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unit  6
Relationships in 

naRRatives
the big question

how and why do writers of narratives create relationships 
between characters?

Key learnings
 ● Characters in narratives must exist in a context.

 ● Relationships between characters drive a narrative’s plot to its climax.

 ● Characters and their relationships are developed by writers using carefully 
chosen language.

Knowledge, understanding and skills
Students will:

 ● learn that writers use a range of techniques to create characters and their 
relationships

 ● understand why a writer chooses a particular context for their characters

 ● understand how a writer constructs a plot that leads the central characters 
to the narrative’s climax

 ● use language in a way that brings characters, their relationships, and the 
context in which they are set, to life.
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Characters and relationships . . .

My mom looks like me, 
except with short hair and 
laugh lines. I felt a spasm of 
panic as I stared at her wide, 
childlike eyes. How could 
I leave my loving, erratic, 
harebrained mother to fend 
for herself ?

— From Twilight  
by Stephanie Meyer

By the time Ralph finished 
blowing the conch the 
platform was crowded  .  .  . 
Ralph sat on a fallen trunk, 
his left side to the sun. On 
his right were most of the 
choir; on his left the largest 
boys who had not known each 
other before the evacuation; 
before him small children 
squatted in the grass.

— From Lord of the Flies  
by William Golding

Atticus sat down in the swing and crossed his legs. His fingers 
wandered to his watch pocket; he said that was the only way he could 
think. He waited in amiable silence, and I sought to reinforce my 
position: ‘You never went to school and you do all right, so I’ll just 
stay home too. You can teach me like Granddaddy taught you and 
Uncle Jack.’
 ‘No I can’t,’ said Atticus. ‘I have to make a living. Besides, they’d 
put me in jail if I kept you at home — dose of magnesia for you 
tonight and school tomorrow.’

— From To Kill a Mockingbird  
by Harper Lee

Dr John Watson:
Did you bring your revolver 
with you?

Sherlock Holmes:
Ah  .  .  .  knew I forgot 
something. Thought I’d left 
the stove on.

Watson:
You did.

— From the film Sherlock Holmes,  
screenplay by Michael Robert 
Johnson & Anthony  
Peckham
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A recipe for creating character
When you make soup, you decide on the ingredients and their quantities. You put 
the ingredients in some kind of liquid or stock. Again you consider the quantity and 
flavour of the stock depending on the soup you wish to make. Finally, you consider 
whether to cook the soup slowly over a low heat for a long time, or over a high heat 
briefly, depending on the final flavours and textures you desire.

it is much the same with creating relationships in a narrative. Characters do not 
exist in a vacuum. the writer puts them together like ingredients in a soup, and they 
then bring their own qualities to the story. they mix with other characters, change 
the flavour of those they meet, and are changed in turn by others and the situation 
they find themselves in. the writer puts them into a tasty context and cooks them — 
sometimes on high, sometimes slowly. As the characters swim around together, the 
flavour of the narrative develops with their relationships, and we have a delicious 
story to savour.

Tuning in
1 Think and say why: Why are our own relationships so important to us? What can 

cause them to change?
2 Find out: What are some famous relationships in literature? Who created the 

following famous literary relationships?
 ● Sherlock Holmes and Dr Watson
 ● Romeo and Juliet
 ● Cathy and Heathcliff
 ● Oliver and Fagin

3 Think and then write: What might be going on in the photo below? What is the 
nature of their relationship? What is the woman thinking? What might the other two 
say to each other?

need to Know
narrative a text type that tells 
a story. A narrative can be told 
in many forms, such as a novel, 
short story, film, song or poem.

context the circumstances, 
situation, time and place in 
which characters come 
together

relationship the connection 
that is created when the 
personalities and motivation of 
two or more characters meet, 
mix and react — like chemistry

language link
language and audience
Whether we realise it or not, 
we all vary our language 
according to the people we 
are with and the situation 
in which we find ourselves. 
the need to persuade, 
entertain, impress and so 
on, drives us to alter aspects 
of our language, such 
as vocabulary, tone and 
sentence length, and we do 
this to suit the audience.

the context in which you 
meet and converse with 
someone can also affect the 
language you use. Again, 
your vocabulary, tone and 
sentence length would 
vary if you met your school 
principal eating a pie at the 
football as opposed to in his 
or her office on a Monday 
morning discussing why you 
are failing Science.

How might the language 
you use to speak to your 
best friend vary if you 
were speaking to him or 
her with parents present 
rather than just the two of 
you at the bus stop?
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    chaRacteRs in context

How do writers create a context for their characters?
A writer needs to imagine a time and place for their characters, along with some 
problem or difficulty they face. Writers often ask a question that begins, ‘What if  .  .  .?’ 
For example, ‘What if i was trapped in a lift with someone i strongly disliked? Or liked?’

the time, place and situation are vital to how the characters would behave. think of 
how you behave differently towards people according to the circumstances in which 
you find them. Sitting next to your teacher at school assembly might be bad enough, 
but what if you found yourself sitting next to him or her in a cinema, with nowhere 
else to sit, or on a long plane flight overseas?

Writers do not always choose contexts from their own experience; they often look 
at dramatic times in history and wonder, ‘What if my characters were living then? What 
might happen to them?’ 

liteRatuRe link
social and cultural contexts
History and current events provide a rich 
source for writers. the Cold War became the 
subject of many spy novels and films, feeding 
on the paranoia both sides felt about their 
situation. these narratives made characters 
like James Bond, and authors like ian Fleming, 
Graham Greene and tom Clancy famous. in 
these stories, the ‘good guys’ — American and 

British spies — battled against the ‘bad 
guys’ — ruthless, vicious assassins from 
either Russia or Communist East Germany. 
Of course, the good guys always won. 
You can read more about the topic using 
the Cold War spies weblink and Cold 
War novels and films weblink in your 
eBookPLUS.

in the extract on the next page, writer Robert C. O’Brien has chosen the context of 
the Cold War period in which to set his story Z for Zachariah. He first shows the reader 
the context in which his characters will relate and interact. 

Before you read the extract, your teacher may ask you to complete the following 
Ready to Read activities. 

6.1
need to Know
Cold War in 1945, the USA 
dropped two nuclear bombs 
on the Japanese cities of 
Hiroshima and nagasaki, killing 
about 250 000 people from 
flash or flame burns, radiation 
sickness, and other injuries. 
 the Cold War between the 
United States and the USSR 
began soon after the end 
of World War ii in 1945 and 
lasted until the collapse of the 
USSR, in the mid-1990s. it was 
a period that saw a nuclear 
arms race between the two 
blocs. Paranoia, threats, spying 
and mistrust dominated their 
attitude to each other but no 
direct military conflict occurred 
— hence the term cold war. 
 this arms race created a 
fear among ordinary people 
that the two countries might 
destroy each other and all 
other life on Earth. in this 
context, films and novels began 
to explore the idea of being 
the last few people left alive 
on Earth. they examined how 
important human contact 
is to our survival; whether 
being left alone and alive 
is better than being dead; 
and how far people will go 
to keep themselves alive.

