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unit  7
RepResenting ideas

the big question
How does language shape, reflect and represent ideas?

Key learnings
 ● The representation of ideas varies with different perspectives.

 ● Ideas and their representations can shape culture and identity.

 ● The representation of ideas changes over time and cultures.

Knowledge, understanding and skills
Students will:

 ● understand how non-fiction presents personal perspectives

 ● consider alternative perspectives on key events or ideas presented both in 
texts and images

 ● identify and compare different representations of an idea such as love.
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Ideas are powerful . . .

‘When ideas fail, words come 
in very handy.’

— Johann Wolfgang von  
Goethe

‘To die for an idea; it is 
unquestionably noble. But 
how much nobler it would 
be if men died for ideas that 
were true!’ 

— H. L. Mencken

‘The truth is more important 
than the facts.’ 

— Frank Lloyd Wright

How do I love thee? Let me 
count the ways. 
I love thee to the depth and 
breadth and height
My soul can reach, when 
feeling out of sight
For the ends of Being and 
ideal Grace.

— From ‘How Do I Love Thee’  
by Elizabeth Barrett  
Browning

• Love me, love my dog
• Love is a battlefield
• Love hurts
• Love, love me do
• The power of love
• I think I love you
•  What’s love got to do  

with it

— Lines from love songs
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What’s the big idea?
A character in a cartoon getting a good idea is depicted with an illuminated lightbulb 
above his or her head. This clichéd symbol suggests, perhaps, that the idea will 
transform the character’s world or, more likely, end in comic disaster. Though in real life 
no lightbulb appears, ideas that can transform lives have been played out many times 
in history. So how are ideas shaped? And why do some grab our attention while others 
seem to melt away?

Ideas are represented by language: the language of words, images and sounds. 
Some ideas, such as a sculpture or even a chair, are shaped also by the language 
of form and function. But at the heart of every human interaction there are ideas. 
Statements are made, questions are asked, pictures painted, poems and songs written, 
music composed, films crafted; ideas are represented by a bewildering range of forms 
and texts. What does it all mean?

Tuning in
1 Think and decode: What is the picture saying? Each puzzle represents a common 

saying, expression or object. The first one has been done for you. (Answers are 
upside down at the bottom of the page.)

a

 Ice cube

b c 

d e f 

2 Discuss and write: When we watch the news, view a film or listen to a story, 
the communicator usually attempts to persuade us that the idea at the heart of 
the story is credible and has worth. Claims are substantiated (backed up) with 
eyewitness accounts and expert testimony. Characters are given life-like traits and 
motivations that make sense. It seems so real. But what does ‘reality’ really mean? 
And whose reality is it? Might other points of view contradict the reality that is being 
represented?
Write your own definition of ‘reality’ and decide whether real is the same as true.

Language link
brainstorming 
Do you know who Jack 
Dorsey is? He is the 
American software designer 
who is credited with starting 
the online social networking 
and micro-blogging service 
known as Twitter. The idea 
came at the end of a whole 
day of brainstorming. 
‘Thinking outside the box’, 
sometimes referred to as 
lateral thinking, implies 
thinking in innovative ways. 
Thinking outside the box 
asks us to reconsider how 
we represent ideas.

Twitter’s restriction of 
the length of a user’s text 
posts to no more than 
140 characters is an idea 
that has had an impact on 
text structure and language. 
We wouldn’t want to restrict 
all our communications to 
140 characters, but if we 
‘tweet’, we are forced to 
focus on the essence of 
the message we want to 
communicate.

Compose a tweet of no 
more than 140 characters 
to creatively explain an 
idea you have for a new 
gadget. What does it 
do and why will people 
want it?

(Answers:  (b) getting into shape (c) iPad (d) 4 degrees below zero (e) whatever 
(f) breakthrough)

3

0
B.A; PhD; MBA; and B.Sc

SH   APE
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   tRutH and ReaLity

Is your truth different to my truth?
What is truth? Is it just an idea or is it something that can be verified, something that is 
indisputable? Is there only one true version in relation to each and every event or does 
the truth depend on the point of view of the person telling about the event? If you 
were a witness to an accident, for example, would your description of what happened 
be exactly the same as the description given by another witness? What are some of the 
factors that might result in two versions? Which version would be the ‘true’ version?

When we read or view non-fiction texts, we expect that what we are reading is factual 
and true. Every year, many millions of copies of biographies, autobiographies and 
memoirs sell worldwide. Some attempt to tell the entire story of someone’s life; others 
concentrate on a particular aspect of that person’s life. There is a certain appeal for a 
reader in going along for the ride as we find out about people who have achieved great 
things or endured and overcome personal hardship. We can experience another’s life 
vicariously.

In the autobiographical Between a Rock and a Hard Place, Aron Ralston writes about 
his climbing career and focuses on a particularly dramatic episode in his life. After 
a climbing accident in which his hand was trapped by a falling rock, he made the 
decision to cut off his own arm in order to free himself and survive. The following 
extracts deal with the most dramatic moments in this episode. The first extract 
describes how the accident happened and the second describes how Aron decided to 
sever his arm, six days after the accident occurred.

Before you read the extracts, your teacher may ask you to complete the following 
Ready to Read activities.

7.1

need to Know
biography a life story written 
or told about someone else. 
Biography is derived from the 
Greek word bios, meaning 
‘life’, and grapho, meaning 
‘to write’. If a person writes 
their own story it is called an 
autobiography.

memoir the story of one’s life, 
written by oneself. Usually the 
person who writes the story is 
someone of importance.

vicariously experienced 
second-hand, by 
identifying with the 
experiences of another

Ready to Read …

 ● Research and write down what the figurative expression caught between a rock and a 
hard place means. You might also like to research the similar expression caught between 
Scylla and Charybdis. Where does this expression originate?

 ● Skim the text to get a sense of how difficult it will be to read. Look for length of sentences, 
familiar and unfamiliar words, length of paragraphs, dialogue, technical words and so on.

1

5

from Between a Rock and a Hard Place
by Aron Ralston

Extract 1
Just below the ledge where I’m standing is a chockstone the size of a large 
bus tire, stuck fast in the channel between the walls, a few feet out from 
the lip. If I can step onto it, then I’ll have a nine-foot height to descend, 
less than that of the first overhang. I’ll dangle off the chockstone, then 
take a short fall onto the rounded rocks piled on the canyon floor. Stem-
ming across the canyon at the lip of the drop-off, with one foot and one 
hand on each of the walls, I traverse out to the chockstone. I press my 
back against the south wall and lock my left knee, which pushes my foot 
tight against the north wall.

