types 

most needs its subject to be of enduring interest? Which can best handle current 
passing trends? Justify your response.

responding to news reports
Getting started
15 Create two headlines. Without discussing the headlines, swap them with a 

partner. Have your partner write the first sentence/s of the article to match your 
headline. Did those sentences match what you were thinking when you wrote 
the headline? How might you change your headline to help your partner write 
sentences that match your expectations?

Quest
Cause and effect
Comparing and 
contrasting

Knowledge Quest 2

Language link
text connectives
the more complex a text, 
the more a writer needs to 
have a command of text 
connectives to ‘stick the 
text together’. this ‘sticking 
together’ is called cohesion. 
the devices a writer uses to 
do this are called cohesive 
ties. Examples of cohesive 
ties are:

 ● repeating words
 ● synonyms
 ● using pronouns in place 

of nouns already used
 ● words that indicate a 

sequence of ideas, such as 
first, next, lastly

 ● words that show cause 
and effect, such as 
because, therefore

 ● words that signal added 
information, such as 
as well, in addition, 
furthermore

 ● words that compare and 
contrast, such as similarly, 
rather, by contrast

 ● words that clarify or 
explain, such as for 
example, in fact.

Choose a section from 
one of your textbooks 
(Science or History) and 
look for examples of text 
connectives as described 
above.
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Working through 
16 Choose from one of the headlines below and write an article to match. 

Remember to structure it using the inverted pyramid.
 Injury ends star footballer’s career
 Sushi, our favourite national dish
 Famine kills thousands

17 Compose a blog entry that you might write 
giving your opinion on isabella’s win.

Going further
18 Rewrite the Junior MasterChef article so that the focus of the story is on Jack, the 

runner-up. How would it change?
19 While there are a number of tragedies occurring in the world every day, this 

article reporting on the winner of a television competition made front page 
news in almost all forms of national media. When editors are choosing which 
news is important, what are some of the things they consider? Are 
‘good news’ or ‘feel good’ or ‘human interest’ news stories just as 
important as stories of war, famine and natural disasters? How might 
this vary across different types of media (for example, a television 
current affairs program, a newspaper and a magazine)?

Language link
Choosing vocabulary to create tone 
tone is best described as the way a writer 
addresses the reader. it is a bit like ‘tone of 
voice’. Has a teacher or parent ever said to you: 
‘Don’t use that sarcastic tone with me, young 
man/lady’? Just as you can adopt an angry, 
sarcastic, humorous or friendly tone when you 
speak to someone, you can do it in a text. Look 
at the following sentences:

 ● That idiot driver nearly killed me! (Angry tone)
 ● You poor thing; what a miserable day you 

must have had. Do you want to tell me about 
it? (Sympathetic tone)

 ● The kitchen was an absolute delight: 
full of greasy dishes and rotting food. 
(Sarcastic tone)

in the first example, the tone is conveyed 
by the word idiot and the exclamation 
mark. in the second example, the tone 
is conveyed by the emphasis on you and 
the words poor and miserable. in the 
third example, the tone is conveyed by 
the contrast between the words absolute 
delight and the words greasy and rotting.

See if you can choose words to create 
a humorous tone in a series of short 
sentences that an adult might use to 
describe your bedroom, your hairstyle, 
your clothes or the music you like.
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Wordsmith . . .

using nominaLisations
information texts that contain abstract ideas and concepts often use nominalisations 
to make the text more compact (less ‘wordy’) and formal or authoritative in tone. 
nominalisation involves forming nouns from verbs or adjectives; for example, the verb 
destroy becomes the noun destruction and the adjective strong becomes the noun 
strength.

in a detailed police report, for example, the sentence ‘The police found that Mr Smith 
had no firm alibi, which led them to regard him as a suspect.’ could be written replacing 
the verb ‘found’ with a nominalisation to read ‘The finding of police that Mr Smith had 
no firm alibi led them to regard him as a suspect.’

this does not save any words but sounds more appropriately formal.
in the following example, sentence a) has 20 words, but sentence b) has the same 

meaning using only 18 words with the help of nominalisations.
The suspect reacted violently when questioned by police and this resulted in them 
charging him with assaulting a police officer.
The suspect’s violent reaction when questioned by police resulted in a charge of assault 
on a police officer.
in the following examples, the adjectives ‘strong’ and ‘long’ are nominalised.
The strong evidence against the suspect resulted in a conviction.
The strength of the evidence against the suspect resulted in a conviction.
The long trial was exhausting for witnesses and prosecutors.
The length of the trial was exhausting for witnesses and prosecutors.
A nominalisation is usually formed by taking the base verb or adjective and adding a 

suffix (a word part at the end of a word). the table below shows some of the common 
suffixes that create nouns.

