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unit  5
InterpretatIon

the bIg question
How do we interpret texts, and what gives texts value?

Key learnings
 ● We can interpret and value texts in different ways and for different reasons.

 ● Our perspectives, values and interests shape our interpretation of texts.

 ● The purpose, audience and features of texts influence our interpretations.

Knowledge, understanding and skills
Students will:

 ● understand what it means to interpret texts

 ● examine what gives texts value and meaning

 ● creatively interpret a text by transforming it into a different type of text

 ● write an analytical interpretation of a text in the form of a literary essay.
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On the outside looking in . . .

If you don’t learn about this place and love this 
land, then your spirit will be restless and you will 
feel like you don’t belong.
— From Maybe Tomorrow
by Boori Monty Pryor

‘Within our culture, every school has a swimming 
pool. We lived on the coast. People swam in 
the surf. It’s a very sporty nation and at that 
particular time anyone who had an artistic 
bent was very much an outsider. So if you liked 
reading or ideas or playing the piano then your 
dad viewed you as a sissy, basically.’
— Geoffrey Rush

She unwraps the Mars Bar with her practised 
teeth, her head lodged against the window  
frame …  
Tears seep down her cheeks as she eats, and  
slip past her chocolated lips; she is making a  
dull, unbroken, grief-encouraging noise, ‘Brr,  
brr, brr’… 
She has always been more mocked, more 
misunderstood, more sidelined. Presumably it 
is her fate, to be persecuted until something 
— something foretold on parchments lying 
undiscovered in a cave, something that will occur 
when three dark stars align — makes her rise and 
spread her awesome wings; and then the whole 
world, gulping, will understand.
— From Butterfly 
by Sonya Hartnett
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What does it mean to ‘interpret’?
You will have noticed that the text and images in the collage opposite all explore 
the theme of ‘the outsider’. Those who feel outcast, marginalised or alienated from 
others have long been the subject of literary texts. it makes sense to explore the 
concept of interpretation by considering the way ‘outsiders’ are represented in texts; 
after all, an outsider is often someone who feels misinterpreted. As the character 
Plum suggests, in the novel Butterfly, we sideline people when we don’t understand 
them. When we interpret something — a person, an image, an event or an emotion 
— we are trying to make sense of it and fit it into our own world. Likewise, when 
we interpret a literary text, we make a judgement about its value, meaning and 
relevance. Just as we judge others according to our own tastes, background and 
experiences, we measure the worth of literary texts against what is important to us. 
Those texts that earn the label ‘classic’ generally deal with universal and enduring 
notions of what it means to be human. Of course, not everyone agrees on which 
texts deserve this label!

Tuning in
1 Think and say why:

a Texts can also have personal importance. Think about the picture books and 
stories you enjoyed as a young child. What were your favourites? Why did they 
appeal more than others?

b Of the texts featured in the opening pages, which ones do you think will have 
lasting value in western culture? Why?

2 Find out:
a Who wrote the novel Frankenstein and when? Find out some interesting facts 

about the author’s life.
b Using the library or the internet, find out the titles of some other literary texts that 

examine the theme of the outsider. Remember that a literary text can be a novel, 
a poem, a play, a short story or a film. Why do you think it is a popular theme for 
authors to explore? Choose one of the titles and add it to your wide reading list 
for this year.

3 Discuss and then write a response to actor Geoffrey Rush’s observation that 
Australians value sport more highly than artistic talent, and regard artists as 
‘outsiders’.

LIterature link
What do we value about texts?
Why do we regard some texts, such as literary texts, as having greater value than others? 
When we interpret or make sense of any text, we are making a judgement about its value or 
importance. When a text is regarded as culturally significant, we may refer to it as a ‘classic’. 
Classic literature is regarded as having lasting appeal and artistic quality. novels, short stories, 
poems and films may also be deemed classics if they provide an insight into the human 
condition. So defining a classic text is quite subjective; in other words, it is a matter of what is 
valued in a particular time and by a particular culture.

Compile a list of the literary texts you believe will come to be regarded as ‘classics’ some 
time in the future. Share the reasons for your selection with your classmates.

need to KnoW
theme a ‘big idea’ explored 
in a novel, play, film or 
other artwork; a message it 
communicates to the reader

marginalised left out or 
excluded from the group or the 
mainstream

classic  describes a literary 
text that is regarded as having 
lasting cultural significance, 
appeal and artistic quality. 
Classic texts are also often 
those that provide us with 
insights into the human 
condition.

culture the attitudes, 
values and beliefs, and 
other characteristics 
common to members of a 
particular group or society
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   open to InterpretatIon
What do we mean by perspectives, interests and values?
Just because literary texts are deemed classics doesn’t mean that they will appeal to 
everyone. Many people argue that definitions of ‘good literature’ only take into account 
the interests and values of a particular social or cultural group. For example, classic 
authors are sometimes referred to as ‘dead white males’ to suggest that we place too 
much importance on the male British, American or European writers of past centuries.

Part of interpreting a text involves understanding the perspective of the text; in 
other words, the values and ways of thinking that underpin the text. Our values are 
shaped by who we are, where we come from and our life experiences. They are also 
shaped by whether we are male or female (our gender), our age and our personal 
interests. When we read a book, we often encounter values very different from our 
own. Part of our enjoyment of a book is determined by how much we agree with the 
perspectives and values it communicates.

Insiders and outsiders in literary classics
The following extracts are from literary texts generally regarded as classics and as 
belonging to the literary ‘canon’ (see the Literature link on page 124). They also depict 
different kinds of outsiders. Each of the extracts reveals a distinctive voice.

Before you read the extracts, your teacher may ask you to complete the following 
Ready to Read activities. 

5.1

need to KnoW
values ideals and principles 
by which we live. Values are 
also those personal qualities 
and aspects of society that we 
regard as worth living up to. 
For example, respect, loyalty, 
integrity, equal opportunity 
and freedom of expression are 
all values.

perspective the values, 
opinions and ways of seeing 
the world, which underpin a 
text

voice the words and 
style of writing or speech 
of the narrator. This 
depends on the narrative 
point of view adopted.

readY to read …

 ● With a partner, read the extracts aloud. Look up any unfamiliar words in the 
dictionary and note their meanings.

 ● Study the covers of these texts. What does each cover suggest about the story 
to be told within?

 ● if titles and authors were removed from the covers, could you still match 
them with the correct extracts? Explain how you could do this.
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from Jane Eyre
by Charlotte Bronte
There was no possibility of taking a walk that day. We had been 
wandering, indeed, in the leafless shrubbery an hour in the morning; but 
since dinner (Mrs. Reed, when there was no company, dined early) the 
cold winter wind had brought with it clouds so sombre, and a rain so 
penetrating, that further out-door exercise was now out of the question.

I was glad of it: I never liked long walks, especially on chilly afternoons: 
dreadful to me was the coming home in the raw twilight, with nipped 
fingers and toes, and a heart saddened by the chidings of Bessie, the 
nurse, and humbled by the consciousness of my physical inferiority to 
Eliza, John, and Georgiana Reed.

The opening sentences of 
the novel thrust the reader 
immediately into the situation 
being described. This is an 
example of in media res, a Latin 
phrase meaning ‘in the middle 
of things’. (1)

The setting and mood are 
established: it is a depressing, 
rainy day. The narrator’s tone is 
‘whingey’. (4–5)

Conflict or tension is 
introduced, a feature of 
narrative texts such as novels. 
(8–10)

1

5

10

from Lord of the Flies 
by William Golding
‘We’ve got to have special people for looking after the fire. Any day 
there may be a ship out there’ — he waved his arm at the taut wire of the 
horizon — ‘and if we have a signal going they’ll come and take us off. 
And another thing. We ought to have more rules. Where the conch is, 
that’s a meeting. The same up here as down there.’

They assented. Piggy opened his mouth to speak, caught Jack’s eye and 
shut it again. Jack held out his hands for the conch and stood up, holding 
the delicate thing carefully in his sooty hands.

‘I agree with Ralph. We’ve got to have rules and obey them. After all, 
we’re not savages. We’re English; and the English are best at everything. 
So we’ve got to do the right things.’

The boys, stranded on an island, 
build a fire to signal passing 
ships. Ralph, the speaker, values 
organisation and rules. (1)

Dialogue is used to help the 
story come to life and to show 
the relationships among the 
characters. (1–5, 9–11)

conch: a tropical shell that can 
be blown like a trumpet or bugle 
(4)

Piggy is clearly the outsider, and 
is intimidated by Jack. (6–7)

Jack also values rules and being 
English, rather than being a 
‘savage’. (10)

1

5

10

from The Adventures of Huckleberry Finn 
by Mark Twain
Now the way that the book winds up is this: Tom and me found the 
money that the robbers hid in the cave, and it made us rich. We got six 
thousand dollars apiece — all gold. It was an awful sight of money when 
it was piled up. Well, Judge Thatcher he took it and put it out at interest, 
and it fetched us a dollar a day apiece all the year round — more than a 
body could tell what to do with. The Widow Douglas she took me for 
her son, and allowed she would sivilise me; but it was rough living in 
the house all the time, considering how dismal regular and decent the 
widow was in all her ways; and so when I couldn’t stand it no longer I lit 
out. I got into my old rags and my sugar-hogshead again, and was free 
and satisfied. But Tom Sawyer he hunted me up and said he was going 
to start a band of robbers, and I might join if I would go back to the 
widow and be respectable. So I went back.

Unusually, the narrator refers 
to the book in which he is a 
character. Huckleberry Finn 
almost seems to be talking 
aloud to the reader. The long, 
rambling sentences and the 
use of slang help to create a 
distinctive voice and style of 
writing. (1)

The misspelling of civilise 
establishes that the narrator is 
young or poorly educated. (7)

lit out: left; took off (9–10)

sugar-hogshead: a large barrel 
used to store sugar (10)

Huckleberry Finn values his 
freedom. (10–11)

1

5

10
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from A Little Bush Maid 
by Mary Grant Bruce
She wound up her line quickly, and flung her bait to the lazy 
inhabitants of the creek as a parting gift. Then, unnoticed by the 
boys, she scrambled out of the tree and climbed up the bank, 
getting her blue riding-skirt decidedly muddy — not that Norah’s 
free and independent soul had ever learned to tremble at the sight 
of muddy garments. She hid her fishing tackle in a stump, and 
made her way along the bank.