First-person narrative (1)

chockstone: rock that blocks 
the passage or channel 
between the rock walls (1)

traverse: to move across a 
rockface (7)

Use of present tense  helps  
involve us and feel as though 
we are there with him as the 
action unfolds. (7,8)
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With my right foot, I kick at the boulder to test how stuck it is. It’s 
jammed tightly enough to hold my weight. I lower myself from the 
chimneying position and step onto the chockstone. It supports me but 
teeters slightly. After confirming that I don’t want to chimney down 
from the chockstone’s height, I squat and grip the rear of the lodged 
boulder, turning to face back upcanyon. Sliding my belly over the front 
edge, I can lower myself and hang from my fully extended arms, akin to 
climbing down from the roof of a house.

As I dangle, I feel the stone respond to my adjusting grip with a 
scraping quake as my body’s weight applies enough torque to disturb 
it from its position. Instantly, I know this is trouble, and instinctively, I 
let go of the rotating boulder to land on the round rocks below. When 
I look up, the backlit chockstone falling toward my head consumes the 
sky. Fear shoots my hands over my head. I can’t move backward or I’ll 
fall over a small ledge. My only hope is to push off the falling rock and 
get my head out of its way.

The next three seconds play out at a tenth of their normal speed. Time 
dilates, as if I’m dreaming, and my reactions decelerate. In slow motion: 
The rock smashes my left hand against the south wall; my eyes register 
the col lision, and I yank my left arm back as the rock ricochets; the 
boulder then crushes my right hand and ensnares my right arm at the 
wrist, palm in, thumb up, fingers extended; the rock slides another foot 
down the wall with my arm in tow, tearing the skin off the lateral side of 
my forearm. Then silence.

Extract 2
I take my knife and begin clearing particles from my trapped hand, 
using the dulled blade like a brush. Sweeping the grit off my thumb, I 
accidentally gouge myself and rip away a thin piece of decayed flesh. It 
peels back like a skin of boiled milk before I catch what is going on. I 
already knew my hand had to be decomposing. Without circulation, it 
has been dying since I became entrapped.

Whenever I considered amputation, it had always been under the 
premise that the hand was dead and would have to be amputated once 
I was freed. But I hadn’t known how fast the putrefaction had advanced 
since Saturday afternoon. Now I understand the increase in the interest 
of the indigenous insect population. They could already smell their next 
meal, their breeding ground, their larvae’s new home.

Out of curiosity, I poke my thumb with the knife blade twice. On the 
second prodding, the blade punctures the epidermis as if it is dipping 
into a stick of room-temperature butter, and releases a telltale hissing. 
Escaping gases are not good; the rot has advanced more quickly than 
I had guessed. Though the smell is faint to my desensitised nose, it is 
abjectly unpleasant, the stench of a far-off carcass.

On the heels of the odour, a realisation hits my brain — whatever has 
started in my hand will shortly pass into my forearm, if it hasn’t already. 
I don’t know and furthermore don’t care if it’s gangrene or some other 
insidious attack, but I know it is poisoning my body. I lash out in fury, 
trying to yank my forearm straight out from the sandstone handcuff — 
never wanting more than I do now to simply rid myself of any connection 
to this decomposing appendage.

chimneying position: a specific 
climbing technique; a way of 
moving down a narrow chute of 
rock. (12)

Analogy used to help the reader 
understand the situation (16–17)

torque: force that causes 
twisting or rotating (19)

The rock seems to be almost 
human. (22)

Powerful verbs. note how he 
writes as if the elements and 
nature have become personal 
enemies wanting to trap him. 
(27,28,30)

This simple sentence fragment 
intensifies the reader’s 
appreciation of what has just 
happened. (33)

These similes help us visualise 
what he is doing. (35,37)

indigenous: native, local (44)

epidermis: outermost layer of 
skin (47)

Graphic imagery (47–48,51)

abjectly: dishearteningly or 
despicably (51)

This topic sentence links the 
idea of a contest between 
Ralston and nature with his 
decision to amputate. (52–53)
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I don’t want it.
It’s not a part of me.
It’s garbage.
Throw it away, Aron. Be rid of it.

Extract 3
I leave behind my prior declarations that severing my arm is nothing but 
a slow act of suicide and move forward on a cresting wave of emotion. 
Knowing the alternative is to wait for a progressively more certain but 
assuredly slow demise, I choose to meet the risk of death in action. As 
surreal as it looks for my arm to disappear into a glove of sandstone, it 
feels gloriously perfect to have figured out how to amputate it.

My first act is to sever, with a downward sawing motion, as much of 
the skin on the inside surface of my forearm as I can, without tearing 
any of the noodle-like veins so close to the skin. Once I’ve opened 
a large enough hole in my arm, about four inches below my wrist, I 
momentarily stow the knife, holding its handle in my teeth, and poke 
first my left forefinger and then my left thumb inside my arm and feel 
around. Sorting through the bizarre and unfamiliar textures, I make a 
mental map of my arm’s inner features. I feel bun dles of muscle fibers 
and, working my fingers behind them, find two pairs of cleanly fractured 
but jagged bone ends. Twisting my right forearm as if to turn my trapped 
palm down, I feel the proximal bone ends rotate freely around their fixed 
partners. It’s a painful movement, but at the same time, it’s a motion I 
haven’t made since Saturday, and it excites me to know that soon I will 
be free of the rest of my crushed dead hand. It’s just a matter of time.

Prodding and pinching, I can distinguish between the hard tendons 
and ligaments, and the soft, rubbery feel of the more pliable arteries. I 
should avoid cutting the arteries until the end if I can help it at all, I 
decide.

Withdrawing my bloody fingers to the edge of my incision point, I 
isolate a strand of muscle between the knife and my thumb, and using the 
blade like a paring knife, I slice through a pinky-finger-sized filament. I 
repeat the action a dozen times, slipping the knife through string after 
string of muscle without hesitation or sound.

Sort, pinch, rotate, slice.
Sort, pinch, rotate, slice.
Patterns; process.

Single sentence paragraphs 
highlight his reasoning and 
have high emotional intensity. 
This arrangement is known as a 
tricolon and is used by writers 
for persuasive effect. (59–61)

The italics indicate his thinking. 
(62)

Metaphor to describe this 
trapped arm (67)

This noun group (line 75) is 
followed by specific noun 
groups that identify the bizarre 
and unfamiliar textures. This 
creates textual cohesion.  
(75–78,83–84)

Technical language contrasts 
with emotional language in 
lines 59–61. (79,87,88)

Verbs convey the repetitive 
action of severing his arm. 
(92–93)

nouns explain the type of 
activity. (94)
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need to Know
tricolon a series of three 
parallel words, phrases, 
or clauses; or a sentence 
containing two, three, or four 
parallel parts. For example, I 
came, I saw, I conquered or  
Tell me and I forget. Teach 
me and I remember. 
Involve me and I learn.