ReadY to Read …

 ● Before you read, think about what the front cover at right 
suggests to you about the story. identify the book title 
and the author. What information does other text on the 
cover give you?

 ● Z is the last letter in the alphabet. As you read, think 
about what this part of the title might have to do with 
the story.

 ● Have you ever wondered what it might be like to be the 
only person left on Earth?

 ● What do the dates at the beginning of sections in the first 
extract suggest to you?
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Synopsis of the story
As far as she knows, Ann Burden is the last person left alive on Earth after 
a nuclear war, until Mr Loomis comes unexpectedly into her valley, wearing 
a ‘safe suit’ to protect himself from radioactivity. Mistakenly believing one of 
the valley’s rivers to be safe, Mr Loomis goes swimming and probably would 
die if Ann did not nurse him back to health.

But, upon recovering physically, if not mentally, Mr Loomis madly pursues 
Ann and tries to kill her to ensure his own survival. Ann finds herself trapped 
and in danger in the very place that had kept her alive, unable to leave the 
valley because of the radioactivity outside.

The extracts below take place at the beginning of the novel, before Mr Loomis 
arrives in the valley. The catastrophic events that have occurred previously are 
revealed to the reader through the narator’s recount.

from Z for Zachariah
by Robert C. O’Brien

May 20th
I am afraid.
Someone is coming.
That is, I think someone is coming, though I am not sure, and I pray 
that I am wrong. I went into the church and prayed all this morning. I 
sprinkled water in front of the altar, and put some flowers on it, violets 
and dogwood.

But there is smoke. For three days there has been smoke, not like the 
time before. That time, last year, it rose in a great cloud a long way away, 
and stayed in the sky for two weeks. A forest fire in the dead woods, and 
then it rained and the smoke stopped. But this time it is a thin column, 
like a pole, not very high.

1

5

10

time context is set: month and 
date (1)

First-person point of view 
narration and present tense (2)

Short sentences create a mood 
of fear and suspense. (3)

Complication includes the 
background to the present to 
establish context. (9–10)
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And the column has come three times, each time in the late afternoon. 
At night I cannot see it, and in the morning it is gone. But each afternoon 
it comes again, and it is nearer. At first it was behind Claypole Ridge, 
and I could see only the top of it, the smallest smudge. I thought it was a 
cloud, except that it was too gray, the wrong colour, and then I thought: 
there are no clouds anywhere else. I got the binoculars and saw that it 
was narrow and straight; it was smoke from a small fire. When we used 
to go in the truck, Claypole Ridge was fifteen miles, though it looks 
closer, and the smoke was coming from behind that.

Beyond Claypole Ridge there is Ogdentown, about ten miles farther. 
But there is no one left alive in Ogdentown.

I know, because after the war ended, and all the telephones went dead, 
my father, my brother Joseph and cousin David went in the truck to find 
out what was happening, and the first place they went was Ogdentown. 
They went early in the morning; Joseph and David were really excited, 
bur Father looked serious.

When they came back, it was dark. Mother had been worrying — they 
took so long — so we were glad to see the truck lights finally coming 
over Burden Hill, two miles away. They looked like beacons. They were 
the only lights anywhere, except in the house — no other cars had come 
down all day. We knew it was the truck because one of the lights, the left 
one, always blinked when it went over a bump. It came up to the house, 
and they got out; the boys weren’t excited any more. They looked scared, 
and my father looked sick. Maybe he was beginning to be sick, but 
mainly I think he was distressed.

My mother looked up at him as he climbed down.
‘What did you find?’
He said, ‘Bodies. Just dead bodies. They’re all dead.’

May 21st
It is coming closer. Today it was almost on top of the ridge, though 
not quite, because when I looked with the binoculars I could not see 
the flame, but still only the smoke — rising very fast, not far above the 
fire. I know where it is: at the crossroads. Just on the other side of the 
ridge, the east-west highway, the Dean Town Road, crosses our road. 
It is Route number 9, a state highway, bigger than our road, which is 
County Road  793. He has stopped there and is deciding whether to 
follow Number 9 or come over the ridge. I say he because that is what 
I think of, though it could be they or even she. But I think it is he. If he 
decides to follow the highway, he will go away, and everything will be all 
right again. Why would he come back? But if he comes to the top of the 
ridge, he is sure to come down here, because he will see the green leaves. 
On the other side of the ridge, even on the other side of Burden Hill, 
there are no leaves; everything is dead.

the context of place is 
established with geographical 
detail. (20,22)

Complication. this dramatic 
statement also helps create the 
context. (23)

Further background to the 
present tells us what has 
happened. (25–26)

Dialogue is shocking in its flat 
statement of fact. (39,40)

Story continues in the present. 
(41)

the suspense continues to 
build. (42)

Further geographical details to 
give the reader a sense of place 
(45–48)

Another short sentence 
continues the suspense for the 
reader. (50)

A predicted complication: the 
context in which the characters 
will relate is a landscape 
devastated by nuclear war 
except for a small area. (53–55)
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Activities . . . 

undeRstanding how writers create context
Getting started
 1 Early in a narrative, the author often establishes the context in which the 

characters, setting and action exist. What do the opening pages of Z for 
Zachariah tell you about the people, places and events in the narrative? Use a 
table format like the one below to organise your notes.

People Places Events

 2 What effect do the first two lines of the novel have on you? How do they make 
you feel?

 3 the narrator has not yet told us her name. When do you think the reader will find 
this out?

Working through
 4 Some of the key information about the context is conveyed directly — such as 

the facts you collected in the table above — but some of it is suggested. Why 
might a narrative writer use a mixture of suggestion and telling directly?

 5 Complete the table below, explaining what ideas you think each detail suggests 
to the reader about Ann’s situation. (Don’t list what is directly stated.)

Details from the story What is suggested?

I am afraid.

For three days there has been smoke  .  .  .  

A forest fire in the dead woods  .  .  .  

that time, last year, it (the smoke), rose in a 
great cloud a long way away, and stayed in 
the sky for two weeks.

But this time it is a thin column, like a pole, 
not very high  .  .  .  it was smoke from a small 
fire.

they [the truck’s lights] were the only lights 
anywhere  .  .  .  

[these five words or phrases:]

church, forest, ridge, truck, County Road 793

 6 if you had to guess, what do you think the age and gender of the narrator might 
be? Why do you think this?

 7 the narrator watches ‘the smoke’ for three days. Why might the appearance of 
smoke be significant in the context of her situation?

 8 the narrator, Ann Burden, tells the story as she sees it. is she a trustworthy 
narrator? Might the other character, Mr Loomis, who is coming into the valley, 
tell it differently? Why or why not?