A little farther up she came across black Billy — a very cheerful 
aboriginal, seeing that he had managed to induce no less than nine 
blackfish to leave their watery bed.

‘Oh, I say!’ said Norah, round-eyed and envious. ‘How do you 
manage it, Billy? We can’t catch one.’

Billy grinned. He was a youth of few words.
‘Plenty bob-um float,’ he explained lucidly. ‘Easy ’nuff. You try.’
‘No, thanks,’ said Norah, though she hesitated for a moment. ‘I’m 

sick of trying — and I’ve no luck. Going to cook ’em for dinner, 
Billy?’

‘Plenty!’ assented Billy vigorously.
It was his favourite word, and meant almost anything, and he 

rarely used another when he could make it suffice.
‘That’s a good boy,’ said Norah, approvingly, and black eighteen 

grinned from ear to ear with pleasure at the praise of twelve-year-
old white.

‘I’m going for a walk, Billy. Tell Master Jim to coo-ee when 
lunch is ready.’

‘Plenty,’ said Billy intelligently.

norah’s character qualities are 
established through her actions. Her 
love of outdoor adventure makes her 
unconventional for a girl of the time 
the novel was written. (1–7)

‘riding-skirt’ indicates that this text 
was written at least a century ago. (4)

Aborigine is regarded as the correct 
noun form today; aboriginal is an 
adjective. (9)

‘Oh, i say!’ is an old-fashioned 
expression similar to today’s 
exclamation Wow. (11)

Billy speaks in a broken form of 
English known as pidgin English. 
Spelling is altered to capture the 
sound of Billy’s speech. Manipulating 
spelling for effect is another way of 
creating a character’s unique  
voice. (14)

Dialogue is formatted so that each 
speaker begins on a new line. (15–18)

notice that norah’s language becomes 
more informal when she is talking to 
Billy. She feels she needs to simplify 
her language so he can understand 
her. This shows us the difference 
in their social positions: Billy is 
indigenous, poor and uneducated. 
(16)

The writer highlights the racial 
difference between Billy and norah 
in the way they are classified or 
categorised here. (21,22–23)

Coo-ee is a traditional bush greeting  
or call. it was originally used by  
indigenous Australians before  
being adopted by  
Europeans. (24)

1

5

10

15

20

25

Use the Gutenberg 
weblink in your 
eBookPLUS to read  
A Little Bush Maid 
online.

LIterature link
What is a canon?
The word canon comes from the Greek 
word kanon, meaning ‘measuring rod’. 
Canonical texts are regarded as having 
lasting cultural and artistic value, so they 
become the measure against which other 
texts are judged. Literary classics are often 
regarded as belonging to the western 

canon; that is, literature written by writers 
from Europe, north America, Australia 
and the rest of the ‘western’ world. There 
is also the English literature canon: classic 
works written in English.

However, there are many different canons; 
for example, the canon of Australian 

children’s literature, the canon of 
science fiction novels, and the canon of 
indigenous Australian poetry. To become 
part of these canons, a work still has to be 
regarded as being of lasting value.

Can you think of a text you would 
regard as an Australian classic?

SAMPLE
 E

VALU
ATIO

N O
NLY



 UniT 5  interpretation 125

need to KnoW
narrative point of view the 
point of view from which a 
story is being told. First-person 
narrative is told by a character 
who is part of the story, and 
who uses words such as I, 
we and my. Second-person 
narrative addresses the reader 
as you. in a third-person 
narrative, the story is told by 
a narrator who is outside the 
story, and uses pronouns such 
as he, she and they.

colloquial language everyday, 
informal language 

Activities . . .

understandIng style and ‘voice’ in literary texts
Getting started
 1 Read the definition of narrative point of view in the need to know  

at right.
a Which two extracts feature the first-person point of view?
b Which two extracts feature the third-person point of view?

 2 Which extract was the most difficult to read? Why?
 3 Which extract did you most enjoy? Why?

Working through
 4 in the extracts that use third-person point of view, which character is the focus 

of the writer’s attention and interest?
 5 Which extract features the most distinctive and striking narrative voice? What 

makes it so distinctive?
 6 Which writer’s style is most appealing to you? Why?
 7 From which of the following cultures does each extract originate: (a) English,  

(b) Australian or (c) American? How can you tell?

Going further
 8 Choose an extract that features dialogue. How does the author use dialogue to 

capture the voice of the characters? Consider the use of colloquial language, 
vocabulary and sentence structure in your answer.

anaLYsIng and InterpretIng values and perspectives
Getting started
 9 Can you find any reference to any of the following attitudes or values in the four 

extracts? Draw up a table like the one below and fill it in by referring to each 
extract. Use a tick or cross with an example as shown below.

Value Jane Eyre
Lord of the 
Flies

The Adventures of 
Huckleberry Finn

A Little 
Bush Maid

Rules are 
important.

X ✓  Ralph says 
‘We ought 
to have 
more rules.’

✓  Huckleberry Finn 
finds rules restrictive, 
preferring to be ‘free’.

X

Cooperating with 
others gets things 
done.

Money is more 
important than 
happiness.

Girls should not 
have adventures.

Childhood is a 
carefree time.

Some people are 
naturally superior 
to others.
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10 Which of the extracts do you think presents values that are closest to your own? 
Can you explain?

Working through
11 Which of the four extracts match the following statements about values and 

beliefs? Remember that you won’t necessarily approve of or share these values 
and beliefs. You could draw a table like the one in question 9 to record and 
present your responses.

 ● it is not acceptable for girls to be too active and energetic; they belong 
indoors.

 ● indigenous people can be surprisingly intelligent.
 ● Civilised people have rules and discipline.
 ● it is important to encourage and praise those less fortunate than us.
 ● Boys do not want to see girls behaving like boys and having adventures in the 

great outdoors.
 ● if you are English and speak English, you are privileged and powerful.
 ● Childhood is one big exciting adventure.
 ● Money is important; so is looking after it properly.

12 in the extract from Lord of the Flies, who would Jack regard as ‘savages’? Why?
13 A Little Bush Maid is an Australian story written in 1910. From the extract, what 

can you deduce about the attitudes towards indigenous Australians in the early 
twentieth century?

14 What themes or ideas do you think are explored in The Adventures of Huckleberry 
Finn?

refLectIng on literary texts
Getting started
15 When you read a literary text, do you prefer to read about times, places and 

events that are different from your own experiences? Explain.
16 Who is your favourite literary character (from any book)? Why?

Working through
17 Why do you think the books from which the four extracts were taken are still 

being read today, many years after they were written? With a partner, rank the 
extracts in order of importance, from greatest to least literary merit. Was it easy 
to agree?  Explain the criteria you used to determine your ranking.

18 Can a book published recently (in the last decade) already be categorised as 
a ‘classic’? Discuss in small groups any such books you feel fit into the classic 
category.

19 How important are television series or film versions of classic books in keeping 
them fresh and popular with new generations of audiences? Explain your view 
with reference to any films or television programs of classic books that you have 
viewed or know about.

Going further
20 Using the library or the internet, compile a list of Australian literary  

classics. These may include novels, children’s books, poems, short  
stories and plays. Why are these worthy of being labelled a  
classic? Why do you think classic literature has traditionally  
been regarded as British or American?
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Interpreting visual texts
Like literary texts (such as novels), visual and mass media texts are also based on 
values and perspectives. Visual texts are texts that include photographs, paintings, 
advertisements, websites, films and picture books. Visual texts can be ‘read’ or 
interpreted by understanding how visual language works to create layers of meaning.

in the picture book The Lost Thing by Shaun Tan, a boy recalls meeting a bizarre 
‘thing’ on the beach. He helps the ‘thing’ find somewhere to belong. To make sense of 
the story, we need to consider the symbolic meaning of the lost ‘thing’. Tan’s ‘thing’ is 
deliberately unrecognisable and unnamed, leaving the reader to interpret its possible 
meaning. Like many picture books, The Lost Thing works on a literal or surface level; 
it also has layers of meaning. When we interpret a text, we uncover these layers of 
meaning.

Before you view and read the pages from the book, your teacher may ask you to 
complete the following Ready to Read activity.

readY to read …

 ● Can you recall a time you were 
lost? Describe how you felt.

 ● Look at the pages from the picture 
book and make a mental list of all 
the objects you can see. Are these 
familiar or unfamiliar?

 ● How important do you think 
the words will be to your 
understanding of the pictures?

Meaning is created through the 
combination of visual illustrations 
and written text. notice the industrial 
drawings in the background. Don’t 
forget to read the fragments of graffiti 
on the wall.

The colour red emphasises the ‘thing’s’ 
size, making it more surprising that no-
one but the boy notices it. The boy is 
tiny in relation to the ‘thing’.

Most of the page consists of visual text. 
Few words are needed to convey the 
book’s message. Written text is brief and 
simple.
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Humour is achieved through the fact that the 
parents are unaware of the huge ‘thing’ in their 
living room. When it’s pointed out to them, they 
don’t register how massive and bizarre it is. 

The detail in the illustration showing the living 
room paints a vivid picture of the family and their 
life. 

The typeface looks handwritten, giving the 
impression that this is the boy’s own journal.

The lost ‘thing’ exhibits many ‘human’ 
characteristics; for example, talking, walking 
and being friendly, yet it is very non-human in 
appearance. 

Visual symbols are used to make a comment 
about the boy’s world.
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Activities . . .

understandIng textual features and audience
Getting started
 1 Do you think this picture book is intended for children, adults or both? Why?
 2 What is your first impression of the illustrations? Do you like them? Explain.