Activities . . . 

undeRstanding and anaLysing the text
Getting started
 1 On the basis of this autobiographical extract, which of the following adjectives 

would you use to describe Ralston’s character and personality? You can choose 
more than one.

brave reckless arrogant modest humorous full of himself

inspirational thoughtful cruel proud resilient determined

persistent cautious defeatist self-aware tough arrogant

 Justify your choices with evidence from the extract.
 2 Summarise the events in one of the extracts in fewer than 100 words. 

Alternatively, present the events as a timeline or flow chart.
 3 Find one section of his account that (a) you are sure is true and (b) you are not 

sure is true.
 4 Who is the intended audience for this account?

Working through
 5 Draw up a table of two columns. In the first column, list the things that can be 

proven (facts) in this account. In the second column, list the things that could be 
disputed.

 6 Find at least two examples in the text that indicate the author believes nature is 
battling against him. Why might he feel like this?

 7 How would you describe the way the author depicts his ‘operation’ on his own 
arm. Does his style allow you to sufficiently visualise what is happening?

 8 Is the author’s use of tricolons effective in creating drama? Why?
 9 Ralston wrote this account after his rescue and after some time had passed. Do 

you think his memory would be totally reliable? Explain.

Going further
10 Can you identify any points in the narrative where Ralston might be 

exaggerating or stretching the truth? Why do we often doubt amazing 
survival stories and look for evidence that they were rigged?

11 Research other survival stories. What is the appeal of such stories for us?

LiteRacy link 
cultural perspectives, values and beliefs
Between a Rock and a Hard Place describes an 
experience that shows the urge for survival 
at any cost. This is a fundamental urge that is 
shared by all species, not just humans. However, 
as humans, we also invest this urge with values, 
beliefs and assumptions. So stories of survival 
against the odds, such as Aron Ralston’s, can 
be interpreted in many ways, depending on 
cultural perspectives, values and belief systems. 
We might see in it triumph over adversity; folly; 
a great feat of individual achievement; the 
ideal of courage, and so on. Making money as 
a result of such an experience (writing a book, 

selling rights to a film) might be applauded 
or frowned upon, depending on cultural 
perspectives and individual values. But some 
may say: if a market exists, why not take 
advantage of it? That’s what capitalism is all 
about, isn’t it?

In Australia, there are laws that prevent 
anyone profiting from a life event or 
experience if that experience involved 
them in the commission of a crime. What 
assumptions underlie this law? Why is 
what Aron Ralston did with his experience 
different from profiting from a crime?
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Activities . . . 

undeRstanding and inteRpReting a poster
Getting started
 1 What is the name of the film?
 2 What tagline appears on the poster?
 3 If you knew nothing about the story behind this film, would the poster provide 

you with clues as to what the story is about? Explain.

A film entitled 127 Hours was made about Aron Ralston’s survival story. The poster for 
the film appears below.

need to Know
tagline slogan or phrase that 
conveys the most important 
message the advertiser wishes 
to convey to the audience
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Working through
 4 The text at the top of the poster identifies this as ‘a triumphant true story’. Why 

would the film-makers include this on the poster?
 5 Does the image in this text agree with Ralston’s written description in the 

extracts? In a table, explain what does and does not match.
 6 Why did the film-makers use a different title for the film from the title of the 

book? Is 127 Hours an appropriate title? Why or why not?
 7 ‘The film’s poster is persuasive in purpose.’  What elements on the poster (text 

and visuals) support this statement?
 8 The shape made by the rock walls suggests an hour-glass. Why would this visual 

metaphor have been used?
 9 What do you understand by the statement ‘every second counts’? Why would 

this tagline have been used? What does it suggest about the story?
10 Does the drama of the poster make you more or less inclined to expect that the 

story will be a true and accurate record of the experience it depicts?

Going further
11 View the film 127 Hours with parental permission. In your opinion, which form of 

this story — Aron Ralston’s own autobiography or the film — is most successful 
in telling the story? Which is most credible? Explain your view.

cReating and Responding to the texts
Getting started
12 In pairs, prepare a series of five questions you would like to ask Aron Ralston 

about what happened and how he felt. You could also prepare answers and then 
roleplay an interview.

13 Aron Ralston is now an inspirational public speaker. What advice might he have 
to offer others as a result of his experience — (a) on a practical level and (b) on a 
spiritual level?

Working through
14 A news report, written at the time of the events described in the book, revealed 

that this was Aron’s second brush with death in a four-month period. (He was 
buried in an avalanche while skiing in the Canadian Rockies.) It implied that he 
was a risk-taker. The news report also indicated that in 1993 a fisherman had cut 
off his leg below the knee in very similar circumstances to Ralston’s accident. 
Below are three possible points of view about Ralston’s case. Discuss these views 
in pairs or small groups and decide which of them you agree with and why. Do 
you have an alternative view?
a Ralston is an adrenalin junkie — a risk-taker who can’t help himself. He will 

always put himself at risk and possibly other people as well.
b He was extremely brave, that’s for sure. I can’t imagine having the courage to 

cut off my own arm. After that, he deserves some compensation.
c Okay, someone has done this before; it’s not that big a deal. I wonder if the 

fisherman wrote a book, too. Ralston has made it sound bigger than it was — 
it was that or die, simple.

Going further
15 Conduct a ‘four corners’ activity on the following statement: ‘It is  

wise to be suspicious of the motives of those who attempt to  
make money out of a dramatic personal experience.’
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Representations of identity
Many people remember events and ideas from childhood that have shaped their 
later life, and they see this as an important part of their identity. The way they react 
to events within their family is particularly important, although it often happens that 
two members of a family will experience and remember an event very differently. 
nonetheless, each set of memories is real and true for each person and represents a 
unique perspective. The extract below comes from a book called Growing up Asian in 
Australia, edited by Alice Pung. In one autobiographical story from the book, Amy Choi 
identifies her personal reasons for taking on the challenge of learning a language — 
one that is now part of her identity and culture. 

Before you read the extract, your teacher may ask you to complete the following 
Ready to Read activities.

Ready to Read …

 ● Can you recall any childhood or early teenage 
memories of grandparents?