Suffixes that form nouns
Base word (verb or 
adjective)

Base word plus suffix = 
nominalisation

–ance, –ence assist, occur (verbs) assistance, occurrence

–ion, –sion, –ation, interrupt, conclude, tempt 
(verbs)

interruption, conclusion, 
temptation

–ment content (adjective) contentment

–ness happy, sad (adjectives) happiness, sadness

–al deny, survive (verbs) denial, survival

–ent reside (verb) resident

With a partner, expand this table with other noun-forming suffixes, or other 
examples of base words and their nominalisations. How many can you add?

spelling nominalisations
When adding a suffix to a word, the base word and the suffix can sometimes be joined 
without changing the spelling of either the base word or the suffix. For example, the 
verb punish is changed to the noun punishment by simply adding –ment. However, 
often the spelling needs to change.

 ● if the base word ends in a silent e or y, you will need to drop the e before adding 
a suffix beginning with a vowel (a, e, i, o, u) such as –al and –ion. For example, the 

Quest
Suffixes

Knowledge Quest 1

Interactivity:
You be the writer: Using 
nominalisations

Searchlight iD: int-3044
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verb appreciate becomes the noun appreciation by dropping the e and adding 
–ion. if the e is silent, but the suffix begins with a consonant (all the letters of the 
alphabet except the vowels) such as –ment and –ness, the base word and the 
suffix can be joined without changing the spelling. For example, arrangement 
is simply arrange and –ment joined together. Note: there are exceptions; for 
example, argue and argument.

 ● if the base word ends in y, you will need to change y to i before adding a suffix. 
For example, the adjective happy becomes the noun happiness by swapping the y 
with an i.

 ● if the base word ends in t, you will need to drop the t and add –ce. For example, 
the adjective dominant becomes dominance by dropping the t and adding the 
suffix –ce.

over to you …

1 in the table below, nominalise the verbs and adjectives.

Verb Nominalisation Adjective Nominalisation

manage rude

improve broad

invent stupid

reverse persistent

2   i Copy out each sentence below and then highlight the nominalisations.
ii Rewrite each sentence using a verb or adjective in place of the nominalisation.

a Jack’s performance in his second maths test resulted from encouragement 
by his teacher.

b the police investigation was delayed while they awaited the arrival of 
forensic results.

c His refusal to cooperate was noted by the judge.
d Ebony’s sadness was evident as she said goodbye to her best friend.
e After shouting ‘You’re not the boss of me!’ to his teacher, Sam was given a 

detention for his defiance.
3 Write a short informative text on one of the following topics, using at least four 

nominalisations.
a Staying safe in the science laboratory
b Washing the family dog
c Distilling sugar from a solution
d the life of a peasant in the Middle Ages

My view . . .
Think about the different types of informative texts you use every day. Which 
types do you find the most useful for your purposes? Can you see a recognisable 
structure to these? What have you discovered about the language features of 
these informative texts?
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    experimenting witH text struCtures 
and features

How can the same subject matter be used  
to create different text types?
Have you ever ordered a pizza with some of your friends or family members? Did 
someone want anchovies, someone extra cheese, someone a crispy base and someone 
just ‘the lot’? Constructing a text is a bit like making a pizza. You need a good base: an 
understanding of your audience, purpose and text type (genre). then you need the sauce: 
your command of spelling, punctuation, grammar and other conventions. next you 
need the main toppings: your subject matter and the way it introduces and develops its 
themes or messages. Finally, you need the specialty toppings or garnishes: the choice of 
language and the techniques that give your writing its unique style or flavour.

On the next pages are three 
texts that deal with the same 
subject matter and that have 
been written potentially for 
the same audience. However, 
they have been written with 
three different purposes: one 
to inform, one to persuade 
and one to entertain. Different 
text structures and features 
have been used to construct 
these texts so that they achieve 
their purpose and reach their 
intended audience.