Working through
 3 in what ways is this not a typical picture book that we might find in the children’s 

section of a library?
 4 What do you notice about the size of the ‘thing’ in relation to the boy?
 5 Can you recognise any of the background drawings outside the main illustration 

on each page? if so, can you name them?

anaLYsIng and InterpretIng a picture book
Getting started
 6 How would you describe the physical appearance of the ‘thing’? Of what does it 

remind you?
 7 What can you observe about the physical environment surrounding the ‘thing’? 

For example:
a what objects and buildings can you see?
b what colours are used?
c how would you describe the texture of objects (e.g. smooth, rough)?

Working through
 8 Look at the various objects littering the ground on the second page shown. 

What do these reveal about the society represented in the text?
 9 Why do you think the ‘thing’ is never physically described in the book?
10 How do the boy’s parents react to the ‘thing’?
11 Why has no-one claimed or rescued the ‘thing’ until now? 
12 Why has Shaun Tan used simple written language?
13 What do you think is the moral or message of the story? 

Going further
14 Read author Shaun Tan’s comments on The Lost Thing below, and answer the 

following questions.
a How important is it to know the author’s intention in crafting a text?
b Has reading Shaun Tan’s comments altered the way you have interpreted the 

book?

The creature exists in contrast to the world it inhabits, being whimsical, 
purposeless, out-of-scale and apparently meaningless — all things that the 
bureaucracy cannot comprehend, and so it is not worthy of any attention. 
Being a curiosity is only effective if the populace is curious, and they 
aren’t, being always ‘too busy’ doing more important things.

15 What is a bureaucracy? Elaborate on what you think Shaun Tan means by the 
phrase ‘all the things bureaucracy cannot comprehend’.

16 Using a dictionary, find out the meaning of the words whimsical and populace.
17 Write a reflective paragraph in which you explore the author’s claim that people 

have lost their curiosity about the world.

Use the Shaun Tan 
weblink in your 
eBookPLUS to read more 
about The Lost Thing.

Language link
symbolism
A symbol is something 
concrete that is used to 
represent something 
abstract. For example, a 
dove symbolises peace, 
while the colour red can 
represent danger or passion. 
The meaning we give to 
particular symbols is often 
determined by our cultural 
background. in western 
cultures, black is the colour of 
death, while in other cultures, 
for example, the Chinese 
culture, death is represented 
by the colour white. 
Writers and illustrators use 
symbolism to explore an idea, 
a state of mind or an emotion 
more deeply. An important 
part of interpreting texts is 
being able to appreciate the 
symbolic meaning of words 
and images.

What might these symbols 
represent: a skull-and-
crossbones, a rose, the 
colour green?

Quest
Symbolism

Knowledge Quest 2
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Wordsmith . . . 

tHe sentence
A sentence is a group of words containing a subject and a verb. A group of words 
containing a subject and a verb is also known as a clause (though not all clauses 
are sentences). Sentences are the building blocks of good writing; they express a 
complete thought. For example: 

Charles Dickens wrote the novel A Christmas Carol.

The subject tells us who or what is performing the action of the verb in the 
sentence. in the previous example sentence, Charles Dickens is the subject. The rest 
of the sentence, including the verb, is called the predicate. it tells us what action was 
performed.

A main or independent clause can stand alone as a complete sentence. A 
subordinate or dependent clause adds extra detail to a main clause, and cannot 
stand on its own as a sentence.

simple sentences
A simple sentence consists of one clause. For example: 

Old Marley was as dead as a doornail. 

compound sentences
A compound sentence consists of two independent clauses, connected by a 
conjunction (such as and, but, if, or, because and although). For example: 

      independent clause      Conjunction     independent clause

I don’t make merry myself at Christmas, and I can’t afford to make idle people merry.

complex sentences
A complex sentence consists of an independent clause and at least one dependent 
or subordinate clause. in the example sentence below, the first part of the sentence 
up to the comma is a subordinate or dependent clause. it cannot stand on its own.

        Dependent clause             independent clause

When they were within two paces of each other, Marley’s Ghost held up its hand. 

compound-complex sentences
These are sophisticated sentences that consist of two or more main clauses and at 
least one subordinate clause. For example:

    independent clause         Dependent clause

 

He gave the cap a parting squeeze, in which his hand relaxed; 
and had barely time to reel to bed, before he sank into a heavy sleep.

     independent clause         Dependent clause
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1 Work out whether the following sentences are simple (S), compound (C), complex 
(CX) or compound-complex (CCX):
a To Scrooge’s horror, looking back, he saw the last of the land, a frightful range of 

rocks, behind them; and his ears were deafened by the thundering of water, as it 
rolled, and roared, and raged among the dreadful caverns it had worn, and fiercely 
tried to undermine the earth. 

b External heat and cold had little influence on Scrooge.
c A light shone from the window of a hut, and swiftly they advanced towards it.
d The brightness of the shops, where holly sprigs and berries crackled in the lamp-

heat of the windows, made pale faces ruddy as they passed.
e Scrooge had often heard it said that Marley had no bowels, but he had never 

believed it until now.

WHen sentences go astraY
sentence fragments
A sentence fragment is a group of words that lacks either a subject or a verb or both. 
Writers may use sentence fragments for particular effect in novels, short stories or 
plays. However, they are generally to be avoided in analytical writing. For example: 

Oh, a wonderful pudding!

run-on sentences or comma splices
Run-on sentences are not considered acceptable. These occur when two or more 
sentences are joined with commas. The example below shows two sentences fused 
with a comma:

We ate Christmas lunch, it was delicious.

This error could be avoided by using a conjunction or linking word, such as and. 

We ate Christmas lunch and it was delicious.

Alternatively, it could be joined by a semicolon — often used for joining closely 
related independent clauses.

We ate Christmas lunch; it was delicious.

over to You …

Write a description of a party or social gathering you have really enjoyed. in your 
description, use at least one of the four sentence types: simple, compound, complex 
and compound-complex. Make sure you vary the way you start your sentences to 
keep things interesting for the reader. Watch out for sentence fragments and run-on 
sentences. When you’ve finished, read your writing aloud to yourself or a partner to 
check that it sounds right.

My view . . .
What do you now think defines a text as ‘literary’? What are your top three 
literary texts? Why might your choices differ from someone else’s choices? Who 
should decide on what constitutes a classic text?
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   creatIve InterpretatIons
How can we interpret texts imaginatively? 
interpreting a text involves making a connection between the text and our own lives. 
it can also mean responding emotionally and personally to a text. interpretation 
can also be creative and imaginative. By tinkering with a text — for example, by 
transforming it from one genre to another, or by assuming the role of a character in 
the text — we can appreciate the inner workings of the text.

An interpretation of a novel considers the way in which setting, characters, plot, 
narrative point of view, imagery and symbolism work together to communicate its 
themes. in the novel A New Kind of Dreaming, the harsh Australian landscape is almost 
another character.

Before you read the extract, your teacher may ask you to complete the following 
Ready to Read activities. 

5.2

need to KnoW
genre  kind or sort; a category 
of literature or artistic work 
(e.g. novel, poem, film, website, 
brochure). Text types can be 
written, spoken or multimodal.

imagery the way a writer 
creates a mental picture in 
words using description, simile, 
metaphor, personification 
and other techniques

readY to read …

Before you read the extract, recall a time when you arrived somewhere 
new and unfamiliar. it might have been your first day of school, or your 
first visit to a small town or big city. 

from A New Kind of Dreaming
by Anthony Eaton
Reaching the end of the path, Jamie paused. The house was unpainted and 
transmitted a feeling of lived-in disrepair. Rust marks streaked the metal roof, 
and the guttering at the edges of the verandah was pulling away. Jamie took in 
the neighbourhood. There wasn’t a lot to see. A few similar houses, a couple of 
them abandoned, judging by the broken windows and holes in the walls. Over 
the road lay the rest of Port Barren, dotted across the flat scrubby plain towards 
the sea, and in the other direction, to the south behind Archie’s place, stretched 
the empty expanse of the Great Sandy Desert. Not a sound reached him. The 
whole place rested in a kind of deathly, unnatural silence.

Uncertain whether it was okay just to walk in, Jamie took a couple of hesitant 
steps. Behind the flyscreen, the front door was wide open, a rectangle of cool 
darkness. It looked inviting from where Jamie stood, slowly turning to toast in 
the blazing glare of the morning sun.

A slight breeze stirred the air, and the flyscreen swung on its hinges. The 
heat and dust gave the morning a shimmering, surreal quality, like watching a 
film that has been slowed down and is slightly out of focus. Jamie approached 
the steps on unsteady legs, grabbing at the handrail for support. A sense of 
uneasiness and foreboding had settled upon him the moment he’d stepped off 
the bus, and now it permeated every fibre of his being. It was as though some 
unsettling energy was rising from the landscape, oozing up out of the dusty 
ground and decrepit shacks, drifting in the dirty, glowing air. Dizziness picked 
him up and carried him.

1

5

10
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20

Jamie is a fourteen-year-
old juvenile offender 
sentenced to exile in Port 
Barren, a remote town. (1)

notice the closely observed 
details of the ‘small town’ 
setting. (1–9)

The writer builds suspense 
by delaying Jamie’s entry 
into the house and by 
using imagery. (10–11)

A variety of sentences are 
used: simple, compound 
and complex. (14–22)

Alliteration creates the 
mood of the setting.  
(20,21)
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Activities

understandIng setting
Getting started
 1 After reading the extract, use the library or the internet to find an image that 

could illustrate this novel’s setting.
 2 What is your first impression of Port Barren from this extract?

anaLYsIng and InterpretIng setting
Working through
 3 What words does the writer use to give Port Barren a sinister, eerie quality?
 4 What aspects of Jamie’s behaviour are, in your view, not typical of a juvenile 

offender?
 5 What do you think the ‘unsettling energy  .  .  .  rising from the landscape’ might 

be?
 6 What state of mind is symbolised by the description of Port Barren?
 7 Even though the novel is written using the third-person point of view, we are 

given an insight into Jamie’s feelings and perspectives. Find an example from 
the extract of where the narrative focuses on Jamie’s point of view.