 ● Can you speak a language other than English?
 ● Look at the cover illustration and describe what 

you see.
 ● The whole book is ‘edited’ by Alice Pung. What 

does this mean in this context?
 ● Predict what the message or theme of this text 

is likely to be, based on the title of Amy Choi’s 
story (‘The Relative Advantages of Learning My 
Language’).

1

5

10

The Relative Advantages of Learning My Language
by Amy Choi
I was never particularly kind to my grandfather. He was my mother’s 
father, and he lived with us when I was a teenager. I remember him 
coming into the lounge room one night, and when he went to sit down, 
I said to my brother, ‘I hope he doesn’t sit down.’ I didn’t think my 
grandfather understood much English, but he understood enough, and 
as I watched, he straightened up again, and without a word, returned to 
his room. I was twelve years old.

My grandfather wrote poetry on great rolls of thin white paper with 
a paintbrush. He offered to read and explain his poems to me several 
times over the years, but I only let him do it once. I’d let my Chinese 
go by then, which made listening to him too much of an effort. Though 
I was raised speaking Chinese, it wasn’t long before I lost my language 
skills. I spoke English all day at school, listened to English all night on 
TV. I didn’t see the point of speaking Chinese. We lived in Australia.

First-person narrative (1)

Short sentences end 
paragraphs (7,14)

Cultural identifiers (8–9,10–11)
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Monday to Friday, Grandad went to the city, dressed in a suit with a 
waistcoat, a hat, and carrying his walking stick. He would take the bus 
to the station, the train to the city, the tram to Little Bourke Street. 
On Mondays, he’d be sitting at a large round table at Dragon Boat 
Restaurant with other old Chinese men. Tuesdays to Fridays, he was 
at a small square table by himself with a pot of tea and the Chinese 
newspaper. I watched him leave in the morning and come back in the 
afternoon, as punctual and as purposeful as any school kid or office 
worker, for years.

Details for characterisation of 
the grandfather (15–16)

Simile develops 
characterisation. (22–23)

25

30

35

40

45

One afternoon, he didn’t come home until well after dark. We assumed 
he’d got off the bus at the wrong stop or had turned into the wrong street 
at some point, forcing him to wander around for a bit before finding his 
way home.

A month after that, he tried to let himself into a stranger’s house. 
It looked just like our house. The yellow rose bush, the painted timber 
mailbox, even the Ford Falcon parked out the front were the same. But 
it was the home of a gentle Pakistani couple who let him use the phone 
to call us.

Two months after that, he fell and hit his head on something. When 
he didn’t come home, Mum and I drove around looking for him. We 
finally found him stumbling along in the dark, two kilometres from the 
house. There was a trickle of blood down the side of his face.

From that day forward, Grandad was only allowed to go to the city if 
someone accompanied him. Once or twice during the school holidays 
that task fell to me.

After rinsing out his milk glass, Grandad would pick up his walking 
stick and head out into the street. I’d follow, a few steps behind. He 
wasn’t aware of me. He wasn’t aware of the milk on his lip, the upside-
down watch on his wrist, the scrape of branches against his coat. He had 
a blank, goofy, content expression on his face, and turned instinctively 
into platform five when he was at the train station and into Dragon 
Boat Restaurant when he was on Little Bourke Street.

When he was about to board the wrong tram or turn round the wrong 
corner, I’d step forward to take him by the elbow and steer him back 
on course. He’d smile innocently and seem glad to see me. ‘Hello there, 

Complication (24)

There is little sympathy or 
compassion in the writer’s 
description. (40–46)

Matter-of-fact tone is used 
by writer as she describes the 
onset and development of  
her grandfather’s strange 
behaviour (42–44)
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Amy. Finished school already?’ Then he’d look away and forget I was 
ever there.

He’d been diagnosed with a brain tumour and, three months later, he 
died.

At the funeral, my sadness was overshadowed by a sense of regret. I’d 
denied my grandfather the commonest of kindnesses. I was sixteen years 
old.

I am now twenty-six. A few weeks ago, during a family dinner at a 
Chinese restaurant, the waiter complimented my mum on the fact that 
I was speaking to her in Chinese. The waiter told Mum with a sigh that 
his own kids could barely string a sentence together in Chinese. Mum 
told the waiter I had stopped speaking Chinese a few years into primary 
school, but that I had suddenly started up again in my late teens.

I have often wondered how aware my mum is of the connection between 
Grandad’s death and my ever-improving Chinese. Whenever I am stuck 
for a word, I ask her. Whenever I am with her, or relatives, or a waiter at 
a Chinese restaurant, or a sales assistant at a Chinese department store, 
I practise. I am constantly adding new words to my Chinese vocabulary, 
and memorising phrases I can throw into a conversation at will. It is an 
organic way of relearning a language. Textbooks and teachers are not 
necessary, since I am only interested in mastering the spoken word. I am 
not interested in the written word or in the many elements of Chinese 
culture of which I am ignorant. I am not trying to ‘discover my roots.’ I 
am simply trying to ensure that the next time an elderly relative wants 
me to listen to them, I am not only willing, I am able.

Powerful noun groups that use 
abstract noinalisations (54,55)

Cohesive tie to line 7. (55–56)

We are not directly told why she 
started up in her late teens. We 
infer the reason from what we 
have read previously. (62)

This final sentence neatly 
concludes the story by  
tying the end and beginning 
together using lexical 
connections  
(elderly relative,  
my grandfather). 
(1,72–74)

LiteRatuRe link
Representations of people and  
culture
It is said that first-generation migrants to a 
new land are too busy surviving to have time 
or inclination to express their experiences 
in the arts. It is the second and subsequent 
generations who begin to express the 
experiences of their parents and themselves 
in art, music or literature. For these new 
generations, their experiences may be fraught 
with difficulties as they straddle two cultures, 
sometimes rejecting that of their parents or 
grandparents, as Amy Choi initially did.

Chinese Australians are well represented in 
Australian contemporary writing. Writers 
such as Alice Pung, Rebecca Lim, Beth Yahp, 

Gabrielle Wang, Siew Siang Tay and graphic 
artist and writer Queenie Chan are living 
and writing in Australia today, each from 
a unique perspective of their Chinese 
heritage and its translation into Australian 
society.