Before you read the texts, 
your teacher may ask you to 
complete the following Ready 
to Read activities.

3.3

need to Know
subject matter the topic or 
issue around which the text is 
built, i.e. what the text is about

theme the ideas or messages 
the writer wants to develop 
through choice of subject 
matter, text structure 
and language features

ready to read …

 ● Briefly scan (move your eyes quickly over the text to get a general idea 
of the content) each of the following three extracts and jot down any 
similarities and differences that you can see among them. think about 
text type, length, format, subject matter, use of language, difficulty level 
and so on.

 ● Have you read any stories or seen any movies or documentaries about 
sharks or shark attacks?

 ● Do you have an opinion about what should happen to a shark that takes 
the life of a swimmer or surfer?

Sauce

spelling, punctuation,
grammar and other
conventions

Specialty toppings

words, choice of
language and
techniques of style

Main toppings

subject matter
and themes

Base

audience, purpose
and text type (genre)
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Rottnest beaches reopened as hunt for 
killer continues
AUTHORITIES have re-opened beaches on Rottnest Island late 
this afternoon — 48 hours after an American man was killed by a 
shark while diving off the coast.

Staff on the island confirmed they had been given the green light by 
the Department of Fisheries to open the beaches to the public just after 
4.30pm.

It comes just two days after George Thomas Wainwright was mauled 
to death by a shark while diving 500m offshore and a day after a three-
metre shark was spotted in nearby Thompson Bay.

Popular swimming beaches around the island had remained closed 
since Saturday’s attack, while fisheries officers continued to search the 
area for the shark responsible.

Fisheries Minister Norman Moore issued a ministerial exemption 
allowing the shark to be hunted just hours after the mauling — the first 
in WA history.

Late this afternoon, Department of Fisheries regional manager Tony 
Cappelluti said there had been no further shark sightings today, after a 
sighting was made at Thomson’s Bay yesterday afternoon.

Earlier today, Mr Cappelluti told PerthNow another boat had been 
sent to Rottnest Island.

Mr Cappelluti said they were not trying to hunt the shark that 
attacked the American, but were addressing a shark sighting.

‘We’re not on a murder hunt,’ he said.
He said the exemption issued by the Fisheries Minister was not a 

‘kill order’ but allowed a number of people, including police officers and 
fisheries officers, to capture and kill a great white, which is a protected 
species, without breaking the law.

‘The decision to kill it or not will obviously be made by us following 
its capture,’ he said.

The policy has been in place since 2000, after Perth father Ken Crew 
was taken by a shark at Cottesloe Beach.

Shoot to kill order a pointless political one
IT was all a bit like a scene out of Jaws.

Like the frenzied hunt for a killer shark in the Hollywood blockbuster, 
gun-toting WA fisheries authorities jumped in their boats at Rottnest 
Island on Sunday to hunt down and kill the beast that took the life of a 
32-year-old American diver.

Never mind that it was 24 hours after the attack and that the culprit 
was most likely kilometres away.

Text 1

Online news reports are not 
restricted by column space so 
headlines are not always brief 
and ‘snappy’.  (1)

Most important information 
first (3–5)

Quotes from authorities (25)

Mauled: powerful verb (9)

Facts rather than opinion 
(9,10,11)

Factual adjectives (12,15,18)

Least important information in 
the tail (32,33)

Text 2

Use the Rottnest 1 weblink 
in your eBookPLUS to read 
this article online.

the headline uses alliteration.

Emotive language is used to 
persuade. (3,4,5)

intertextual reference (2,3)

Some facts support those in 
text 1. (3–6) 

Embedded clause (28–29)
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Or that scientific advice is that culling the animals won’t reduce the 
risk of more attacks.

Someone had spotted a fin in the water the day after the attack and 
WA Fisheries Minister Norman Moore was determined to act on the 
sighting.

For the first time in WA history, Mr Moore issued a ministerial 
exemption allowing great white sharks to be hunted. The order was 
given to trap and kill the rogue shark just an hour after George Thomas 
Wainwright was tragically taken while diving on Saturday.

After all, it was the third fatal shark attack off the coast in two months.
But what do the numbers really say?
According to the Australian Shark Attack File, as of June 2009 there 

had been 24 fatal shark attacks in the past 20 years across the whole of 
Australia.