Quest
inferences

Knowledge Quest 2
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need to Know
present tense a verb form that 
indicates the action of the verb 
that is occurring in the present 
or is continuous; for example, 
I run and I am running.

past tense a verb form that 
indicates the action of the 
verb that occurred in the past 
or continued in the past; for 
example, Sarah fell or Sarah was 
falling.

symbolise to represent a 
complex idea with a simpler 
emblem. For example, a heart 
can represent love, and a 
dove can represent peace.

Going further
 9 An important part of the setting is Claypole Ridge. What sort of geographical 

feature is a ridge? How might the ridge have enabled the inhabitants of the 
valley to survive the war?

10 Which details in the narrative show you the world outside the valley? Quote 
lines from the extract to support your answer.

11 What has happened in the narrative to change the valley from a haven (safe 
place) to a prison?

12 Z for Zachariah could be described as a dystopian novel. Find out what this 
means and say whether or not you agree with this description.

analYsing how language is used to create characters and 
context
Getting started
13 the story is written in the present tense. Draw up a list of words that show this 

and write the past tense versions of each. A table has been started for you.

Present tense in the narrative If the narrative was in the past tense

i am. i was.

Someone is coming.

i pray.

But there was smoke.

At night i could not see it.

i know where it is.

14 in what form is the story written? What are the advantages and disadvantages of 
using this form of narrative?

Working through
15 Look again at the story’s first sentence: ‘i am afraid’. 

a Why is this a striking way to start a narrative? 
b What does it suggest about the narrator’s situation?
c What do you think has happened to the rest of the narrator’s family? 
d is this fate implied or stated?
e is this style repeated in the second diary entry? Quote the sentence that 

repeats this style.
16 What two colours in the text symbolise life and death?
17 How much do you know about the character who is about to arrive, and what 

feeling does this create?

Going further
18 What do short sentences, such as ‘i am afraid’/‘Someone is coming’/‘But there is 

smoke’/‘it is coming closer’ suggest to you about the narrator’s feelings about 
the person who is on his way?

19 What then, do you think, is the main problem the narrator faces? Why might this 
be a confronting situation for her?

Quest
Symbolism

Knowledge Quest 2

Interactivity:
You be the writer:
Changing tenses

Searchlight iD: int-3054
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evaluating the power of the context
Getting started
20 Would the story lose any of its impact if it was told in the third person and the 

past tense?
 Change these lines to third person, past tense and explain which you like better:
 ___ ___ afraid.
 that is, ___ ___ someone ___ coming, though ___ ___ not sure, and ___ ___  

that ___ ___ wrong  .  .  .
 But there ___ smoke. For three days there ___ ___ smoke, not like the time 

before  .  .  .
21 Does the narrator ever state that she is alone in the valley, or does she only imply 

it? is it more effective in this story to imply it or state it? Why?

Working through
22 in these opening pages, the writer does not tell us that the narrator is a 

fourteen-year-old girl, Ann Burden, or that the man who is coming has killed 
someone (‘Edward’)  to survive the war. Does this information (which is revealed 
later in the novel) affect your response to the first two sentences of the story? 
Would the story’s opening be more or less effective if you knew this at the start? 
Explain.

23 the author could have chosen to have Mr Loomis suddenly appear in the valley, 
but instead he has chosen to make ‘the smoke’ the first sign of his existence. Why 
do you think the author did this?

24 At the end of the first extract, the two main characters have not yet met. How do 
you think the story’s context will affect their relationship when they do? What 
predictions would you make based on what you know from just these opening 
extracts?

Going further
25 Z for Zachariah was published in 1973. Would the story have had a greater 

impact on readers then than it might today? Explain your answer, after reading 
the need to know on the Cold War on page 156.

26 What do you think is the significance of the title?

cReating and Responding to the text
Getting started
27 Draw a picture of the scene created in your imagination by the two days of Ann 

Burden’s diary reproduced here. You could use the illustration on page 157 as a 
starting point for your ideas.

Working through
28 if you were creating an alternative front cover for the novel, which details from 

the opening pages of the story would you choose to picture? Draw a sketch to 
show what you would show.

Going further
29 if you were to write a story about what we fear most in the world today, what 

would it be about? Write a short paragraph outlining your views.
30 Search the internet for other editions of Z for Zachariah that have  

different covers to that shown on page 156. Cut and paste the  
covers into the first column of a two-column table. in the second  
column, list the key features of each cover. then write a few  
sentences outlining which cover you prefer and why.

need to Know
third person [point of 
view] narration that uses 
pronouns such as he, she and 
they, and is told by someone 
who is not part of the story
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My view . . .
For a narrative to be successful, how important is it to place characters in 
a context? Do you think a dramatic context gets in the way of developing 
relationships between characters? Or does it enhance it?

Wordsmith . . .

showing veRsus telling in naRRative
Why do good narrative writers ‘show’ rather than ‘tell’? Readers like to see characters 
who are alive and real, and when a writer ‘shows’ us a character’s traits or behaviours, 
we feel that the character is indeed a real, living person. For example, we can ‘see’ and 
‘feel’ a character who chews his fingernails while watching a sporting final much better 
than one who is simply stated by the writer to be ‘nervous’.

these sentences tell rather than show. Change them so that they show, rather than 
tell. the first one has been done for you as an example.
● I was angry with Steve the moment I walked into the room.
 As I entered the room to confront Steve, my hands formed fists and my face flushed red.
● Brushing her hair was very tiring.
● John had a confused look on his face.

Suggesting rather than stating gives the reader a chance to wonder, imagine and 
solve the puzzle you have created.

Rewrite the following sentences so that they suggest, rather than directly state. 
Again the first one has been done as a guide.
● The house seemed to be on fire.
 Flames and burning acrid smoke rose from the house.
● A train is coming.
● There is a cockroach in your sandwich.

Creating a context for your characters also engages the reader, especially if you can 
make the reader wonder why something has happened, or what will happen next.

the ideas below are all quite simple. What context could you create for each to make 
them much more interesting? the first one has been done for you.

 ● You have a live frog in your pocket. Context: You are approaching the security 
screening at the airport, intending to board a flight to South America. You are 
attempting to smuggle a rare species of frog out of Australia to sell it to a collector.

 ● You have five dollars in your hand. An interesting context would be .  .  .
 ● You can’t remember how to tie your shoelaces. An interesting context would be .  .  .
 ● You come home to find a big hole in the front yard. An interesting context would be .  .  .

oveR to You …

imagine you are on a bus or train, going somewhere you’d rather keep secret, 
especially from your friends. Write what happens on this journey when someone you 
know gets on, sits next to you, and just happens to be going to the same place as you. 
What if they also wanted to keep the nature of their destination secret?