Is it important for all voices to be heard 
in the arts in a multicultural society 
such as Australia? Read some writing by 
one of the Chinese-Australian writers 
listed above and consider the way they 
have represented their experiences in 
their writing.

need to Know
infer to make a conclusion 
based on evidence or 
reasoning

lexical connections words 
that connect ideas in texts. 
Writers use key words or 
synonyms to help texts 
‘stick together’. This is called 
cohesion and the devices 
are called cohesive ties. 
These cohesive ties serve 
to remind a reader of a 
main idea or argument.SAMPLE
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Activities . . . 

undeRstanding and anaLysing the text
Getting started
 1 Why did Alice speak in English when her grandfather wanted to sit in the lounge 

room that night?
 2 The author chooses specific language to represent her grandfather as very 

Chinese. From the text, choose two examples that show this use of language. 
Identify how they make the grandfather seem different from non-Chinese 
Australians.

 3 Draw the grandfather as you imagine him, based on the character details in the 
opening paragraph.

 4 Do you think it is easy to remember significant events from your childhood? 
How likely is it, in your opinion, that Amy’s recollections of her grandfather are 
totally accurate?

Working through
 5 In your own words, explain why Amy Choi chose to relearn her Chinese 

language. Compare your answer with a partner’s, and then with the wider class. 
Do you all agree? Why or why not?

 6 The word relative in the title is an example of a pun. Use a dictionary and/or 
thesaurus to look up alternative meanings of relative and decide what two 
meanings Amy Choi is suggesting.

 7 Do you think Amy was embarrassed by her Chinese grandfather when she 
was 12? Why might this be? Would she also have been embarrassed as an adult? 
Use evidence from the extract to support your opinion.

cReating and Responding to the text
Getting started
 8 Imagine that you are designing one key illustration to go with this story. What 

would you choose as the basis for the illustration of this story? What is being 
illustrated? Where and when are the events occurring? Why have you chosen 
that illustration? Choose a part of the text you would quote to answer the 
questions above.

Working through
 9 The narrator criticises herself in terms of how she treated her grandfather. 

Imagine that you had to defend her. What evidence would you use to mount a 
case in her defence? Write a short speech.

10 Study the illustration on page 189. Describe the scene depicted in your own 
words.

Going further
11 Construct an imaginary timeline that summarises the key events in this story. 

Use the Timetoast weblink in your eBookPLUS to help you create some art and 
make an interactive timeline for Amy’s grandfather (or even intersperse his life 
story with real events from history). You’ll need to use context clues in the story 
to work out what time period he lived in — the author was about 26 when the 
book was published in 2008.

12 Is Amy’s attitude to her grandfather primarily because a) she is young and he is old 
or b) he is Chinese and she sees herself as Australian? Discuss in small groups.

need to Know
pun a play on words; use 
of words in such a way that 
they have more than one 
possible interpretation
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My view . . .
Are recounted experiences based on recollections after the experience always 
faithful to the truth? Does it matter to a reader if the experience is made more 
dramatic or if the person presents the experience in a less than truthful way? 
If someone remembers an event in a certain way, is that the way it was, even if 
another person remembers it differently?

Wordsmith . . .

wRiting a Running sHeet foR a muLtimodaL 
pResentation
Multimodal texts combine two or more communication modes, such as print, images or 
spoken modes. A simple PowerPoint presentation might combine print and images. A 
complex multimodal text, such as a film, combines images, sound (dialogue, music, sound 
effects) and sometimes text (such as sub-titles). A film director has a lot to coordinate!

To plan a multimodal presentation, a running sheet can be used to organise sound 
effects and identify where and how they will be used with the words from the script. 
The reading below from Lance Armstrong’s autobiography shows how a running sheet 
can guide a multimodal presentation such as a podcast or radio segment.

adapted from It’s Not About the Bike
by Lance Armstrong
Sound effects Text

Station call sign and music  
Announcer:
He’s won the Tour de France seven times. He’s undoubtedly the world’s 
most famous cyclist  .  .  .  Today’s reading comes from the beginning of Lance 
Armstrong’s autobiography, It’s not about the bike  .  .  .  
Guest reader:
I’ve spent my life racing my bike, from the back roads of Austin, Texas, to 
the Champs-Elysées, and I always figured if I died an untimely death, it 
would be because some rancher in his Dodge 4×4 ran me headfirst into a 
ditch. Believe me, it could happen. Cyclists fight an ongoing war with guys 
in big trucks, and so many vehicles have hit me, so many times, in so many 
countries, I’ve lost count. I’ve learned how to take out my own stitches: all 
you need is a pair of fingernail clippers and a strong stomach  .  .  .  

Music

Bike race 
sounds fade 
in and fade 
out as reading 
commences.

Truck engine 
approaches, 
then fades 
away.

Classical piece 
to introduce 
program. 
Fades out.

French music 
plays in 
background.

Fades  
out.

oveR to you …

Imagine that you have to arrange a dramatised radio reading of Amy Choi’s story. 
What sound effects will you add and where exactly will you position them? Will they 
come in abruptly or fade in slowly? How will they help establish realism? What music 
will you use and how is it meant to influence the listener’s mood or feelings? Script a 
dramatised reading of the opening two to three paragraphs using a running sheet. 
Adapt the model shown above.SAMPLE
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    tHe RepResentation of ideas tHat inspiRe7.2
Whose reality is it?
Ideas have the power to inspire whole 
generations, even whole nations. For many 
Australians, the Anzac tradition represents 
what it is to be Australian. The events that 
unfolded in a far-off part of the world in 1915 
helped forge a nation, according to many 
historians past and present. The apparent 
characteristics of Australian soldiers who 
fought and died at Gallipoli during World  
War I have become the material of legend. 
Films and stories have been made and written, 
all contributing to the way this one event has 
entered the national consciousness. But which 
of the representations of the Anzac legend is 
the most real?

need to Know
Anzacs Between 25 April and 
18 December 1915, about 
11 000 Australian and new 
Zealand soldiers lost their lives 
on the beaches and cliffs of the 
Gallipoli Peninsula in Turkey 
during Australia’s first battle 
of World War I. Today, almost a 
century later, many Australians 
make a pilgrimage to Gallipoli 
to remember them in a dawn 
service on Anzac Day. At home 
in Australia, hundreds of Anzac 
Day ceremonies and marches 
are held to commemorate 
those who lost their lives 
at Gallipoli and other wars.At dawn on 25 April each year, 

thousands of people gather at Gallipoli 
to commemorate the Anzac troops.

Frank Crozier’s 1919 painting 
The Beach at Anzac depicts 
the Allied troops establishing 
themselves on the beaches 
and cliffs of what became 
known as Anzac Cove.

This scene from Peter Weir’s film 
Gallipoli shows his heroes on the 
beach at Anzac Cove.