Going further
 8 What do you think is particularly or uniquely Australian about the setting of 

Port Barren, as described in the extract?

creatIng a reflective response
Getting started
 9 Brainstorm a list of words to describe Jamie’s feelings upon arriving in Port 

Barren, other than those used in the extract.

Working through
10 imagine you are Jamie Riley and you have just arrived at Port Barren. Write a 

diary entry — a first-person account — of your thoughts and feelings about this 
harsh and remote landscape and township. Try to evoke the senses of touch, 
taste, smell, sound and sight in your reflection. Use words evocatively to make 
your reflection vivid for your reader. See the Literacy link below as a guide.

LIteracY link
evocative language
Evocative language is language that evokes (or causes) a 
powerful response in the reader. One way to write evocatively is 
to appeal to the reader’s senses. For example, ‘slowly turning to 
toast in the blazing glare of the morning sun’ brings to life the 
touch of hot sun on skin. in A New Kind of Dreaming, our visual 
sense is evoked in the description of the morning’s ‘shimmering, 
surreal quality’. 

Evocative language also appeals to our emotions. it does this 
by using nouns, verbs and adjectives that make us feel a certain 

way. A newspaper headline such as ‘Deadly disease claims 
next victim’ contains several highly emotive words, instilling 
fear in the reader. The word victim implies someone who has 
been stalked and killed by a predator. Media texts, such as 
advertisements, frequently use evocative language to persuade 
or position audiences.

Read through a newspaper or a magazine and find some 
examples of evocative language. Does it appeal to your 
senses or your emotions?
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Wordsmith . . . 

HoW to WrIte coHesIveLY
Cohesive writing is writing in which everything fits to form a unified whole. 
Cohesion refers to the way ideas are connected logically and clearly within 
sentences. it also refers to the way we make a transition from one sentence to the 
next, using cohesive ties or linking words. See the Language link on page 149 for 
more hints on using cohesive ties to connect ideas in essay writing.

parallelism
Parallelism, or parallel construction, is a way of writing sentences that are stylish, 
balanced and succinct. it’s particularly important when constructing sentences in 
which there are several connected ideas. The basic rule is: similar ideas in a sentence 
are expressed using similar grammatical structures.

Read the following sentences, and see if you can spot the difference.
Not parallel: Study is as important as relaxing. ✗ 
Parallel: Study is as important as relaxation. ✓ 
Parallel: Studying is as important as relaxing. ✓
in sentence 1, the words study and relaxing are both nouns but relaxing is a kind 

of verbal noun known as a gerund — it ends in ing. Because study is not a gerund (it 
doesn’t end in ing), the sentence is not parallel.

Sentences 2 and 3 are examples of parallelism, because in sentence 2, study and 
relaxation are both nouns, and in sentence 3, studying and relaxing are both nouns 
that are gerunds.

Consider another example:
Not parallel: She went to the shops, the library, and to her grandmother’s house. ✗ 
Parallel: She went to the shops, the library, and her grandmother’s house. ✓ 
Parallel: She went to the shops, to the library, and to her grandmother’s house. ✓

And here is another: 
When he was young, he played basketball, wrote poetry, spent time with friends 
and he worked at a café. ✗

By adding he to the third element in this sentence, the writer has upset the 
balance by not maintaining the structure established in the earlier clauses. There is 
no need to repeat he in this list of activities.

Take care to maintain parallel structure also in bulleted or numbered lists.
This report will explain:
• how to create a magazine spread
• dealing with photographs in magazines  ✗

• what the role of the designer should be.
notice how the first words in each bullet are not parallel: how to, dealing, what. A 

much better way of writing this is shown below:
This report will explain how to:
• create a magazine spread
• deal with photographs in magazines  ✓

• decide the role of the designer. 
Sometimes you need to tinker with the wording to make your list parallel, but it is 

worth the effort.
Work out which sentence in the following pairs is better:
 (i) She has the looks, the motivation, and she has the dedication to work as a model.
(ii) She has the looks, the motivation and the dedication to work as a model.
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 (i) There’s nothing i like better than going to the beach, heading out into the surf, 
and doing a bit of body surfing.

(ii) There’s nothing i like better than going to the beach, heading out into the surf, 
and to do a bit of body surfing.

 (i) Dickens’s writing is complicated, irrelevant and uninteresting.
(ii) Dickens’s writing is complicated, irrelevant, and is uninteresting.
 (i) Shakespeare is a writer who makes us think and, at the same time, he is making us 

laugh.
(ii) Shakespeare is a writer who makes us think and, at the same time, makes us laugh.

a word on punctuation
Correct punctuation is also necessary to achieve cohesive sentences. Go back to the 
previous Wordsmith on pages 130–1 and check the definition of dependent and 
independent clauses.

The comma as a cohesive tie
Commas have several functions. One is to separate two independent clauses when 
they are joined by the following words: for, and, nor, but, or, yet, so (meaning ‘as a 
result’). in the sentence below, two independent clauses are joined by the linking word 
and, so a comma is placed before and. 

         independent clause               independent clause

The high winds caused trees to fall on power lines, and people were without electricity 
for several hours.

The comma in this situation helps us to avoid misreading a sentence. if the comma 
were not there in the sample sentence above, a reader might briefly think that the 
sentence was ‘The high winds caused trees to fall on power lines and people…’

The semicolon as a cohesive tie
Connective (or transitional) words and phrases include however, therefore, additionally, 
furthermore, nevertheless, otherwise, consequently and for example. They are used to 
indicate the relationship between two clauses and are known as conjunctive adverbs. 
When using these adverbs, you must either start a new sentence or join the two 
sentences with a semicolon, like this:

I would love to go swimming. However, I forgot to bring my boardies. ✓

I would love to go swimming; however, I forgot to bring my boardies. ✓

note that a comma comes after the connective.
never write:
I would love to go swimming, however I forgot to bring my boardies. ✗

over to You …

Read the following paragraph, and note where the writer has ignored the rules 
regarding parallelism. See if you can spot errors with commas and semicolons.  
Rewrite the paragraph, using the rules of parallelism.

We had a wonderful time at the beach. We swam, snorkelled and we played beach 
cricket every day. I covered myself with sunscreen, however I still managed to get terribly 
sunburnt. My skin started to peel, therefore I made sure I wore my sunshirt after that. I need 
to take care in the sun, otherwise I’ll end up looking like a wrinkly lizard when I’m older. 
Beach holidays are great for relaxing and to have a break from work and school.
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Damsel in distress: The Lady of Shalott
The Lady of Shalott, written by the Victorian poet Tennyson in 1833, is a literary ballad. 
The Lady of the poem is possibly based on Elaine of Astolat who fell in love with Sir 
Lancelot, one of the legendary King Arthur’s most fearless knights. According to the 
medieval writer Thomas Malory, Elaine died of grief when Lancelot did not return her 
love. Lancelot’s claim to fame was that he was in love with King Arthur’s wife, Queen 
Guinevere.

in Tennyson’s version, the Lady is confined to a tower overlooking the town of 
Camelot, the seat of King Arthur’s royal court. Owing to a curse, she is unable to view 
Camelot directly; instead, she must be content to look through a mirror at the world 
beyond the tower, or face certain death. When she catches sight of the dazzling Sir 
Lancelot in the mirror, she cannot resist moving over to the window.

LIteracY link
saying poetry out loud
Sound is a key feature of poetry, particularly 
ballads and lyrics, which are designed to be 
sung or recited. When you read a challenging 
poem, try to read it aloud to get a sense of its 
rhythm or beat. This also helps you to identify 
the poem’s rhyming pattern, and to experience 
the momentum and pace of the poem. 

Many classic poems have been set to music.
See if you can find a recording online of 
‘The Lady of Shalott’ by folk singer, Loreena 
McKennitt. Does listening to the poem as a 
song make it easier to follow?

Before you read the extract from the poem, your teacher may ask you to complete 
the following Ready to Read activities.

need to KnoW
ballad a type of poem that 
tells a story and has the 
qualities of a regular rhyme 
and rhythm. Folk ballads were 
originally set to music and 
passed on by word of mouth. 
Literary ballads originated as 
written, not spoken, poems.

readY to read …

 ● Can you think of any fairytales that feature women who are locked in towers, or trapped or 
imprisoned?

 ● When you hear the phrase knight in shining armour, what kind of man do you picture in your 
mind?

from The Lady of Shalott
by Alfred, Lord Tennyson

Part I
On either side the river lie  a 
Long fields of barley and of rye,  a 
That clothe the wold and meet the sky;  a 
And thro’ the field the road runs by a 
To many-tower’d Camelot;  b 
And up and down the people go,  c 
Gazing where the lilies blow  c 
Round an island there below,  c 
The island of Shalott.  b

The Lady lives in a tower on an island, so she is 
completely isolated. (1)

wold: an area of open, uncultivated land (6)

1

5

10

The ballad has a regular rhyme scheme: aaaabcccb. 
This gives the poem pace and momentum, as well 
as a song-like quality. The poem also has a regular 
rhythm or beat. (4–12)
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Willows whiten, aspens quiver, 
Little breezes dusk and shiver 
Thro’ the wave that runs for ever 
By the island in the river 
Flowing down to Camelot. 
Four gray walls, and four gray towers, 
Overlook a space of flowers, 
And the silent isle imbowers 
The Lady of Shalott. 
.  .  .
Part II
There she weaves by night and day 
A magic web with colours gay. 
She has heard a whisper say, 
A curse is on her if she stay 
To look down to Camelot. 
She knows not what the curse may be, 
And so she weaveth steadily, 
And little other care hath she, 
The Lady of Shalott. 
.  .  .
But in her web she still delights 
To weave the mirror’s magic sights, 
For often thro’ the silent nights 
A funeral, with plumes and lights 
And music, went to Camelot:
Or when the moon was overhead, 
Came two young lovers lately wed: 
‘I am half sick of shadows,’ said 
The Lady of Shalott.