In contrast, nine people drowned in WA surf just last year, the same 
number as the previous year.

Over the past 50 years, there was one fatal shark attack in Australian 
waters every year on average compared to road traffic fatalities which 
kill four people a week.

Should we build a wall to stop the deadly surf from attacking our way 
of life? Do we throw away the car keys?

South Australian Research and Development Institute shark ecologist 
Charlie Huveneers says shark attacks are still very rare events with a low 
probability of occurrence.

‘There is no scientific evidence to suggest that the short time period 
between the recent attacks is a reflection of an increased population size 
of white sharks,’ Dr Huveneers said.

‘It could simply be related to the seasonal fluctuation 
of the number of white sharks within specific areas 
and that white sharks might naturally be more often 
occurring around the populated WA coastline at this 
time of the year.’

Mr Moore misjudged community sentiment on the 
culling of menace sharks if the results of an online poll 
are anything to go by.

The PerthNow poll shows the majority of survey 
respondents — or 1453 voters compared to 778 — don’t 
support the decision to hunt and kill the Rottnest shark 
responsible for the attack.

A street survey by PerthNow echoed the anti-kill 
view.

After all, great white sharks are a protected species 
vulnerable to extinction.

Mr Moore’s department website states: ‘Many people are fearful of 
sharks, but sharks may have more to fear from humans. Their long life 
cycles and small litters mean that many species are highly vulnerable 
to overfishing and take a long time to recover if stocks are depleted. 
Results of conservation efforts may not become apparent for many 
decades.’
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Statistics, surveys, experts and 
quotes to support opinion 
(18,20–23,30–32,52–53)

Use of rhetorical questions 
(19,28–29,67–68)

Use the Rottnest 2 weblink 
in your eBookPLUS to read 
this article online.

nominalisation (34)
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60

65

70

Summing up of opinion (72–73)

And the Federal Government’s environment website says: ‘The 
Convention on the Conservation of Migratory Species of Wild 
Animals (also known as CMS or Bonn Convention) aims to conserve 
terrestrial, marine and avian migratory species throughout their range.

‘In 2002 the Australian Government successfully listed the Great 
White Shark on Appendices I and II of the Convention on Migratory 
Species (CMS).’

What I want to know is how the authorities are actually going to be 
able to find the shark responsible.

After all, how do you spot a killer great white from one that has never 
menaced a human?

Or was the fear-mongering 1970s-style overreaction just a political 
point-scoring stunt by a government saying one thing and preaching 
another?

I think the hunt-and-kill order was more about politics than 
practicality.

Text 3

from the short story 
White Terror 
by Melanie Kirkwood 

They had been surfing since first light and Piper was ready to head to 
shore. She needed to get to uni to hand in her assignment before the 
midday cut-off time. She looked for Ben. Her boyfriend was about 
twenty metres away just catching a small beach break. She wanted to 
freeze that moment: his tanned torso and his blond hair shone like a 
golden beacon against the grey-green water.

The tug on her leg-rope registered first before she saw the fin.
The scream died half-formed in her throat as she saw the tell-tale 

grey shape closing in. For some reason, she thought of the opening 
scene of Jaws — that dorsal fin breaking the water and that great tail 
thrashing. But as terrified as she had been by the movie, it paled into 
nothingness against what was real, what was happening now. Then 
suddenly she found her voice. ‘Ben!’ she screamed in desperate panic, as 
she began to paddle furiously towards the beach.

Again, she felt a tugging sensation on the back of her board as she 
laboured through the breakers. She whipped her head around and saw 
the pointed snout, the awesomely serrated teeth and the gaping red 
maw  .  .  .  At first she felt no pain, and then she saw the blood — red and 
spreading like a field of November poppies. It was in a haze of terror and 
mind-numbing agony that she heard, rather than saw, Ben materialise at 
her side. He was beating the evil grey menace with his board, treading 
water and yelling like a banshee. Beating, yelling, beating  .  .  .

As she slipped into unconsciousness, her last thought was that she 
would miss her uni deadline after all  .  .  . 