Write this piece, using the following techniques:
 ● a short sentence to begin
 ● first person (use I, me, etc.), present tense (use am, sit, talking, etc.)
 ● suggestions/clues to show the context (place, time and problem) rather than tell.
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    chaRacteR Relationships and  
the plot

How do writers use characters to drive the story to its climax?
An engaging narrative generally builds to a climax near, or at, the end of the story. 
this is the point at which the tension is released, unresolved questions are answered, 
and the drama is at its highest. to get to this point, the story or plot is driven by its 
characters, their motivations, their relationships, and the circumstances in which they 
find themselves.

in the novel and film The Boy in the Striped Pyjamas, the climax is the moment 
when the central character, Bruno, an innocent, naive boy, goes unwittingly to his 
death in a Nazi death camp during World War ii. the author’s challenge was to create 
relationships that would drive the action to the point where Bruno dies in the very 
camp overseen by his father, a nazi SS Commandant. 

liteRatuRe link
literary value from tragedy
Out of the tragedy that was the Holocaust 
have come many great pieces of literature. 
As shocking and horrifying as this episode 
in history was, it has provided writers with 
the opportunity to explore the massive 
gap between the best and worst in human 
behaviour. Human beings’ courage, love, 
kindness, persistence and survival instinct 

are contrasted with acts and attitudes of 
great evil.

Search the internet using the search 
terms novels about the holocaust and 
films about the holocaust. What does the 
sheer number of these suggest about 
the importance of this event as a source 
for literary expression?

Before you read the extract, your teacher may ask you to complete the following 
Ready to Read activities. 

6.2

need to Know
motivation a reason for doing 
something

Nazi the nazi party, led 
by Adolf Hitler, controlled 
Germany from 1933 to 1945, 
and took Germany to war in 
1939. the Holocaust refers to 
nazi Germany’s systematic 
killing of six million Jewish 
people. in addition, between 
five and ten million other 
people, including Romany 
(gypsies), Poles, Russians and 
disabled people died in the 
‘concentration camps’, or 
death camps. Victims were 
transported by train to camps 
throughout nazi-occupied 
Europe, where they were killed 
in gas chambers. Auschwitz, in 
Poland, was one of the most 
notorious of these.

SS the Schutzstaffel, 
a nazi paramilitary 
organisation in charge of 
the concentration camps

ReadY to Read …

 ● Read the synopsis (story summary) before the extract and try to 
picture the setting.

 ● Do children fully understand the world around them? As you 
read, think about how innocence and lack of experience can 
distort their view.

 ● Has your innocence as a child ever placed you in trouble?
 ● As you read, think about how you would know that Bruno is a 

child if you hadn’t read the synopsis.
 ● Print out a copy of the text extract from your eBookPLUS and 

highlight the following: words you do not know the meaning of; 
names of characters; words of four or more syllables; and dates.
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from The Boy in the Striped Pyjamas
by John Boyne

The Dot That Became a Speck
That Became a Blob That Became a Figure That Became a Boy

The walk along the fence took Bruno a lot longer than he expected; 
it seemed to stretch on and on for several miles. He walked and walked, 
and when he looked back, the house that he was living in became smaller 
and smaller until it vanished from sight altogether. During all this time 
he never saw anyone anywhere close to the fence; nor did he find any 
doors to let him inside, and he started to despair that his exploration was 
going to be entirely unsuccessful. In fact although the fence continued 
as far as the eye could see, the huts and buildings and smoke stacks were 
disappearing in the distance behind him and the fence seemed to be 
separating him from nothing but open space.

After walking for the best part of an hour and starting to feel a little 
hungry, he thought that maybe that was enough exploration for one day 
and it would be a good idea to turn back.

However, just at that moment a small dot appeared in the distance 
and he narrowed his eyes to try to see what it was. Bruno remembered 
a book he had read in which a man was lost in the desert and because 
he hadn’t had any food or water for several days had started to imagine 
that he saw wonderful restaurants and enormous fountains, but when he 
tried to eat or drink from them they disappeared into nothingness, just 
handfuls of sand. He wondered whether that was what was happening 
to him now.

But while he was thinking this his feet were taking him, step by step, 
closer and closer to the dot in the distance, which in the meantime had 
become a speck, and then began to show every sign of turning into a 
blob. And shortly after that, the blob became a figure. And then, as 
Bruno got even closer, he saw that the thing was neither a dot nor a 
speck nor a blob nor a figure, but a person.

In fact it was a boy.
Bruno had read enough books about explorers to know that one could 

never be sure what one was going to find. Most of the time they came 
across something interesting that was just sitting there, minding its 
own business, waiting to be discovered (such as America). Other times 
they discovered something that was probably best left alone (like a dead 
mouse at the back of a cupboard).

Chapter title (1)

Chapter title continues to 
mirror the long walk Bruno is 
having. (2)

third person, past tense 
narration (3)

Bruno has an active 
imagination based on his 
reading. (22–23)

Effective, almost cinematic 
description of Bruno getting 
closer and seeing the boy 
(24–30)

Synopsis of the story
Bruno is a young boy living in Berlin, Germany, during World War II, with 
his parents and sister Gretel, seemingly unaware of the war. His father, a 
high-ranking Nazi officer, is promoted to Commandant of the Auschwitz 
death camp and moves the family to a large house right outside the camp. 
Once there, Bruno is homesick for his friends and grandparents. Forbidden to 
enter or even approach the camp, Bruno defiantly makes friends with one of 
the inmates, Shmuel, a Jewish boy his own age. This forbidden friendship has 
tragic and shocking consequences.This extract describes their first meeting after 
Bruno sets out to explore.
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The boy belonged to the first category. He was just sitting there, 
minding his own business, waiting to be discovered.

Bruno slowed down when he saw the dot that became a speck that 
became a blob that became a figure that became a boy. Although there 
was a fence separating them, he knew that you could never be too careful 
with strangers and it was always best to approach them with caution. So 
he continued to walk, and before long they were facing each other.

‘Hello,’ said Bruno.
‘Hello,’ said the boy.
The boy was smaller than Bruno and was sitting on the ground with 

a forlorn expression.
He wore the same striped pyjamas that all the other people on that 

side of the fence wore, and a striped cloth cap on his head. He wasn’t 
wearing any shoes or socks and his feet were rather dirty. On his arm he 
wore an armband with a star on it.

When Bruno first approached the boy, he was sitting cross-legged on 
the ground, staring at the dust beneath him. However, after a moment 
he looked up and Bruno saw his face. It was quite a strange face too. 
His skin was almost the colour of grey, but not quite like any grey that 
Bruno had ever seen before. He had very large eyes and they were the 
colour of caramel sweets; the whites were very white, and when the boy 
looked at him all Bruno could see was an enormous pair of sad eyes 
staring back .  .  .

this contrasts with Bruno’s long 
walk to get to where the boy is; 
Bruno is free to walk, the other 
boy is a prisoner. (37–38)

Formal greeting between the 
characters (44,45)

‘Pyjamas’ is how Bruno in his 
innocence thinks of the camp 
uniform. (48–49)
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‘I’m Shmuel,’ said the little boy.
Bruno scrunched up his face, not sure that he had heard the little boy 

right. ‘What did you say your name was?’ he asked.
‘Shmuel,’ said the little boy as if it was the most natural thing in the 

world. ‘What did you say your name was?’
‘Bruno,’ said Bruno.
‘I’ve never heard of that name,’ said Shmuel.
‘And I’ve never heard of your name,’ said Bruno. ‘Shmuel.’ He thought 

about it. ‘Shmuel,’ he repeated. ‘I like the way it sounds when I say it. 
Shmuel. It sounds like the wind blowing.’