Part III
A bow-shot from her bower-eaves, 
He rode between the barley-sheaves, 
The sun came dazzling thro’ the leaves, 
And flamed upon the brazen greaves 
Of bold Sir Lancelot. 
A red-cross knight for ever kneel’d 
To a lady in his shield, 
That sparkled on the yellow field, 
Beside remote Shalott. 
.  .  .
His broad clear brow in sunlight glow’d; 
On burnish’d hooves his war-horse trode; 
From underneath his helmet flow’d 
His coal-black curls as on he rode, 
As he rode down to Camelot. 
From the bank and from the river 
He flash’d into the crystal mirror, 
‘Tirra lirra,’ by the river 
Sang Sir Lancelot. 

Visual images are used to capture the poem’s setting, with 
references to colour and to vegetation (willows, whiten, flowers). 
They help us to visualise the Lady’s situation. (13,19)

Quiver and shiver form a type of rhyme known as a feminine 
rhyme. This is a rhyme created with words of two syllables. 
(13,14)

Thro’ is still pronounced through, so why did Tennyson use 
this spelling? Up until about the twentieth century, poets felt 
they had to use ‘poetic diction’: words that looked or sounded 
‘poetic’, like hath instead of has. (15)

Ever forms what is known as a near rhyme or imperfect rhyme 
with river. (15)

Tension and drama build as we learn how dangerous and 
precarious the Lady’s life is; just one look out of the window will 
bring on the curse. (24–32)

Weaveth (two syllables) is used instead of weaves (one syllable) 
in order to maintain the metre (regular rhythm). (30)

The reference to a funeral procession foreshadows that 
something sinister might happen. (37)

greaves: a piece of armour used to protect the shins (47)

red-cross knight: the red cross is associated with St George, the 
patron saint of England (49)

Kneel’d is spelt here the way it is pronounced. Again, this 
spelling was the fashion in poetry at that time. (49)

Lancelot is represented using images of light and gold. (51,60)

burnish’d: polished (55)

The phrase tirra lirra comes from Shakespeare’s play  
The Winter’s Tale. (61)
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She left the web, she left the loom, 
She made three paces thro’ the room, 
She saw the water-lily bloom, 
She saw the helmet and the plume, 
She look’d down to Camelot. 
Out flew the web and floated wide; 
The mirror crack’d from side to side; 
‘The curse is come upon me,’ cried 
The Lady of Shalott.

Part IV
In the stormy east-wind straining, 
The pale yellow woods were waning, 
The broad stream in his banks complaining, 
Heavily the low sky raining 
Over tower’d Camelot; 
Down she came and found a boat 
Beneath a willow left afloat, 
And round about the prow she wrote 
The Lady of Shalott. 
.  .  .
Lying, robed in snowy white 
That loosely flew to left and right — 
The leaves upon her falling light — 
Thro’ the noises of the night 
She floated down to Camelot: 
And as the boat-head wound along 
The willowy hills and fields among, 
They heard her singing her last song, 
The Lady of Shalott.

Heard a carol, mournful, holy, 
Chanted loudly, chanted lowly, 
Till her blood was frozen slowly, 
And her eyes were darken’d wholly, 
Turn’d to tower’d Camelot. 
For ere she reach’d upon the tide 
The first house by the water-side, 
Singing in her song she died, 
The Lady of Shalott. 
…
Who is this? and what is here? 
And in the lighted palace near 
Died the sound of royal cheer; 
And they cross’d themselves for fear, 
All the knights at Camelot: 
But Lancelot mused a little space; 
He said, ‘She has a lovely face; 
God in his mercy lend her grace, 
The Lady of Shalott.’

note the abrupt change in the Lady, suggested by the short, 
repetitive phrases. (63,65,66)

now that the lady has looked directly at Camelot, she is 
doomed to die. (69)

Direct speech is used to give the poem immediacy and a sense 
of drama. (70)

The imagery indicates a change in the poem’s mood. The 
stormy weather, which foreshadows the Lady’s death, is an 
example of pathetic fallacy. (73–77)

The words snowy white emphasise the Lady’s innocence and 
her state of near-death. (83)

The images of the Lady’s frozen blood and darken’d eyes create 
a nightmarish picture in our minds (94,95)

Rhetorical questions express people’s shock at finding the 
dead lady. They also reinforce the sad reality that she is dead, 
and no-one knows who she is. (102)
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Activities

understandIng a literary ballad
Getting started
 1 Read the summary of the poem on page 136. Use the descriptions of  

the Lady of Shalott in the poem to help you draw a portrait of her. 
 2 Make a list of all the old-fashioned words used in the poem, apart from those 

already defined for you. Find out from a dictionary what they mean.

Working through
 3 Find a quotation in the extract from Part i of the poem to show that the Lady of 

Shalott is isolated from the rest of the world.
 4 How does she pass the time in the tower?
 5 List some of the village sights she glimpses through the mirror in Part ii.
 6 What regrets and sadness does the Lady admit to in Part ii?
 7 in the first stanza of Part iii, the fifth line is different from every other stanza. 

instead of ending with the word Camelot, the line ends with Lancelot. Why has 
Tennyson made this change?

 8 in Part iii, how is Sir Lancelot described? include a quotation from the poem to 
support your response.

 9 What effect does he have on the Lady?
10 What features of this poem make it ideal for adaptation into song? in your 

response, consider the features of a literary ballad.

InterpretIng and evaLuatIng a literary ballad
Getting started
11 Do you think the poem The Lady of Shalott would make a good film? Why or why 

not?

Working through
12 Why do you think the Lady writes her name upon the prow of the boat in 

Part iV?
13 How does Sir Lancelot react to the sight of the dead Lady?
14 What is your view of the way Sir Lancelot treats the Lady? Does he live up to his 

name as a gallant and courteous knight? Explain.
15 What relevance, if any, does this poem have for us today? Explain.

respondIng to a literary ballad
Getting started
16 Write a short diary entry as the Lady of Shalott. You have just caught sight of 

Sir Lancelot. You know you must not look away from the mirror, but you are 
irresistibly drawn to him. Share your thoughts and feelings.

Working through
17 ‘in choosing life, the Lady of Shalott chose death.‘ Explain this statement with 

reference to the poem.

Going further
18 Tennyson uses pathetic fallacy to great effect in his poem. Using examples from 

the poem, explain the effect on the reader of this literary device.

LIterature link
romance legend
These days, we tend to 
think the word romance 
simply means ‘a love affair 
or emotional relationship’. 
However, the term 
romance originally came 
from the Old French word 
romanz, meaning ‘a verse 
narrative’. it then became 
associated, in the 1300s, 
with tales of heroic and 
adventurous deeds. The 
legends of King Arthur 
and the Knights of the 
Round Table are examples 
of romances. These tales 
focus on the code of 
chivalry: a set of commonly 
accepted standards to 
which a medieval knight 
was supposed to adhere. 
Chivalrous knights were 
expected to display good 
manners and courtesy, 
to help those who had 
experienced injustice, and 
to show respect for women. 
Romance legends contain:

 ● a contrast between good 
and evil

 ● characters who display 
chivalrous qualities

 ● elements of magic
 ● a quest of some kind
 ● a moral or message.

What romantic heroes 
exist in today’s culture?

need to KnoW
pathetic fallacy the term 
given to descriptions of 
landscape or natural events 
that are used to mirror 
human emotions — for 
example, a storm could 
be used to suggest fear
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Interpretation through adaptation
Transforming a text from one genre to another involves interpretation.  
Both classic and contemporary stories first published in print form are often  
adapted for another medium. The screen is a medium that offers an opportunity 
to tell a story in a multimodal way, adding sound and special effects.

Below is a promotional review of a film based on The Lady of Shalott. The 
purpose of the review is to convince audiences that the film is worth seeing. 
it provides an appealing synopsis of the film’s plot, a summary of the key 
messages or themes, and the target audience.

The Crack in the Mirror
Director Marc Creighton ventures into new terrain with his adaptation 
of Lord Tennyson’s ballad The Lady of Shallot. The mournful tale of 
Elaine becomes a big-screen epic about a desire so potent that only 
death can bring salvation. Creighton’s Elaine is no flimsy Victorian 
damsel. In The Crack in the Mirror, she is arrestingly beautiful and 
shrewd, well aware that she has been rendered powerless by that 
medieval boys’ club, the Knights of the Round Table.

Imagine your world has been reduced to the four walls of a grim, 
vermin-ridden cell. You have been betrayed by that champion of ladies 
and that flower of chivalry, bold Sir Lancelot, a man snared by his 
vaulting ambition. Camelot, redolent with the scent of columbines and 
the strumming of troubadours, is but a mirrored reflection. Beware of 
the mirror. If it should crack, then death’s chilled fingers will bear you 
away silently.

Creighton has drawn on Tennyson’s original work to produce a 
dynamic cast of intoxicating characters. Elaine, the ‘Girl Power’ heroine, 
is portrayed flawlessly by Mia Pervushtin (Alice in Wonderland) in what 
is arguably her finest performance yet. Confined to a tower room, its 
four walls papered with self-portraits, she is driven to the point of lunacy 
by her love for Camelot’s golden boy, Sir Lancelot (Orlando Ross).

Unlike her Victorian namesake, Creighton’s Elaine is determined to 
get her own back. When condemned to death by the invidious Morgan 
Le Fay (Angelina Supre), she decides to pay a visit to Queen Guinevere, 
like any woman scorned, and give her a few home truths about her 
handsome lover.

Creighton has retained Tennyson’s medieval setting, creating a 
sumptuous visual feast with all the tragic beauty of a Waterhouse 
painting — but with a modern twist. From the opening shot of Elaine 
violently unraveling a length of tapesty to the frozen image of her face 
in the magic mirror, the eerie rhythms of Snow Patrol and Taylor Swift 
remind us that Elaine will pay a heavy price for refusing to suffer in 
silence.

The Crack in the Mirror is not a film for the faint-hearted, nor for those 
expecting a romantic medieval romp. Creighton suggests that, while 
we might want women to stand up for themselves and be independent, 
especially in matters of the heart, we still do not have a level playing 
field. The Lancelots go from strength to strength, and the Elaines of our 
world are encouraged not to ‘rock the boat’. 