1

5

10

15

20

Use of adjectives to describe 
the shark (17)

Simile (18–19)

Sentence fragment (22)

Ellipsis to show unfinished 
thought (24)

Orientation — time, place 
(setting) and character (1–2)

third-person point-of-view 
narration (2)

Words relating to colour — 
golden, grey-green, grey, red 
(6,9,17,18)

Complication (7)

Suspense (7)

intertextual reference to Jaws 
movie (9–10)

Dramatic action (13–14)

Emotive language (69,70)

Read more articles 
online in your Culling 
sharks weblink in your 
eBookPLUS.
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Activities . . .

understanding different text types
Getting started 
the information for questions 1–3 could be presented in a table format.
 1 Classify each text as a text type.
 2 What do you think is a) the intended audience and b) the purpose of each text?
 3 What is the subject matter of each text?

Working through
 4 Draw up a table like the one below with three columns headed text 1, text 2 

and text 3. Fill in the columns with as many facts as you can find in each extract. 
What do you notice?

Text 1 Text 2 Text 3

American man killed by 
shark

32-year-old American diver 
killed by shark

Piper had been surfing 
since dawn

 5 Draw up a similar table with two columns headed text 1 and text 2. Fill the 
columns with opinions you can find in each extract. Use the Wordsmith on 
page 93 to help you distinguish fact from opinion.

 6 Which two texts are about the same shark attack? How do you know?
 7 Which texts are issue-based? How do you know?

anaLysing and evaLuating different text types
Getting started 
 8 Which of the texts give you the most information about sharks?

Working through
 9 Compare the headlines of text 1 and text 2. How well do they reflect the 

purpose of the article that follows?
10 What language features seem to be the most important in each text? Consider, 

for example rhetorical questions, factual adjectives, strong verbs, embedded 
clauses and figurative language.

11 Which text appeals most to your emotions? Which text appeals most to your 
intellect? Justify your answer.

12 Which two texts make a similar intertextual reference? What is this reference?
13 What is the main point made by the writer of text 2? How does the writer in 

text 2 try to persuade the reader to agree with her? Do you agree?
14 What narrative elements can you identify in text 3? Are there any narrative 

elements in texts 1 and 2?
15 What is each writer’s attitude towards the shark in each text?

Going further
16 With teacher and parental permission, view the opening scene from the film 

Jaws. to what extent does it support each text?

need to Know
rhetorical question a question 
that does not seek an answer, 
but is designed to create an 
effect — often to persuade

intertextual the reference 
in one text to another text 

Language link
embedded clauses
Effective writers are able to 
control and use a variety 
of clause structures. A 
clause is a group of words 
that contains a subject 
and a ‘tensed’ verb. One 
such clause structure is 
the embedded clause. this 
type of clause occurs within 
another clause.

For example, in this 
sentence The dog’s bowl, 
which we bought only 
yesterday, is already 
being treated like a bone, 
the embedded clause 
is in bolded type. it 
sits within the main (or 
independent) clause in italic 
type. Embedded clauses 
usually start with a relative 
pronoun, i.e. who, whom, 
that, which or whose and are 
separated from the main 
clause by commas.

Find an embedded clause 
in any of the texts in this 
unit. Identify the main 
clause and the embedded 
clause.

Quest
Relative clauses

Knowledge Quest 1
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17 Use the Culling sharks weblink your eBookPLUS to access an article that 
offers an opposing viewpoint (to text 2) about culling sharks. What similar 
persuasive techniques has this writer used? Which article do you find to be more 
persuasive? Why?

responding to different text types
Getting started
18 Write the headline for the news report that might be written the day after the 

shark attack in text 3.

Working through
19 Continue the text 3 narrative for another paragraph. You could start with the 

words: The next thing she knew she was lying on the beach and Ben was hunched 
over her, wrapping his beach towel around her lower leg. Around her leg! Yes, it was 
still there  .  .  .

 Or
 Ben raised one arm in a futile signal for help as he towed Piper’s board beachwards. 

She lay limply on it, the gash in her leg a sickening sight  .  .  .
Going further
20 Write a researched response to text 2 presenting an opposing viewpoint. Use 

persuasive language techniques similar to those in text 2 and any others you 
have learned in other units in this text. Deliver your response as a  
speech to your classmates and have them rate the persuasiveness  
of your presentation. (As a guide, use the Wordsmith on page 93  
on separating fact from opinion in expressing a viewpoint.)
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Quest
Run-on sentences

Knowledge Quest 1

Language link
sentences, sentence fragments and run-on sentences
A sentence is a group of words that contains 
at least one independent or main clause and 
expresses a complete idea. An example of a 
simple sentence is: He left the party early. it 
contains a subject and a predicate. the subject 
He precedes the verb left. the rest of the 
sentence is the predicate.