‘Bruno,’ said Shmuel, nodding his head happily. ‘Yes, I think I like 
your name too. It sounds like someone who’s rubbing their arms to keep 
warm.’

‘I’ve never met anyone called Shmuel before,’ said Bruno.
‘There are dozens of Shmuels on this side of the fence,’ said the little 

boy. ‘Hundreds probably. I wish I had a name all of my own.’
‘I’ve never met anyone called Bruno,’ said Bruno. ‘Other than me, of 

course. I think I might be the only one.’
‘Then you’re lucky,’ said Shmuel.
‘I suppose I am. How old are you?’ he asked.
Shmuel thought about it and looked down at his fingers and they 

wiggled in the air, as if he was trying to calculate. ‘I’m nine,’ he said. ‘My 
birthday is April the fifteenth nineteen thirtyfour.’

Bruno stared at him in surprise. ‘What did you say?’ he asked.
‘I said my birthday is April the fifteenth nineteen thirty-four.’
Bruno’s eyes opened wide and his mouth made the shape of an O. 

‘I don’t believe it,’ he said.
‘Why not?’ asked Shmuel.
‘No,’ said Bruno, shaking his head quickly. ‘I don’t mean I don’t believe 

you. I mean I’m surprised, that’s all. Because my birthday is April the 
fifteenth too. And I was born in nineteen thirty-four. We were born on 
the same day.’

Shmuel thought about this. ‘So you’re nine too,’ he said.
‘Yes. Isn’t that strange?’
‘Very strange,’ said Shmuel. ‘Because there may be dozens of Shmuels 

on this side of the fence but I don’t think that I’ve ever met anyone with 
the same birthday as me before.’

‘We’re like twins,’ said Bruno.
‘A little bit,’ agreed Shmuel.
Bruno felt very happy all of a sudden. A picture came into his head 

of Karl and Daniel and Martin, his three best friends for life, and he 
remembered how much fun they used to have together back in Berlin 
and he realised how lonely he had been at Out-With.

introductions follow the 
greeting. neither boy at this 
stage has any idea of how 
significant their meeting will 
be. (60)

this exchange of similes about 
their names shows the boys are 
establishing a relationship by 
indicating they like each other’s 
names. there is an exchange of 
good will. (69,71–72)

the boys are discovering a 
significant link between their 
lives. it foreshadows their later 
death on the same day too. 
(90–91)

there is irony here for the 
reader who may already 
suspect how the plot may 
develop. Prior knowledge of 
narratives would cause a reader 
to expect a bad ending to this 
story. (99)

this is how Bruno 
pronounces Auschwitz. 
He is totally ignorant 
of its function. (102)
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Quest
inferences

Knowledge Quest 2

Activities . . . 

undeRstanding the text
Getting started
 1 Write down five things the extract tells us about Shmuel. Use the words from the 

extract where possible.
 2 Can you find five things the extract tells us about Bruno? if not, what can you 

infer (work out or conclude) from the description of Bruno in this extract?
 3 What do Shmuel and Bruno discover they have in common?
 4 Why has Bruno been lonely? Would you expect to be lonely in a similar 

situation?

Working through
 5 in what ways does Bruno feel like an explorer? Use evidence from the extract.
 6 What evidence is there in the extract of Bruno’s naivety or innocence?
 7 Earlier in the novel, Bruno’s father has described the people in striped pyjamas 

to Bruno as being ‘not people at all  .  .  .  not as we understand the term.’ He tells 
Bruno ‘You have nothing whatsoever in common with them.’ 
a How might Bruno’s meeting with Shmuel disprove what Bruno’s father has 

told him?
b Would you therefore expect Bruno to keep his meeting with Shmuel secret? 

Explain.
 8 What is the significance of Bruno and Shmuel sharing a birthday? Why might this 

be the foundation for a relationship between the two boys?

Going further
 9 How is this meeting a catalyst or turning point for the events that move towards 

the climax of the story as outlined in the synopsis?

analYsing and evaluating the text
Getting started
10 think about the title of this novel: The Boy in the Striped Pyjamas. What 

misunderstanding of Bruno’s is revealed by the title? What does this tell you 
about Bruno?

Working through
11 in this extract from the story, does the main idea concern friendship, or 

exploration, or something else? Explain with reference to the extract.
12 What do you think is Bruno’s motivation for seeking a relationship with Shmuel? 

What might be Shmuel’s motivation?
13 if Bruno had been told the truth of what went on in the camp, do you think he 

still would have finally entered it dressed in striped pyjamas, or at all?
14 Why do you think the author of The Boy in the Striped Pyjamas tells the story 

through the eyes of a naive young boy? How does he take advantage of the fact 
that the reader knows Bruno is in danger while Bruno does not?

15 What do you see as the author’s main message to his readers?

Going further
16 Bruno is not told that his father is in charge of the Auschwitz camp where Jewish 

people are sent to their deaths. the story shows that his parents seem to love 
and care for him and his sister. Discuss in a group how people are able to love 
and protect their own children yet be actively involved in the death of others.

language link
euphemisms
A euphemism is a relatively 
mild word or phrase chosen 
to replace one that is more 
direct but less pleasant. 
Out of consideration for 
a bereaved person, for 
example, we often say 
passed away instead of the 
blunter word died.

throughout the Holocaust, 
the nazis frequently used 
euphemisms because 
they had a more sinister 
propaganda purpose: 
disguising the truth. the 
words Arbeit Macht Frei, 
which mean ‘Work makes 
you free’, stood over the 
entrance to a number of 
the nazi concentration 
camps. this term was itself 
a euphemism, because 
they were usually death 
camps. The Final Solution 
was another euphemism 
that referred to the nazis’ 
systematic program to 
destroy the Jewish people.

What euphemisms do 
you use in your daily 
interactions? Why do you 
use them?

need to Know
foreshadow to show 
beforehand; to provide a clue 
as to what is to come
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Responding to images from the film
Look at the following two still images from the film of the book.

Getting started
17 Which of the images has the greater emotional impact on you? Explain how 

each image makes you feel and why.

Working through
18 For each image, write two to three sentences that capture what a) Bruno and  

b) Schmuel might be thinking. try to capture their very different life  
situations as exemplified in the images.