The title of the film alludes to 
the poem, but also appeals to 
modern audiences and fans of 
‘thriller’ films. (1)

The theme or message of the 
film is established. (4–5)

Humour is created with 
colloquial language to appeal to 
a young audience. (8)

Second person (you) involves 
the audience and establishes 
the relevance of the film. (9,10)

A brief overview of the film; its 
connection to the poem is clear. 
(16–21) 

Central characters/actors 
are introduced and their 
importance to the film’s story is 
established. The quality of the 
acting is also mentioned. (16–26)

Evaluative language allows the 
writer to convey an opinion or 
judgement about the film. (17,18)

Visual feast is an example of 
metaphorical language. (28)

Comparisons are made between 
the film version and the original 
poem. John William Waterhouse 
created his famous painting 
of the Lady of Shalott in 1888. 
(28–29)

The theme or relevant  
message of the film is  
summed up in the  
conclusion. (34–39)
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The Lady of Shalott Looking 
at Lancelot, by John William 
Waterhouse

SAMPLE
 E

VALU
ATIO

N O
NLY



 UniT 5  interpretation 141

Activities

InterpretIng text transformation
Getting started
 1 What text has the director adapted for this film? 
 2 Based on what you learn about the film from the review:

a List two facts from the poem that he appears to have used in the film. 
b What does he seem to have done differently?
c Would you expect the film to a) make you laugh b) make you scared c) make you 

angry d) some other reaction. How can you tell?

Working through
 3 What is the target audience for The Crack in the Mirror? Justify your response.
 4 What is the film’s theme or message? How does this differ from the themes 

explored in Tennyson’s poem?
 5 What is clever about the writer’s declaration in the final sentence: ‘the Elaines of our 

world are encouraged not to “rock the boat” ’?

Going further
 6 Would the Waterhouse painting make a suitable visual illustration for the 

film’s promotional review? Explain the elements of the painting that might be 
appropriate. 

 7 Why might the director have chosen to entitle the film as he has? Can you think of 
a better title?

respondIng to interpretation by adaptation
Getting started
 8 imagine you are interviewing the director of the film The Crack in the Mirror. in pairs, 

brainstorm a list of questions you might ask him about his film interpretation of the 
original ballad. 

creatIng a chat show interview
Working through
 9 With a partner, imagine you are conducting an interview with the director on a 

popular daytime chat show. Decide who will play the role of television chat show 
host and who will play the director. Prepare some answers to the questions you 
have devised, using the review to help you. Present your interview to your class.

10  imagine you are Tennyson (the poet who wrote The Lady of Shallot). Create an 
imaginary conversation that he might have with Marc Creighton about the two 
artistic works.

Going  further
11 Take a section of the poem on pages 136–8 and create a storyboard that the 

director might use to show his interpretation of that section in his film.

My view . . .
After working through this section, consider the value of modernising 
and transforming traditional or classic texts. How does this enhance your 
understanding and appreciation of the original texts? What objections might 
people make to tampering with a famous poem like The Lady of Shalott? Do you 
think these objections are fair?
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   anaLYtIcaL InterpretatIon
How do we interpret texts analytically?
While some people argue that over-analysis can interfere with appreciation and 
enjoyment of a literary work, others find that through analysis of structure and 
features, they arrive at a deeper understanding. Whatever the case, interpreting a text 
does demand a careful reading.

The literary classic A Christmas Carol, by Charles Dickens, was first published in 1843. 
Dickens’s protagonist, Ebenezer Scrooge, is a miserly old man who refuses to celebrate 
Christmas. Even today, we refer to someone who is mean-spirited as a ‘Scrooge’.

Scrooge is visited by the ghost of his dead business partner, Joseph Marley, who 
reveals that he (Marley) is doomed to wander the Earth as a ghost in chains owing 
to his greed. Marley also announces that Scrooge will be visited by three ghosts. The 
ghosts show Scrooge visions of himself as a child and scenes of his clerk and nephew 
enjoying Christmas festivities. Scrooge is finally shown himself as a dead man and 
realises that no-one is terribly saddened by his death. He begs the ghost to allow him 
to redeem himself so that he can live a full and happy life.

Before you read the extract, your teacher may ask you to complete the following 
Ready to Read activities. 

5.3

need to KnoW
analysis the detailed 
examination of something 
in order to understand it; the 
breaking down of something 
into separate parts in order to 
see how they work together

readY to read …

 ● What do you think will be challenging about reading an excerpt 
from a novella (‘little novel’) by Charles Dickens, written in 1843?

 ● What do you think of when you hear the word Scrooge?

from A Christmas Carol
by Charles Dickens

Extract 1
Oh! But he was a tight-fisted hand at the grindstone … a squeezing, 
wrenching, grasping, scraping, clutching, covetous old sinner! Hard and 
sharp as flint, from which no steel had ever struck out generous fire; 
secret, and self-contained, and solitary as an oyster. The cold within him 
froze his old features, nipped his pointed nose, shrivelled his cheek, 
stiffened his gait, made his eyes red, his thin lips blue; and spoke out 
shrewdly in his grating voice. A frosty rime was on his head, and on his 
eyebrows, and his wiry chin. He carried his own low temperature always 
about with him; he iced his office in the dog-days; and didn’t thaw it one 
degree at Christmas.

External heat and cold had little influence on Scrooge. No warmth 
could warm, nor wintry weather chill him. No wind that blew was 
bitterer than he, no falling snow was more intent upon its purpose, no 
pelting rain less open to entreaty. Foul weather didn’t know where to 
have him.
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Alliteration emphasises 
Scrooge’s nasty qualities. (2)

This close focus on Scrooge’s 
physical attributes forms a 
caricature. (5–8)

Hyperbole is used to 
exaggerate Scrooge’s coldness; 
he is colder than winter itself. 
(11–15)

The foul weather is wondering 
what to do with Scrooge —  
an example of  
personification.  
(14–15)

Use the Gutenberg 2 
weblink in your 
eBookPLUS to read 
A Christmas Carol online.
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need to KnoW
context the social, cultural 
or historical circumstances in 
which a text was created

caricature a representation 
of a character in which the 
subject’s distinctive traits are 
deliberately exaggerated or 
distorted to produce a comic or 
grotesque effect. A caricature 
can be visual, as in a cartoon, or 
literary, using words.

alliteration repetition of a 
consonant at the start of words 
positioned close together 
in a phrase or sentence; for 
example, the gallant and 
gorgeous Sir Lancelot

simile a comparison between 
two things using the words like 
and as

hyperbole (pronounced  
hi-per-buh-lee) exaggeration, 
often for comic effect

personification a figure of 
speech in which objects or 
abstract concepts are treated as 
if they have human qualities; for 
example, traffic growls

Activities . . .

understandIng context
Getting started
 1 The Christmas traditions of nineteenth-century Victorian England form  

the context of A Christmas Carol. Undertake some research on these traditions. 
For example, find out about the first Christmas tree and the origin of the 
Christmas card. How do the Christmas traditions of Victorian England differ from 
today’s celebrations in Australia?

 2 What are some of the ways other cultures celebrate Christmas?

Working through
 3 What impression do the extract and the summary of A Christmas Carol at the 

start of this section give you about London life in the mid 1800s?
 4 A Christmas Carol was, not surprisingly, published just before Christmas. it was an 

immediate best-seller. Why do you think this was?
 5 What is old-fashioned and nineteenth-century about Dickens’s style of writing? 

Consider his vocabulary, sentences and subject matter.
 6 Find synonyms, or words of a similar meaning, for these words:

 ● covetous
 ● shrewdly
 ● gait
 ● pelting
 ● entreaty
 ● wiry
 ● grating.

anaLYsIng and InterpretIng texts
Getting started
 7 Try sketching a cartoon caricature of Scrooge, exaggerating his notable features 

just as Dickens does.

Working through
 8 Of the following themes or moral messages, which ones do you think are 

explored in A Christmas Carol?
a Money doesn’t buy happiness.
b it is better to let others take care of themselves, rather than providing for 

them.
c The person we are as a child influences the person we become as an adult.
d Family and community are to be valued.
e it is always possible to learn from our mistakes and become better people.
f Greed is just a fact of life.

 9 How does Dickens represent Scrooge’s personality and values through physical 
description? include a quotation from the extract to support your views.

10 Find examples from the extract of the following devices:
 ● alliteration
 ● simile
 ● hyperbole
 ● personification.

Quest
Hyperbole

Knowledge Quest 2
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Going further
11 Find the origin of the expression ‘dog-days’. is this expression still used today? if 

not, do we have an expression that means something similar?
12 Since Dickens created the character of Scrooge over 170 years ago, this character 

has become an archetype. What other characters can you think of in other texts 
— print, visual and multimodal — that are modelled on Scrooge?

respondIng to literary texts
Read the extract below in which the Ghost of Christmas Present shows Scrooge 
a vision of a group of sailors celebrating Christmas aboard their ship. Answer the 
questions that follow.

from A Christmas Carol
by Charles Dickens

Extract 2
Again the ghost sped on, above the black and heaving sea — on, on — until, 
being far away, as he told Scrooge, from any shore, they lighted on a ship. They 
stood beside the helmsman at the wheel, the look-out in the bow, the officers 
who had the watch; dark, ghostly figures in their several stations; but every 
man among them hummed a Christmas tune, or had a Christmas thought, 
or spoke below his breath to his companion of some bygone Christmas 
Day, with homeward hopes belonging to it. And every man on board, 
waking or sleeping, good or bad, had had a kinder word for another 
on that day than on any day in the year .  .  .

Getting started
13 The sailors in this extract are at sea during Christmas time and away from their 

families and homes. How would you feel if you were away from your family at 
a time of a special celebration such as Christmas? Write a diary entry for the 
morning of that special time, reflecting on your thoughts and feelings about 
being away from home.