ART02161
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Anzacs in film
Films present powerful images to a captive audience. The events and ideas 
represented on screen in a re-creation based on historical fact can be said to present 
the creative view of the screenwriter and director as much as they do the facts.

Peter Weir’s iconic film Gallipoli presents a well-known view of Gallipoli. The scene 
immediately preceding the death of one of the main characters, Archy Hamilton, 
is a very dramatic retelling of the Gallipoli myth. This represents a futile attack by 
Australian forces on the entrenched Turkish forces, an attack that ultimately fails. The 
attack on The nek, referred to in the film, did occur in August 1915, but did it happen 
as portrayed? 

Use the Gallipoli weblink in your eBookPLUS to access the link to the clip of this 
scene from the movie.

Before you view the scene, your teacher may ask you to complete the following 
Ready to Read activities.

need to Know
screenwriter the person 
who writes the screenplay, 
or script, that will be used 
by the director, actors and 
cinematographer during the 
making of a film

director the creative force 
behind a film, who ensures that 
actors portray their characters 
as required and that each scene 
is shot to maximum technical, 
artistic and dramatic effect

Ready to Read …

 ● In what ways, if any, do you commemorate Anzac Day?
 ● Write down what you know about the Gallipoli campaign and Australia’s 

fighting actions there.
 ● Compare your response with a partner’s. How are they similar? How are they 

different? How do you account for any differences?
 ● Use an atlas to locate the Gallipoli Peninsula. Using a world map and the 

scale, work out approximately how many kilometres in a straight line Gallipoli 
is from Australia.

Activities . . . 

undeRstanding and inteRpReting the text
Getting started
 1 What real event is being portrayed in this clip from the film? (Read the need to 

know on page 193 and the educational notes on the Australian Screen website.)
 2 According to the curator’s notes, what did Australian viewers misunderstand 

about this event?
 3 What is Barton’s response to the order to attack the Turkish forces?

Working through
 4 The teacher’s notes on this scene argue that ‘the clip pairs film footage with 

emotive music to extremely powerful effect.’  What effect does it have on you?
 5 What is the significance of Frank hearing the whistle?
 6 How does this scene draw on the idea of the importance of sport in Australian 

popular culture?

Going further
 7 The officer who sends them over the top sounds British but in fact is an 

Australian officer. How does the film position you to respond to his character?
 8 Is the film-maker (Peter Weir) making a strong statement about war in this scene? 

If so, what do you think his message is? How is the viewer positioned to agree?
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anaLysing and RefLecting on the text
Getting started
 9 Why do you think Barton responds to the order to attack in the way he does?
10 Do you think what Barton says to his men before they attack is an inspirational 

speech? Why or why not? What tone is it delivered in?

Working through
11 Archy Hamilton tells a fellow soldier that there is no point in them continuing 

with the attack. What effect does this dialogue have on the viewer when seeing 
the next scene?

12 Why does the film-maker feature close-ups of photos and letters and the loaded 
machine gun?

13 What mood does the music playing in the background establish?
14 What two examples of figurative language does Archy use to inspire himself to 

run fast when the attack is launched?
15 What would you argue is the film-maker’s message? Explain why you think this.

Going further
16 The music (Adagio in G Minor) that plays in the background of this scene is 

supposedly by the eighteenth-century Italian composer Tomaso Albinoni. 
Yet the music was actually composed and first published in 1958 by a musical 
biographer of Albinoni named Remo Giazotti. In the film, the music is meant to 
suggest the time period as well as the classical tragedy of what is about to occur. 
In reality, the music is an anachronism; it did not really appear until more than 
40 years after the Gallipoli campaign. However, many films set in the past do use 
music that is authentically from the period in which the film was set.  
Why would a director do this and why has Peter Weir not used  
authentic music?

17 What symbols can you note in this scene? How powerful are they  
in carrying the film’s message?

need to Know
mood the dominant 
feeling in a text, created by 
words, pictures and sounds

Ready to Read …

 ● There are many names and dates in this article. Print out a copy of it from your 
eBookPLUS and highlight all the names (of places and people) in one colour 
and dates and times in another colour.

 ● Underline each use of the word Gallipoli.
 ● note the primary sources, which are presented in smaller type.
 ● Circle each film that is mentioned or discussed.

Another perspective on representing Gallipoli in f ilm
The text on the next page is taken from an article by film critic Paul Byrnes, about the 
representation of Gallipoli in re-created films made soon after the event. 

Before you read the article, your teacher may ask you to complete the following 
Ready to Read activities. 
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1

5

10

15

20

25

30

35

40

The opening preamble 
introduces the thesis: 
questioning the reality of Anzac 
film representations (1–5)

Article uses actual newspaper 
text from 1915. In history this is 
known as a ‘primary source’. It 
is presented in smaller type to 
separate it from the rest of the 
article. (6–16)

Specific language evaluates  
the deeds of the troops. They 
are judged very positively and 
the portrait is an admirable one. 
(7–8,10–15)

These battles are famous WWI 
European ones, familiar to 
readers of the time. (15–16)

This is satirical in effect, given 
the introduction. People of the 
time wanted to hear only good 
things about our troops. (20)

The author develops his 
argument and elaborates on 
why the ‘stirring words’ are 
not perhaps the whole truth. 
Evidence asks the reader 
to question the newspaper 
account. (18–31)

Rhetorical question — a 
persuasive device asking the 
reader to question the heroic 
versions of Gallipoli seen on TV 
every year. (26–27)

The adjective fake evaluates the 
carefully crafted visualisation at 
the end of the last paragraph. 
(32)

More language that signals 
a questioning of ‘reality’. 
Melodramas are over-the-top, 
larger-than-life stories. (38)

Gallipoli on Film
by Paul Byrnes
The legend of Gallipoli formed quickly in Australian hearts, based on the 
report of a man who wasn’t quite there. Australian feature film companies 
re-created the landings of 25 April 1915 on film, and that footage is still 
often presented as real. Paul Byrnes untangles the mythology of Gallipoli 
on film. 

In fact, I have never seen anything like these wounded colonials in war 
before. Though many were shot to bits, and without hope of recovery, their 
cheers resounded throughout the night and you could see in the midst of 
a mass of suffering humanity arms waving in greeting to the crews of the 
warships. They were happy because they knew they had been tried for the 
first time, and had not been found wanting  .  .  .  No finer feat has happened 
in this war than this sudden landing in the dark, and the storming of the 
heights, and, above all, the holding on while the reinforcements were 
landing. These raw colonial troops, in these desperate hours, proved worthy 
to fight side by side with the heroes of the battles of Mons, the Aisne, Ypres 
and Neuve-Chapelle.