Going further
19 Write a paragraph responding to the two contrasting views of  

childhood shown in the images from the film.
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Wordsmith . . .
using chaRacteR Relationships to dRive a plot
there is a view that after a person has read a story or novel, or seen a film, what stays 
most vividly with them is the characters — more so than the story. it is the characters 
we become attached to as we get to know them through the skill of the writer. We 
laugh and cry with them, and vicariously experience their relationships with the other 
characters. thus, writers know how important the interaction among characters is. 
to write a good story, you need to create interesting characters that drive the action as 
they interact with other characters.

the aim of this exercise is to develop an awareness of how interactions among 
characters can take the plot of a narrative in different directions.

When you get to ‘Person A’ in the story, you must choose who this person is. Make it 
someone you know well, although may not like, and then continue the story. 

scenario
It is a cold, still winter’s day and you are walking along the street alone, about thirty 
minutes from your house. In your hand is a paper bag, full of money. How you came by this 
is up to you. You’ve been walking for a while, the bag is heavy, and you regularly have to 
shift it from one hand to the other. Ahead of you, the bus pulls up at the stop and someone 
— Person A — gets off.

Continue the story where the scenario ends. Add description and dialogue, using 
the questions below as prompts to guide the plot.

 ● Do you go up to Person A or cross the road to avoid them? if you do cross the road, 
do they call out to you and cross over?

 ● if you run, do they follow?
Let’s say the two of you eventually meet.

 ● Do you tell them what’s in the bag? What do you tell them? is this the truth? Why?
 ● Do you show them what’s in the bag? Why?

Person A suggests going to their house.
 ● Do you go? if yes, why? if you don’t want to, what do you say?

As you and Person A turn the corner, together, the bag splits and its contents spill.
 ● What do you do and say? What does Person A do and say?

Eventually you and Person A part company. You arrive home alone. 
 ● How much of the money do you have? Why?

Your mother greets you at the front door and says that Person A’s mother has just 
been on the telephone to her and given her some surprising news.

 ● What is this ‘news’? What do you say in response? 
 ● By the end of the day, how much of the money do you have?

oveR to You …

now go back to the point in the story where you took over, but this time introduce 
Person B. Again, this is someone you know well, but who is very different from Person A. 
now continue the story to the end. How different is the plot in your story now?

My view . . .
How important to the plot of a narrative are characters, their motivations and 
interactions? Would a narrative in which there was only one character work?
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    using language to cReate Relationships6.3
How does a writer bring characters to life?
Good writers know their characters. they know how they move, think, dress, eat and 
laugh — you name it, they know it. these characters don’t always speak correctly or 
behave as they should, but they are alive. it is writers who take a risk with language 
that give life to characters and their relationships. tim Winton’s novel That Eye, the Sky 
tells the story of how a young Australian boy, Ort Flack, and his family are thrown into 
upheaval when Ort’s father is seriously hurt in a car crash. As he describes this night, 
the character of Ort is conveyed clearly through the language he uses — language 
that is quintessentially Australian in tone and style.

language link
standard australian versus colloquial english
Most Australians today write and sometimes 
speak something close to Standard Australian 
English. this is the English found in dictionaries 
such as the Macquarie Dictionary and other 
style guides such as the Style Manual. But 
many Australians also use colloquial language 
and slang in their daily interactions with 
friends and family. 

Australian slang has always been colourful and 
distinctive. it is rough, often crude, but equally 
effective in conveying a truth about us and our 
lives. For example, an Aussie salute is brushing 

away flies with the hand; a bush oyster is 
nasal mucus; to chunder is to vomit; and to 
tell someone off is to give them a gobful. A 
writer’s use of such language immediately 
establishes something about the context 
of the narrative and the identity of the 
characters, as well as bringing a less formal 
mood to the story.

With a partner, compose a mini-
dictionary of some of the more colourful 
Australian slang terms and their 
meanings.

Before you read the extract, your teacher may ask you to complete the following 
Ready to Read activities.

need to Know
quintessentially typically, 
characteristically. 
Quintessence is the pure 
and concentrated essence 
of a substance; from a Latin 
word meaning ‘fifth essence’.

ReadY to Read …

 ● Do you remember ever being really scared when you were a 
child?

 ● Skim the extract to see whether it contains any headings, 
paragraphs or different fonts.

 ● Skim again to notice whether the extract contains mainly 
description, mainly dialogue, or a mixture of the two.

 ● this story is from an Australian novel. Look for clues to this as 
you read.

 ● Use the annotations to help you as you read. Check the need 
to know on page 173 for the definitions of the words in blue 
type.

Use the Aussie slang 
weblink in your 
eBookPLUS to see 
examples of Australian 
slang.
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    using language to cReate Relationships6.3
1

5

10

15

from That Eye, the Sky 
by Tim Winton
My name is Morton Flack, though people call me Ort for short. Ort 
is also a name for bum in our family. It means zero too (you know, like 
nought), but in my case it just means Morton without saying all of 
it. My Dad’s name is Sam Flack. Mum is called Alice. Her last name 
was different when she was a maid. Tegwyn in the next room with her 
magazines is my sister. She finishes school next month. Grammar lives 
in the room behind with her piano she never plays. That flamin’ rooster 
going again.

The light slants down funny on my desk from the lamp Dad fixed up 
there on the wall. I should be doing Burke and Wills. They don’t seem 
very bright blokes. Instead I’m listening to the night coming across from 
the forest — all small sounds like the birds heading for somewhere to 
stay the night, the sound of the creek tinkering low when everything 
gets quiet, the chooks making that maw-maw sound they do when 
they’re beginning to sleep all wing to wing up under the tin roof of 
the chookhouse. Sometimes in the night I can hear their poop hit the 
ground it’s so quiet. Sometimes it’s so quiet, Dad says you can hear the 
dieback in the trees. Killing them quietly from the inside. At night the 
sky blinks at us, always looking down.

First person, present tense 
narration (1)

the writer introduces 
the characters and their 
relationships with each other. 
(1–8)

Sets a rural context. Sentence 
fragment is also part of the 
colloquial language Ort uses. 
(7–8)

Confirms the Australian context 
and setting (10)

Understatement and use of the 
vernacular in blokes is typically 
Australian. (10–11)

Use of hyperbole is part of the 
Australian style of figurative 
language. (16–17)

Poetic image that personifies 
the sky (18–19)

20

25

the reader senses the anxiety 
Ort feels about his father’s 
unusual lateness, revealing 
the importance of their 
relationship. (23)

The sounds of night aren’t really what’s keeping me from Burke and 
Wills, though. It’s Dad. He’s not back. But I’m not worried.

.  .  .
Wait  .  .  .  wait on  .  .  .  I can hear a car. No, it was someone passing. 

Someone leaving the city. If you climbed the dying jarrah trees down 
there towards the creek, you’d see the lights of the city. From here, the 
only lights in sight are from Cherry’s roadhouse a hundred yards along 
the highway on the other side of the road. You can see their bowsers 
glowing, and sometimes you think you can actually see the numbers 
rolling in them, but you’re just kidding yourself.
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The tail lights of that car burn the bush up and go slowly out. Burke 
and Wills.