Working through
14 What view of Christmas is Dickens presenting here to his main character?  What 

do you think makes a time such as Christmas, or another cultural celebration 
that you practice, a special time for many people? Write a brief paragraph of 
around 100 words explaining what your most significant celebration means to 
you and your family.

Going further
15 Dickens has sometimes been criticised for painting an idealised picture of poor  

and alienated members of his society. in other words, some critics have 
suggested that his representations of outsiders are not realistic; that  
they are romanticised or made to seem more positive than they  
really are. For which members of our own society might Christmas  
be a very unhappy and lonely time of year?

need to KnoW
archetype a tyical example. 
An archetype is a character type 
that occurs again and again in 
narratives.

representation the way in 
which people, places, objects 
and ideas are depicted in texts
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Wordsmith . . .

WrItIng a paragrapH
The paragraph is the building block of any essay. A paragraph consists of the one main idea 
or point, which is then developed in detail in the sentences that follow. 

A properly organised paragraph has the following structure.
 ● A topic sentence. This introduces the main point or topic of the paragraph. The topic sentence 

of each paragraph must have some clear connection to the central idea or thesis of the essay.
 ● Supporting sentences. These develop the point introduced in the topic sentence and 

build depth and detail in your analysis. Supporting sentences allow you to elaborate, 
clarify, explain and give details. They also allow you to include examples, evidence and 
supporting quotations.

 ● A summary sentence. This is where you round off your paragraph by bringing the main 
point to a close. it should not simply be a repetition of your topic sentence.
Read the following paragraph from an essay on the novel The Running Man by Michael 

Gerard Bauer. The novel’s protagonist, or main character, Joseph Davidson, gradually forms a 
friendship with his reclusive neighbour, Tom Leyton. A man haunted by his past, Tom breeds 
silkworms. This paragraph interprets the silkworms’ symbolic meaning by analysing the 
ideas, attitudes and values they represent.

In The Running Man, silkworms are used to represent hope and transformation. 
When Tom Leyton rescues Mrs Battista’s silkworms, he imagines he will be 
their temporary caretaker until she recovers. He can perform an act of kindness 
and help the elderly woman learn to ‘laugh and dance again’. Even though 
Tom, recuperating from the trauma of the Vietnam War, feels emotionally 
paralysed, he clearly needs to feel that there is hope for someone else to recover 
lost joy. He regards the silkworms as ‘a metaphor for life’ as they appear to 
have no real purpose: ‘They are born, they live, they die’. The author’s use of 
repetition emphasises the simplicity and predictability of the silkworms’ life 
cycle. He suggests that, for Tom, the silkworms signify failure, disappointment 
and broken dreams:

‘Poor Mrs Battista — she dreamt of having wings, the wings of a flightless moth. She 
wanted to be just like them, but she already was. We all are. Flapping our crippled 
wings, dreaming we can fly.’

The fact that the silkworms live their entire lives confined to a box reminds 
Tom of his own life. When he mutters ‘What use are they?’ to Joseph, he 
is reflecting on his own feelings of uselessness. Joseph’s fascination with the 
silkworms, however, helps to change Tom from a hopeless recluse to a man who 
regains a sense of purpose. The silkworms give them a common interest and the 
opportunity to become friends. Tom shares with Joseph his surprise at seeing 
silkworm eggs hatch and their miraculous evolution from caterpillar to cocoon 
to moth. When Tom fastens silk cocoons to the mulberry tree, ‘like golden 
droplets among the dark green leaves’, he is acknowledging the beauty of these 
creatures. His intention is also to perform a ‘miracle’ — after all, silkworms do 
not really grow on mulberry trees. The ‘miracle’ is that he has been transformed, 
and has not been defeated by pain and guilt. 
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The topic sentence 
establishes the focus or 
topic of the paragraph. 
(1)

Quotations from the 
text are integrated into 
sentences to support the 
writer’s viewpoint. (4)

Conclusions are drawn 
about the symbolic 
meaning of the 
silkworms. (10–11)

Longer quotations are 
separated from the main 
paragraph, indented and 
blocked. (12–14)

The writer includes 
plenty of textual details 
to support the point 
of the paragraph and 
explain its significance. 
(20–24)

Summary sentence 
‘rounds off’ the 
paragraph,  
summing  
up the main  
idea. (25–26)
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The analytical essay
Another way of interpreting a literary text is by writing an analytical essay. The guiding 
principles of writing an analytical essay are:

 ● read and be familiar with the text
 ● make sure you understand what the question requires you to do
 ● form an opinion about what you have been asked to respond to
 ● set out to prove your opinion

in an analytical essay, the writer’s task is to explore the ‘big ideas’ or themes of 
the text and show how these are conveyed to the reader through the writer’s use of 
language. The writer puts forward an idea or thesis about what the text means. The 
thesis is the controlling or unifying idea of the essay.

•  Establish the thesis or controlling idea of your essay.
•  Define or explain the meaning of key terms and
 concepts
• Identify the main points you will explore in the body
 of your essay.  

Introduction

•  Sum up your thesis.
•  Summarise your main points.
• Leave readers convinced that your argument is valid.

Conclusion

Body paragraph 1

Examine your second point in support of your thesis.

Examine your first point in support of your thesis.

Body paragraph 2

Examine your third point in support of your thesis.

Body paragraph 3

over to You …

Choose one of the texts featured in this unit, or a text you are currently studying in 
English. Write a paragraph that explores the character qualities of the protagonist. 
Begin by crafting a suitable topic sentence. Brainstorm all the qualities you wish 
to feature in the paragraph. Find evidence from the text to demonstrate these 
qualities.
Use supporting sentences and a final summary sentence.
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Here are the introduction and first ‘body’ paragraph of an analytical essay on A 
Christmas Carol. The writer’s purpose is to interpret the message of Dickens’s novel and 
to analyse the role played by the three ghosts in transforming Scrooge from a miser to 
a generous and kind-hearted man.

The essay question might have been, ‘How does Dickens develop his central theme 
through the transformation of Scrooge by the three ghosts?’
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A Christmas Carol, by Victorian-era writer Charles Dickens, 
communicates a very important message to its readers. Through the 
parable of Ebenezer Scrooge and the visitations of ghosts representing 
Scrooge’s past, present and future, Dickens highlights the plight of the 
disadvantaged and marginalised. Furthermore, he suggests that the 
happiness of an individual depends on the extent to which he actively 
works to ease others’ suffering. The novella is structured as a journey in 
which Scrooge is transformed from a selfish and miserly master to a 
compassionate and generous friend and colleague. Scrooge is assisted on 
his journey to redemption by the Ghosts of Christmas Past, Christmas 
Present, and Christmas Yet to Come.

The Ghost of Christmas Past encourages Scrooge to develop a greater 
understanding of himself, a critical step in his journey to becoming a 
more just person. Scrooge is described as ‘hard and sharp as flint’ and 
‘solitary as an oyster’. Dickens’s use of simile emphasises that Scrooge is 
a selfish loner. When Scrooge is offered the chance to donate to charity, 
he refuses, merely asking ‘Are there no prisons?’ and stating that he 
wishes to ‘be left alone’. This coldness and lack of a social conscience is 
also suggested in Dickens’s caricature of Scrooge: ‘a frosty rime was on 
his head, and on his eyebrows, and his wiry chin. He carried his own 
low temperature always about with him’. He is a man who shuns the 
company of others and prefers ‘to edge his way along the crowded paths 
of life, warning all human sympathy to keep its distance’. By showing 
Scrooge the child he once was, the Ghost of Christmas Past begins 
Scrooge’s reclamation or recovery of his youthful kindness and decency. 
Upon observing a vision of himself as an abandoned, lonely child, he 
‘wept to see his poor forgotten self as he had used to be’. Clearly, Scrooge 
has not lost all feeling, as these memories evoke sadness and self-pity. 
When the ghost shows him a vision of Mr Fezziwig’s party, Scrooge 
marvels at the joyful scene, noting that ‘the happiness he gives is quite 
as great as if it cost a fortune’. He is beginning to realise that money 
does not buy contentment and happiness. Furthermore, he starts to 
appreciate the value of community and the fact that he can improve 
Bob Cratchit’s life through small acts of kindness: ‘I should like to be 
able to say a word or two to my clerk just now’. The Ghost of Christmas 
past teaches Scrooge a valuable lesson: that wealth can be measured in 
generosity and kindness.

The introduction establishes the 
controlling idea or thesis of the 
essay; the writer’s argument. 
(1–11)

note that the writer does not use 
the first person (I, we), because 
this is a formal essay. (1–11)

Cohesive ties such as furthermore 
are used to link ideas and to move 
logically from one point to the 
next. (5)

Last sentence of the introduction 
links or provides a transition to 
the next paragraph. (9–11)

The topic sentence of the first body 
paragraph must introduce the 
point of the paragraph. it should 
also have a clear connection to the 
controlling idea or thesis of the 
essay. (12–14)

The word emphasises describes 
what the author is doing. it shows 
that the essay writer is interpreting 
the effect of the author’s writing. 
(15)

The writer Charles Dickens is 
referred to by surname only. (19)

Quotations are used frequently 
and are integrated into the 
writer’s sentences. These help 
to prove or illustrate the writer’s 
point. (22–23)

Clearly is an intensifier; that is, it 
adds intensity and emphasis to 
the writer’s point. (27)

Quotations that are not integrated 
into the writer’s sentences can be 
introduced with a colon. (34)

The summary sentence sums up  
the point of the paragraph in  
a way that ties in with the 
controlling idea of the  
whole essay. (35–37)
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LIteracY link
analyse — don’t 
tell the story!
it’s important not to tell 
the story when writing an 
analytical essay. You can 
presume that your reader 
has read the text and is 
familiar with the plot. 
Analysis involves drawing 
conclusions and expressing 
a well-supported opinion 
about the way the text has 
been crafted.

Another way to understand 
the difference between 
analysing and narrating 
is by using the words 
what, how and why. When 
we simply tell the story, 
we are focusing on what 
happens. in an analytical 
essay, we focus on analysing 
how things happen and 
interpreting why they 
happen.