Ellis Ashmead-Bartlett, 1915

Australians read these stirring words in their newspapers of 8 May 1915. 
They were the first report of the landings at Gallipoli 13 days earlier, 
on April 25, and they told us what we wanted to hear: that the New 
Zealand and Australian troops had not ‘let the side down’ in their first 
major engagement of the First World War. There were no photographs 
of the troops in action, and no footage of them landing. The sole 
Australian war correspondent, CEW Bean, had a stills camera but no 
way of transmitting pictures back quickly  .  .  .  the Gallipoli landing was 
virtually un-photographed. How is it then that most Australians have 
seen footage of the landing? It’s shown on television every Anzac Day, 
and in countless documentaries. Longboats pull into the shores at Gaba 
Tepe in full sunlight; troops rush ashore past debris and dead mates; a 
Turkish machine gunner on the hill fires down at the ant-like Anzacs 
scrambling up the ridges.

The footage is fake, of course, or more accurately, re-creation. Two 
re-creations were staged by Sydney film companies within weeks of the 
news of the landings. The theatrical firm JC Williamson’s filmed over 
1000 men storming ashore at Obelisk Bay in Sydney Harbour, with 
assistance from the military authorities, to make Within Our Gates, or 
Deeds that Won Gallipoli (1915), directed by English actor and playwright 
Frank Harvey. This was a melodrama about a German spy blackmailing 
a German-Australian clerk in the War Office in Melbourne. Repenting 
of his treachery, the clerk enlists and dies at Gallipoli. The film opened 
in Melbourne on 19 July 1915 and ran for a long season, to enthusiastic 
crowds. The film is lost, save for about six seconds of landing footage 
preserved in a later compilation (the AH Noad Film, held by the Australian 
War Memorial).
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Topic sentence (61)

Lexical connection with the 
introduction. The reader now 
understands the opening 
remark ‘the report of a man 
who wasn’t quite there’. (63)

note the positive language. 
It repeats the mythic heroic 
nature of what the writer 
argues are not necessarily 
‘real’ presentations of Gallipoli. 
(72,73,74)

Is this the tone of the modern 
Anzac legend, as well? (78–84)

Summing up (87–88)

In fierce competition, Australasian Films had already restaged their 
own Gallipoli landings at Tamarama beach, just south of Bondi, again 
with official support. Many of the soldiers in that film were in training at 
Liverpool, west of Sydney. They would soon be sent to the Western Front 
in France. This film, The Hero of the Dardanelles (1915), directed by Alfred 
Rolfe, opened on 17 July 1915, pipping its rival by two days. It too was 
very popular.

The fact that two films were made, and shown simultaneously in 
theatres, shows just how strong was the perceived public demand for 
images of Gallipoli. Without television, Australians relied on newsreels 
for moving images of recent events, but there was no newsreel footage 
available. That meant it had to be invented, or re-created. These two 
feature films used what information was available — which was very 
little — about what the area looked like, and imagined the rest, with the 
aid of advice from military officers who were themselves relying largely 
on their training and imaginations.

The initial sources were also limited. The English war correspondent 
Ellis Ashmead-Bartlett, whose report was the first published in Australia, 
did not witness the landing, except from the deck of a ship. He did not 
go ashore until 9.30 pm on the 25th, about 17 hours after the first Anzac 
troops. CEW (Charles) Bean, the sole Australian war correspondent, 
was ashore by 10 am on the 25th, almost 12 hours ahead of Ashmead-
Bartlett, but his report of the landing was delayed by red tape. Bean was 
not yet recognised by the British General Headquarters as an official 
correspondent. His report was not allowed through until five days after 
Ashmead-Bartlett’s had been published in Australia. Bean’s account was 
more sober and dry, and probably more accurate, but Ashmead-Bartlett’s 
ripping prose set the tone for all the early depictions of Gallipoli on 
film: a gallant landing under fire, the Anzacs storming the cliffs, bayonets 
quenched in Turkish blood, grim heroes holding on to hard-won holes in 
‘bare crumbly sandstone’. Most of it was true, if gained by second-hand 
sources, but it was the interpretation rather than the facts, that made this 
report so welcome in Australia. 

Here was a tough proposition to tackle in the darkness, but these Colonials 
are practical above all else, and went about it in a practical way. They stopped 
for a few minutes to pull themselves together, got rid of their packs and 
charged the magazines of their rifles. Then this race of athletes proceeded 
to scale the cliffs, without responding to the enemy’s fire. They lost some 
men, but did not worry. In less than a quarter of an hour the Turks had been 
hurled out of their second position, all either bayoneted or fled.

Ellis Ashmead–Bartlett, 1915

That’s vivid writing from a man who was still on a ship two kilometres 
offshore. Given the lack of sources, it’s perhaps remarkable that the first 
re-creation got it anywhere close to reality.
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Activities . . . 

undeRstanding and inteRpReting the text
Getting started
 1 Who wrote this article?
 2 How many films about Gallipoli are referred to in this article? List their names 

and the dates they were made.
 3 Is the Peter Weir film mentioned in the article?
 4 What word is used in the opening paragraph that is similar in meaning to 

legend?
 5 From where did Ellis Ashmead-Bartlett ‘see’ the Gallipoli landing?
 6 List three facts and three opinions you can find in the article.

Working through
 7 Is Ellis Ashmead-Bartlett (a) the writer of this article (b) a contemporary  

film-maker, (c) an English war correspondent during World War I or (d) an 
Australian war correspondent? Quote the sentence that proves your answer is 
correct.

 8 What were the names of the two re-created films made? Why were they made?
 9 What is the writer’s main argument about how Gallipoli is represented in these 

early films? Write it in your own words.
10 What makes Byrnes question the testimony of Ellis Ashmead-Bartlett?

Going further
11 What do you understand when the author writes that Bean’s ‘account was more 

sober and dry, and probably more accurate’?

anaLysing and RefLecting on the text
Getting started
12 Find an example of ‘ripping prose’ (line 72 ) in Ellis Ashmead-Bartlett’s 1915 

account (lines 78 to 84) and write it out. Paul Byrnes argues that the readers of 
1915 wanted to hear the sort of ‘ripping prose’ that Ellis Ashmead-Bartlett wrote. 
Why do you think they would want to hear events described in this way?