A sentence fragment is a piece of a sentence. 
it does not express a complete idea. For 
example, Without a word to anyone is a 
sentence fragment.

A run-on sentence occurs when two or more 
sentences are combined without the proper 
punctuation or a conjunction (joining word). 
For example, He left the party early his dad 

picked him up. this could be written as: He 
left the party early. His dad picked him up. Or, 
He left the party early when his dad picked 
him up.

If you are word-processing your writing, 
the program will have a grammar feature 
that will alert you to any sentence 
fragments. When you see this (usually a 
wiggly underline), check your sentence 
construction. While sentence fragments 
are acceptable in imaginative texts, (as 
long as they are not overdone), run-on 
sentences are generally not acceptable.
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Quest
Fact and opinion

Knowledge Quest 1

Wordsmith . . .
separating faCt and opinion in expressing a viewpoint
When a member of the public has a strongly held viewpoint on an issue, they may 
express this in a number of ways. those arguing a particular point will often present 
facts and other opinions (often from experts) to support their view. An opinion is an 
individual’s attitude or belief. it is a personal statement about something that cannot 
conclusively be said to be correct. therefore it is open to disagreement. An example 
would be the statement that experiments on animals are cruel.

A fact is a provable reality; it is true or known to have occurred. Facts can be 
supported by evidence and measured or demonstrated in some way. An example 
would be the statement that over 1.5 million animals are subject to experimentation 
each year in Australia.
1 in pairs, decide whether the following statements are fact or opinion.

a Cats should not be allowed outdoors.
b Certain rays from the sun cause skin cancer.
c Higher speeding fines will have no impact on the road toll.
d People who are unemployed are lazy.
e More than 1 million tourists visit the Great Barrier Reef each year.
f More than 30  000 refugees live in detention camps in indonesia.
g the government cannot decrease hospital waiting lists without raising 

income tax.
2 Which of the following could you use as evidence to support your viewpoint on an 

issue, such as whether the dingoes on Fraser island should be culled? Justify your 
choices.
a the opinion of your neighbour who has never been to the island
b the opinion of a dingo bounty hunter
c A personal anecdote from a tourist to the island who was almost attacked by 

dingoes at his camp site
d Statistics showing the growth in numbers of both tourists and dingoes on the 

island over the last 20 years
e the results of a poll or survey of the general public
f the results of a poll of Fraser island residents, visitors, rangers and wildlife experts
g Film footage of a pack of dingoes circling a young child
h the results of a 10-year study on dingo behaviour in the wild

over to you …

Choose one of the issues listed at left and write 10 statements about it: five should be  
opinion and five should be fact. You may need to do some research to help you with 
your five facts. Swap with a partner and discuss your fact and opinion statements.

 ● Medical research using 
animal experimentation

 ● the road toll among 
P-plate drivers

 ● A ban on all whaling
 ● immigration to Australia
 ● the use of performance-

enhancing drugs in sport
 ● Climate change
 ● Reality television

My view . . .
How easily can you identify a different text type now and make judgements 
about the intended audience and purpose? Are you now confident that you could 
use some of the structures and features from this unit to construct your own 
effective text? What else do you think you need to know?
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Compose and Create
productive focus: writing and creating

Imaginative writing
Either

 ● Write a complication of approximately 200–300 words that might be part of an 
imaginative text using one of the following starter sentences:
a now it looked like trouble was brewing — and big trouble at that!
b the dark alley looked very scary as he tried to fight back his panic.
c Mirabelle knew this was one situation she wouldn’t be able to talk herself out of!
d As he went closer, Perry could see an eerie light coming from the derelict railway 

tunnel.
Or

 ● this is a long-term group (or whole-class) activity. Write a novel by allocating one 
chapter to each person in the group. You could write the novel Action Stations that 
Shania was reading in A Trip to the Shop, or a story with similar subject matter and 
themes as The Outsiders. in your group, agree on a loose plot outline and nominate 
one person to write the first chapter. When the first chapter is finished, it should be 
passed on to the next writer, who is then responsible for building on the plot and 
characterisation as they have been introduced. Give each writer a specific deadline 
— perhaps 3 or 4 days — and aim for chapters of between 400 and 600 words. the 
last writer in the group must finish the story. Copy, paste and save each chapter into 
a single word-processing file. Email the single file around the group so that the novel 
gradually builds into one printable document. this could also be developed as a 
digital story, complete with illustrations.