Write your own definition 
of ‘analyse’ that you can 
refer to when you need it.

Activities . . .
understandIng the structure of analytical essay
Getting started
 1 Read the introduction of the essay. in your own words, what is the message of  

A Christmas Carol, according to the writer of this essay? Begin your response with 
‘The message of the novella is that . . . ’ or  ‘Dickens’s purpose is to . . . ’

 2 How many quotations are used in the essay so far?
 3 Read the annotations. Why is it important to quote from the text in an analytical 

essay?
Working through
 4 What is the broad topic or focus of each body paragraph? Hint: Look at the last 

sentence of the introduction.
 5 Why would saying ‘Scrooge is a cold person’ be a poor substitute for the topic 

sentence of the first body paragraph? What should a topic sentence do?
 6 Apart from furthermore and also, what are some other cohesive ties or linking 

words that could be used in the essay?
 7 if the writer were to continue with the essay, would this be a suitable topic 

sentence for the second body paragraph? ‘Scrooge is then visited by the Ghost 
of Christmas Present.’ Explain your answer.

anaLYsIng word choices
Getting started
 8 Choose a word from the list below to match each of the following definitions.

a Mean with money
b ignores or rejects
c Being saved or rescued from something
d The appearance of a supernatural being
e A description that exaggerates and distorts a character’s features
f A sense of right and wrong

visitations miserly redemption shuns conscience caricature 

Working through
 9 Copy the table below and place a tick or a cross next to the language features 

that you would expect a writer of an analytical essay to use.

Language features ✓ ✗

First person (I, we, my)

Abbreviations (e.g., i.e., etc.)

Contractions (didn’t, couldn’t)

Slang or colloquial language

Personal anecdotes or stories

Similes and metaphors

Dot points (bullets)

Jokes 

Formal tone

Headings and sub-headings
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My view . . .
Now that you have worked through each section of this unit, return to the big 
question: How do we interpret texts, and what gives texts value?
Write a reflective paragraph in which you elaborate on what defines the value of 
a literary or non-literary text. Is a text of value because it is studied in high school 
English classes? Is it of value because it was written a long time ago by a famous 
author? Or is it of value because it opens up a new and exciting world to you? 
What’s your view?

Language link
How to indicate 
cause and effect
Cohesive ties include words 
or phrases that indicate the 
relationship between things, 
particularly between cause 
and effect. These are useful 
in essays for showing that 
you are interpreting a text 
and not simply narrating the 
story.

Cause-and-effect phrases 
include:

 ● consequently
 ● as a result of
 ● for this reason
 ● as a consequence
 ● therefore.

Include some cause-and-
effect phrases in your next 
analytical response.

10 Sort out the words and phrases below into one of three categories listed in 
the table.

Words for linking ideas and moving from 
one point to the next

Words for drawing conclusions and making 
judgements about the author’s writing

Words for emphasising ideas and for 
positioning your reader to accept your 
interpretation of the text.

similarly definitely demonstrates conveys in addition undoubtedly

illustrates certainly as well as indicates another criticises

examines so therefore represents  not only obviously

evaLuatIng a conclusion to an analytical essay

Scrooge transforms from a ‘covetous old sinner’ to a generous and selfless 
man. Readers are positioned to rejoice when he finally overcomes his cruelty 
and solitariness. He learns many valuable lessons as he is shown scenes of 
his past, present and future. Through the character of Scrooge, Charles 
Dickens teaches everyone to be kind and to care for others. He also 
asserts that true poverty comes from greed and blindness to human 
suffering.

Working through
11 What are the main differences between the introduction (on page 147) and the 

conclusion (above) of this essay?
12 Which words are featured in both the introduction and the conclusion, creating 

unity and cohesion?
13 Why is the conclusion shorter than the introduction?

Going further
14 Writing that communicates a strong moral message and focuses on  

instructing readers can be described as ‘didactic’. in what sense is  
Dickens’s writing didactic? What criticism could be made of this  
kind of writing?

Quest
Cause and effect

Knowledge Quest 2
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compose and create
productive focus: writing and speaking 
Deliver a reflective speech
Prepare and deliver a speech in which you reflect on two or three literary texts that are 
important to you. Your texts might include a novel, a poem, a short story or a play.

Your speech should be two to three minutes long and may include a PowerPoint 
presentation that features key quotations and visual illustrations to support your 
reflections.

You may include a brief plot summary for each text; however, it is important not to 
tell the story. Make sure you reflect on:

 ● the themes and ‘big ideas’ explored in the texts; that is, the purpose and messages of 
the texts

 ● the characters, as well as the qualities and values they represent
 ● setting and symbolism
 ● how the texts have shaped your own values and sense of identity
 ● the qualities that allow these texts to be defined as literary.

Some key points to remember 
 ● Your speech needs a clear, logical structure.

– introduction. introduce your texts and establish what makes them ‘literary’ and 
of significance to you. Capture the attention of your audience with a quotation, 
a rhetorical question, a visual image on PowerPoint or a brief anecdote based on 
one of the texts.

– Body. Organise your speech into sections (like paragraphs). Each section focuses 
on a particular text. Clearly signpost each section of the speech; for example, 
‘Another book which has been really important to me is . . . ’ include quotations 
from your texts to illustrate your assertions.

– Conclusion. Sum up what these texts have meant to you, and how they have 
contributed to who you are today. include a concluding statement about the role 
of literature in your life.

 ● Reflection involves exploring our thoughts and feelings. it is appropriate to use the 
first person (pronouns I and we), because it enables you to engage with your audience.

 ● if you use a PowerPoint presentation, be careful not to include distracting animations 
or transitions. Use the slide presentation to highlight quotations from the texts, book 
covers, pictures of authors and other suitable illustrations.

 ● Once you have planned and drafted your script, practise your delivery so that it is 
confident and fluent. Consider the features of spoken communication:
– volume, pace, pitch, pronunciation and fluency
– gesture, body language, eye contact and facial expression
– movement and stance.

 ● Choose your words thoughtfully. include plenty of evaluative or opinionative 
adjectives and adverbs. Useful words to use when expressing your opinion of a 
literary text include:
– inspiring 
– compelling 

– moving
– chilling 

– light-hearted 
– suspenseful

– heart-warming
– memorable 

1
There is more 
treasure in books 
than in all the 
pirates’ loot on 
Treasure Island.

— Walt Disney

The best books... 
are those that tell 
you what you know 
already.

— George Orwell

Use the assessment 
criteria rubric to guide 
you through your 
chosen task.
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Write a promotional film review
Create a promotional review that advertises a film based on a literary or folk 
ballad. Your purpose is to inform film audiences about this new release, and to 
convince them that it is a film worth seeing. Use the model review on page 140 
for inspiration. You might also collect some promotional film reviews to use as 
references next time you go to see a movie.

You might wish to consider one of the following ballads as the basis of your 
promotional review.

 ● La Belle Dame Sans Merci by John Keats
 ● The Highwayman by Alfred noyes
 ● The Silent Shearer by A.B (Banjo) Paterson
 ● The Ballad of Miss Gee by W.H Auden
 ● Sir Patrick Spens — Anonymous
 ● Lord Randall — Anonymous
 ● Edward — Anonymous

Some key points to remember
 ● Your promotional review should include:

– the poem on which the film is based
– the genre of your film; for example, action film, thriller, ‘chick flick’
– a brief synopsis of the film’s story, but without simply telling the story of the 

film
– a summary of the relationship between the film and the poem from which it 

was adapted, including why the poem still has relevance and appeal as a film 
for today’s audiences

– the main characters represented in the film and the kinds of values and 
perspectives they represent

– the themes or messages of the film
– other important details such as the film’s setting or key symbols and images.

2

 ● Remember your audience: film fans and poetry 
lovers.

 ● Remember that your purpose is to persuade 
your audience through the clever use of visual 
and written language. Write evocatively and 
persuasively.

 ● A promotional film review usually consists of two 
pages. A visual image features on one side, along 
with the film’s title, a tag-line, a classification (M, 
PG, G) and some brief quotations from critics. The 
visual image might be a still from the film or a 
photograph of one of the actors.

 ● On the reverse side is the promotional blurb. 
illustrations, perhaps in the form of a watermark, 
may also be included here.
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Write an analytical essay
Write an analytical essay in response to either a literary text you have studied or one 
of the texts featured in this unit. Your purpose is to provide a well-structured and 
reasoned interpretation of the text, supported with detailed evidence and examples.

Possible topics and ways of approaching your essay include:
 ● analysing the key symbols in the text and the way in which these allow readers to 

understand an important theme or message
 ● examining the way characters are used to represent particular values and ideas
 ● analysing the significance of the text’s title. How does it help readers to understand 

the text’s purpose?
 ● exploring the life lessons the text teaches.

Some key points to remember
 ● Follow the structure for an analytical essay on page 145. Be sure to construct 

complete paragraphs, with a topic sentence, supporting sentences and a summary 
sentence.

 ● Use the formal language of the literary essay. This means that you should:
– write in properly constructed sentences that have a subject and a verb
– avoid contractions (don’t, wouldn’t) and abbreviations (i.e. etc.)
– avoid slang or colloquial language
– use the third-person; that is, he, she, the reader. The first-person (I, we, me) is 

usually regarded as too personal and informal for a literary essay.
 ● include plenty of detailed supportive evidence. This includes quotations from 

the text. When quoting from a novel, make sure you ‘unpack’ the quotation by 
explaining its significance and relevance to the point you are making. You should 
also make references, in your own words, to specific characters, events, ideas and 
images in the text.

 ● Remember to plan, draft, edit, redraft and proofread your essay.
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? Self-evaluation . . .
After you have completed your chosen assessment, reflect on the experience 
by responding to the following questions:
1 How did you feel about completing this task?
2 What was difficult about the task?
3 What did you enjoy most about the task?
4 What would you do differently next time?
5 What have you learned most from doing the task?
6 Did you use the rubric to guide you through the criteria that would be used 

to assess your work?
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