Ah, another car. That’ll be the old man. He’s late. Boy is he late. 
Mum’ll be mad.

The car comes up the long drive towards us, but the engine noise is all 
wrong. Mum is going out. If I could, I’d go out too, but I’m all stuck, like 
the chair has hold of me. I’m scared, a bit. I am scared. I’m scared. There’s 
fast talking out there. Isn’t anyone gonna turn that engine off?

‘Morton? Morton!’ Here she comes, setting all the floorboards going, 
there she is, my Mum, with those eyes full up and spilling, the dress 
shaking enough to shed all those dumb flowers off it.

The big strange, car shoots us down the driveway and out onto the 
sealed road with Mum and me rolling across the big black seat that farts 
and squeaks under us. Headlights poke around in the dark. A man with 
a bald moon at the back of his head is driving and talking — both too 
fast. My belly wants to be sick. Mum’s eyes are making me wet.

‘How far, Mr  .  .  .’
‘Wingham, Lawrence Wingham,’ the man pants.
‘How far?’
‘A couple of kilometres, only a couple.’
The speedo is like a chook gone mad. I don’t know why but I feel like I 

have just swallowed a whole egg, shell and all. I can tell something bad’s 
happened — I’m not stupid — but no one has told me yet. If my Dad is 
dead, we just won’t live anymore.

Colloquial expressions common 
in Australia and Britain (32)

Casual, conversational tone uses 
a contraction of Mum will. (33)

Repetition here emphasises Ort’s 
uncertainty and childlike fear. (36)

Use of an italic font shows that 
this is what Ort wants to yell out 
in his anxiety but does so only in 
his head. (37)

Strong aural and visual image to 
show rather than tell that Mum is 
upset (38,39–40)

Alliteration and imagery lets the 
reader see the two characters. 
(42–43)

Simile: Ort draws on his 
experience in this comparison. (50)

Ort continues the reference to 
chooks to describe how he is 
feeling. (51)

Dramatic statement  
shows how significant  
this is to Ort and his  
family. (52–53)

Activities . . . 
undeRstanding how language creates characters 
and relationships
Getting started
 1 List the people in Ort’s family and estimate their relative ages. Alternatively, draw 

a family tree to show this.
 2 in what sort of place do Ort and his family live? Can you pick a place in your state 

where you imagine it might be? What would that place be?
 3 Earlier in the story, Mum calls Ort her ‘second man’. What do you think she means 

by this? Who is her ‘first man’?

Working through
 4 Does any of the language used by Ort suggest what age he is? Provide some 

evidence to support your answer.
 5 What is suggested about the other characters from the way they speak?
 6 Does Ort have a close relationship with his parents? How can you tell?
 7 Why do you think Ort talks about  ‘chooks’ so much?

Going further
 8 Earlier in the story, Ort describes the sky as ‘the same colour as Mum and Dad’s 

eyes’ and as being ‘one big blue sky’. in the extract here, he mentions that ‘the 
sky blinks at us, always looking down’. What might the ‘big blue eye, the sky’ 
really be in Ort’s world?
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need to Know
vernacular everyday or 
colloquial language, including 
slang expressions

hyperbole (pronounced 
hi-per-buh-lee) exaggeration, 
often for comic effect; also used 
to persuade

personify to treat an object 
or abstract concept as if it has 
human qualities; for example, 
The sky blinks

tone the way in which 
something is said, which 
conveys emotion or attitude. 
For example, a person can 
speak with a rude, angry or 
sarcastic tone of voice. 

alliteration repetition of a 
consonant at the start of words 
positioned close together in a 
phrase or sentence

simile a comparison 
between two things 
using the words as or like

analYsing the language used to create characters
Getting started
 9 How far into the narrative (to which word) do you get before it shows you that it is 

an Australian story?
10 Which words confirm this for you further in the story?
11 is the story told in past or present tense, and first or third person?

Working through
12 Which words early in the narrative suggest that Ort is worried about his father?
13 is Ort embarrassed by the fact that his name is also a word meaning ‘bum’ in his 

family? What does this suggest about his family?

Going further
14 if this story was being told by an American boy, how might his language be 

different? Complete the table below.

Ort’s Australian language An American narrator’s language

bum

chooks

old man

blokes

15 When Ort says his mother was once ‘a maid’, what mistake has he made and what 
does this show us about him?

cReating and Responding to the text
Getting started
16 if you were creating an alternative front cover for the novel, which details would 

you choose from the opening pages to picture? Draw a sketch of the elements on 
your cover. What colours would you use?

Working through
17 Choose a short section from the extract to retell, using the third person instead of 

the first person. What effect does this have on the language you can use? is Ort’s 
character as strongly and clearly shown?

Going further
18 After this extract finishes, Ort and his mother reach the place on the  

road where his dad had his accident. Continue the story from  
where the extract finishes to this point, showing Ort’s internal  
monologue in the same style as tim Winton uses.

liteRacY link
using word patterns
in English, there are certain patterns in the 
way words are formed. When we read, we can 
use these patterns to work out the meanings 
of unfamiliar words and to understand the 
way a text has been constructed. For example, 
regular verbs in English have a pattern of 
adding ‘s’ for present tense and ‘ed’ for past 

tense. in That Eye, the Sky, most of the verbs 
are in the present tense, such as lives, plays, 
slants, says, blinks and so on.

There are many ‘ing’ words in the 
extract. Find out what this word pattern 
indicates in English grammar.
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Wordsmith . . .

wRiting natuRalistic dialogue
in any narrative, what characters say to other characters is dialogue. Good writers 
have ‘an ear’ for naturalistic dialogue; that is, language that sounds ‘real’, as if you were 
overhearing an authentic conversation between two real people. they will often use 
colloquial expressions but also a sort of verbal shorthand between characters who 
know each other well in the world of the narrative.

For example, in That Eye, the Sky, the following dialogue occurs between Mum and Ort.

‘Hop inside and do your homework, Ort,’ Mum says.
‘In a minute,’ I say.
‘What you learnin’?’
‘Burke and Wills.’
‘Uh-huh.’ 

this dialogue exchange is short and uses sentence fragments. the characters know 
each other well and have no need of a detailed exchange in order to communicate. 

the dialogue also tells us about the characters who speak it. For example, Mum’s 
omission of the verb are and use of learnin’ instead of learning tells us that she is 
probably uneducated.

writing snappy dialogue
in any narrative or playscript, what characters say to other characters is their dialogue. 
Writing dialogue is an important technique to master if a writer wants to amuse or 
entertain.

the extract below is from Dead Wrong, a crime novel by Peter Stanley, in which 
Scott and Frank are two teenage cousins who solve a murder case. the dynamics of 
the relationship between the two boys is conveyed largely through their dialogue, in 
which they joke with and tease each other. Here they are conducting some amateur 
forensic science as they try to identify the murderer. Scott is the younger of the two 
and speaks first in this extract.