Orientation

Rising 
tension

Orientation —
setting and 
characters are
introduced.

Complication — a
problem occurs. There
may be one or many.

Complication

Complication

Climax — everything comes
to a head; the most exciting
part of the story

Resolution —
all problems 
are solved.

         Rapidly falling tension

Some key points to remember
 ● Your primary purpose is to entertain.
 ● Use some short sentences and sentence fragments to make your writing more 

dramatic.
 ● You will need to complete a first draft, to be handed in with the final copy.
 ● Remember the structures and features of narrative/imaginative texts as you write. 

Annotate an additional copy of your final draft to show how you have done this.

1
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Use the assessment 
criteria rubric to guide 
you through your 
chosen task.
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Informative writing
Either
Write an informative text for a new student at your school describing the procedure 
for a) borrowing from the school library, b) being selected for a representative sports 
team, c) caring for the school vegetable garden or d) running a meeting of the school 
environmental bush care group. 

Or

Choose one photograph from those on this page and write a news report based on 
it. if you are feeling adventurous, try to think of a news story that might involve more 
than one of the images. Decide whether your news report will be a hard or soft news 
story. You will need to complete a first draft, to be handed in with the final copy.

Or

Read the follow-up news article below and write the original news report to which it 
refers. You will need to complete a first draft, to be handed in with the final copy.

2

Celebrity hero defies jaws of death
Felicity Morgan, supermodel, 
popstar and television host, did not 
expect to become a hero this week.

She says the only thought on her 
mind was enjoying her summer 
holiday on the Barrier Reef: 
snorkelling, diving, swimming, eating 
and reading her beloved adventure 
novels was on her to-do list.

Now she finds herself at the centre 
of a story that has captured the 
world’s imagination.

Her incredible tale of rescuing a 
champion surfer from a shark attack 
using only a piece of driftwood has 

been questioned by some sceptics. 
They suggest it was a publicity stunt to 
salvage her fading career and that she 
could not possibly have driven off the 
man-eater.

However, Felicity is sticking to her 
story, describing in graphic detail her 
real-life action adventure.

Ace reporter Mike Putney has vowed 
to find the ‘story behind the story’.

‘I’m 100 per cent sure there’s a twist 
to this story, and I’ll find it,’ Putney 
said this week.

Watch this space for that story.
Mail Online, 12 February 2011

Some key points 
to remember

 ● Your primary 
purpose is to inform 
and instruct.

 ● You may like to add 
illustrations to your 
text or you may 
prefer to create it as 
a web page.

Use the assessment 
criteria rubric to guide 
you through your 
chosen task.
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Persuasive writing
Use the images below as a stimulus to write two of the following three tasks: a) a series 
of three consecutive news reports on Greenpeace and Japanese activities and/or b) 
two opposing opinion pieces about a ban on whaling and/or c) a short narrative scene 
recounting a confrontation at sea between Greenpeace activists and Japanese whalers. 
Conduct the necessary research so you understand the subject matter and issues 
involved in hunting whales today.

Some key points to remember
 ● Depending on your two chosen tasks, your purpose will be to entertain, inform or 

persuade.
 ● You will need to complete a plan and first draft, to be handed in with the final copy 

of each task.
 ● Hand in a hardcopy of your sources of background information on the issue.

3

??
Self-evaluation . . .
● What goals did you set at the beginning of this unit? How far did you go 

towards achieving them on a 1–3 scale (where 1 is ‘to the best of your ability’)?
● Have you learned any writing strategies during this unit?
● After you have completed your assessment, answer the questions below:

a What was your experience in completing this task?
b How did it make you feel (at different points)?
c What would you do differently if faced with a similar task in the future?

See the Japanese 
whaling weblinks in 
your eBookPLUS for 
more on this topic.

Worksheet 3.1
doc-10109

Worksheet 3.2
doc-10110

Worksheet 3.3
doc-10111

INDIVIDUAL pAthwAys 

Use the assessment 
criteria rubric to guide 
you through your 
chosen task.
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