‘So the fibre in the letter did come from Wilson’s shirt then?’
 ‘I don’t know. It could have or it could have come from something else in his 
house. We need a scanning electron microscope to compare them properly.’
‘A what?’
 ‘A scanning electron microscope. I read about it a few weeks ago in Sci entific 
American.’
‘They sent it to you by mistake instead of your Phantom comic?’
‘Very sharp. No, I like reading it.’
‘You’ve got too much free time, that’s your problem.’
 ‘They’re amazing,’ Frank rolled on. ‘They can see the surface features of an 
object and its texture, plus the shape, size and arrangement of the particles on 
the surface.’
‘Tell me you’re making this up.’
 ‘I’m not, and it can detect the elements and compounds the sample is composed 
of and their relative ratios.’
‘And you don’t have one of those, right?’
‘Right.’
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My view . . .
How important is language and dialogue in creating character? Is language more 
important than actions in showing characters’ relationships?

‘What do you spend your pocket money on, then?’
He ignored me yet again. ‘That’s why we need to tell your dad about it,’ he said.
‘Why?’
‘So he can have the fibre sent off to the police in the city and examined properly.’
‘That means we’ll have to tell him how we found it.’
‘Wrong.’
‘Wrong?’
‘You’ll have to tell him how we found the fibre.’
‘Thanks very much.’
‘Any time.’

note the short sentences in the interplay between the boys, and the use of personal 
pronouns. the dialogue contains no descriptive detail, and the writer has left out the 
usual he said and Frank said, making the conversation very fast. the reader can tell that 
this exchange is part of a familiar pattern in the relationship of the characters: they 
send each other up constantly.
1 Choose from the list of possible rejoinders on the right to complete the following 

snatches of dialogue that Scott and Frank might have.
a Frank Go and get your dad’s notes on the suspect.
 Scott What, now?
 Frank 
b Scott Are you going to eat that last piece of cake?
 Frank 
c Frank  We need to get past the dog and find something  

with his fingerprints on it.
 Scott 
d Scott Your hair’s sticking up everywhere.
 Frank 
 Scott 
e Frank Did you put the cat out?
 Scott 
 Frank Oh, hilarious! See this? this is me, not laughing.

oveR to You …
1 Choose one of the following scenarios on which to base a snappy and amusing 

dialogue exchange. A possible first line for each is given as a suggestion.
a two rivals trying to out-do each other at the school dance: ‘Ooh, i love your dress! 

St Vinnies?’
b teacher and student discussing why an assignment is still not done: ‘Your pet 

snake swallowed it, perhaps?’
c two housebreakers who have met each other breaking into the same house: 

‘Come here often?’

REJOinDERS
1) no, i thought i’d stuff it down your pants 

and wait for the ants to find it.
2) What do you mean we? And i didn’t know 

dogs had fingerprints.
3) no, i thought i’d put it in the cellar and wait 

a few years for it to mature.
4) i thought it’d make me look taller.

try having a growth spurt like everyone else.
5) Yeah, it’s the latest look in the movies.

Yeah, horror movies.
6) Just put your paw on the inkpad Fido; we 

don’t want any trouble.
7) no, on your fortieth birthday.
8) i didn’t know it was on fire.
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1

compose and cReate
productive focus: writing and creating
Create a narrative’s context
Either
imagine that one day, at the local shops, you saw this man talking loudly on his mobile 
phone. the next day, you come home to find him in your living room selling a vacuum 
cleaner to your parents. Write a piece describing what happens.

Or
As a five year-old, you are sitting in the back seat of a car at night. Someone you know 
is driving the car fast, and you are afraid. Write a piece describing the journey.

Some key points to remember
 ● the context is about the time, place and situation in which the characters find 

themselves.
 ● You can create an engaging context through the use of: short sentences; suggestion; 

showing rather than telling; and first person, present tense narration.
 ● Plan and complete a first draft of your work. then edit and proofread it for spelling, 

punctuation and grammatical accuracy, before finalising your draft.

Use the assessment 
criteria rubric to guide 
you through your 
chosen task.
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Create characters that drive the story to its climax
Either
You and an actor from television (you choose) are in a small rowboat in the middle 
of a large, deep lake. A storm is coming. What happens?

now, what if this other person had been one of your neighbours? (Again, you 
choose.) What happens now?

Write a narrative section (of at least 300 words) for each set of characters.

Or
Working with a partner, and using the picture as a prompt, write a narrative 
together. You must each take responsibility for what your character says and does 
in the story. You will need to pass the story back and forth between you. You might 
like to write two stories this way, with each of you taking responsibility for how the 
narrative starts and ends.

Some key points to remember
 ● Relationships between characters can influence the narrative’s events and drive it 

to its climax.
 ● Consider what the characters are like as individuals and how they react to other 

characters. it is the chemistry of this mixture that greatly determines how events 
in the story unfold.

 ● Plan and complete a first draft of your work. then edit and proofread for spelling, 
punctuation and grammatical accuracy, before finalising your draft.

Use the assessment 
criteria rubric to guide 
you through your 
chosen task.

2
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Create realistic characters using language
Either
Write a piece in which you are alone in a lift in a city building. A person you don’t like 
very much gets in, and then the lift breaks down between floors. What happens?

Or
imagine two people you know well are in one of the following situations:

 ● At a local swimming pool, in a competition to blow up a balloon 
underwater

 ● trying to help each other climb a goal post at the local park because 
they believe someone has taped a 50-dollar note to the top

 ● Swinging on a rope across a river in the moonlight.
You could use the following structure: 

1 The set-up: Where are they? Why are they there? Use dialogue to capture these ideas. 
When these two speak to each other, what is their language like?

2 The struggle: What happens? Plan the similes and metaphors, imagery and dialogue. 
How are the two characters coping with the situation? How is their relationship 
affecting the situation?

3 The wash-up: How will you end the story? What happens to each of the characters?
now, using your plan, write a description of the situation, using similes and 

metaphors, alliteration, imagery and dialogue. Remember, these are people you know 
well, so make sure their personalities come through as they struggle with the task in 
front of them.

Some key points to remember
 ● Use different techniques to make your characters engaging, such as similes and 

metaphors, small descriptive details, and naturalistic dialogue.
 ● try to show rather than tell.
 ● Plan and complete a first draft of your work. then edit and proofread for spelling, 

punctuation and grammatical accuracy, before finalising your draft.

Use the assessment 
criteria rubric to guide 
you through your 
chosen task.

? Self-evaluation . . .
1 What were your favourite parts of this unit? What were your least  

favourite?
2 What would you like to learn more about after completing this unit?
3 What did you learn that was totally new to you? What did you already  

know about?
4 What new vocabulary did you learn during this unit?
5 What new skills did you learn? Do you think you could now apply them to 

new situations?
6 What skills are you good at? What skills do you need to work on?

3

Worksheet 6.1
doc-10118

Worksheet 6.2
doc-10119

Worksheet 6.3
doc-10120

INDIVIDUAL pAthwAys 
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