Working through
13 Why does the writer use words such as legend and myth in terms of how Gallipoli 

was historically represented?
14 Is there a difference in meaning between a fake film and a re-creation? Explain.
15 Ashmead-Bartlett glosses over the fact that people die in war. Find an example 

of this and explain why he might have written this way.
16 Both the main characters in Weir’s film Gallipoli are athletes. Some critics argue 

that the death of Archy is more poignant because a great and natural athletic 
talent dies without fulfilling its promise.
a Do you agree with this point of view? Why or why not? What assumptions 

underlie such a view?
b The 1915 correspondent Ashmead-Bartlett also writes of Australia’s soldiers 

as a ‘race of athletes’. Do you feel Ashmead-Bartlett is using the idea of 
athleticism in the same way that Weir does in his film? Explain.

17 Which of the films made about Gallipoli described in the article do you think are 
likely to be the most historically accurate — the early films made directly after 
the event or the later film made by Peter Weir? Use the evidence in the article to 
inform your answer.
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Going further
18 Do you think that Peter Weir, the maker of Gallipoli, would agree with Paul 

Byrnes about the heroic and mythic nature of most representations of the actual 
campaign? Why or why not? Discuss this proposition in small groups.

cReating and Responding to the text
Getting started
19 Compose three questions you would like to ask an eyewitness about events at 

Gallipoli in 1915.
20 Compose a 140-character tweet about events at Gallipoli as if you were an 

eyewitness seeing it happening now. How difficult is this?

Working through
21 How would the Australian correspondent, Bean, have written the first account 

(lines 6–16)? Take Ellis Ashmead-Bartlett’s account, which begins ‘in fact, I have 
never seen anything like these wounded colonials in war before  .  .  .  ’, and rewrite 
it in a ‘more sober and dry’ way, as Bean might have done.

22 Make a podcast recording of Ellis Ashmead-Bartlett’s account (lines 78–84) 
as if it were a radio broadcast in 1915. Add suitable music as background and 
introduce the excerpt as a radio announcer might have done.

Going further 
23 Further along in the article, Paul Byrnes says, ‘In one sense, Peter Weir 

returned some sense of accuracy and truth to our collective vision of what 
Gallipoli looked like, because the film was able to rely heavily on research 
and primary sources such as the Ashmead-Bartlett film. In another sense, 
Weir’s film continued the line that begins with Ashmead-Bartlett’s original 
dispatch — young heroes pounding up the cliffs, only to be let down by 
incompetent British generals.’ Using the clip you saw from Peter Weir’s  
film as a reference, discuss in a small group how important primary  
sources are when depicting historical events on film. Do audiences  
care that events are faithfully represented as they actually  
happened?

LiteRatuRe link
symbolism
A symbol is something that stands for or 
suggests something else; for example, the 
olive branch and the dove are considered 
to be symbols of peace. Symbols are often 
associated with values and beliefs.

In the scene from Gallipoli, the men’s rings 
are a symbol of their loved ones at home. The 
slouch hat of the Australian army is a symbol 
of the courage and comradeship that the 
Australian soldier is said to embody. Even 

when shown in silhouette, the slouch hat 
is immediately recognisable because of its 
distinctive shape.

What other national symbols does 
Australia have? What values or beliefs do 
they represent?
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Wordsmith . . .

vocabuLaRy cHoices: specificity veRsus abstRaction
Authors make deliberate vocabulary choices when they write. Such choices result in 
texts that have a particular style, tone or register. Sometimes a writer uses specific 
language and sometimes abstract language to reach their target audience and achieve 
their purpose.

Specificity in language can be seen when a writer uses concrete, everyday vocabulary. 
For example, the word car is somewhat specific, but Porsche is more specific, as is the 
idea that a car is a hatchback. By contrast, abstraction is the use of abstract language, 
ideas or images. The specific car becomes the abstract motorised transport.

specificity
Concrete nouns (which name things we can experience with our physical senses) are 
a key indicator of specific language. In the sentence below, all the nouns are concrete 
nouns:

She makes yummy cupcakes but the icing is always too sweet on my tongue.
1 Find the concrete nouns in the sentences below:

 ● The mooing of the cows in the paddock woke her before sunrise.
 ● His tyres made a squeal and there was a smell of burning rubber as he roared down the 

road.

abstraction
Abstract nouns (which name things such as feelings, qualities and ideas) are a key 
indicator of abstract language. In the sentences below, all the nouns are abstract 
nouns:

Democracy is a system of government that brings great benefits.
War is a pastime that has no recommendation.

2 Find the abstract nouns in the sentences below:
 ● The realisation of his dream brought him joy and fulfilment.
 ● The source of all her sorrow was her refusal to accept any compromise.
 ● His heart knew that the bird of happiness had flown, and with it any hope for the 

future.
 ● Though many were shot to bits, and without hope of recovery, their cheers resounded 

throughout the night and you could see, in the midst of a mass of suffering humanity, 
arms waving in greeting to the crews of the warships.
Can you see the difference in style and tone between the examples that use 

concrete nouns and those that use largely abstract nouns?
Many texts use a combination of abstract and specific language. A narrative text 

such as a short story might use concrete language when describing an action but 
more abstract language when describing a character’s feelings and reactions to events.

An academic text such as a history textbook might use abstract language when 
describing a historical movement but more concrete language when recounting a 
particular event.

Whichever type of vocabulary dominates a text, it will have an effect on the reader. 
While using specific vocabulary has the effect of making a text easier to read and 
understand, texts that use mainly abstract language tend to be less accessible and 
more academic. Readers must therefore use more complex comprehension strategies 
to process texts that use abstract rather than specific language. These include 
inferring, drawing conclusions and using prior knowledge.

Quest
Inferences

Knowledge Quest 2

Interactivity:
You be the writer:
Specific and abstract 
language

Searchlight ID: int-3055
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My view . . .
Can the same set of facts be interpreted in different ways? Is it the role of art 
(such as films) to represent ideas in the most dramatic and compelling way, 
even if it means being ‘creative’ with the facts? Do you think it is important to 
challenge how important ideas (such as the Anzac legend) are represented?

oveR to you …

1 Below is a list of statements. Write down whether you think specific or abstract 
language dominates.

Statement Abstract or specific?

His argument was an insult to my intelligence.

I tore my school uniform on a rusty nail.

Our dog and cat like to sleep on our deck in the sun.

His childhood was marked by joy and love.

The golden age of liberalism was spawned by a 
growing middle class.

Horror is a genre that its enthusiasts insist beats fantasy 
every time.

Jack and Jill went up the hill to fetch a pail of water.

Their upward progression was for the purpose of 
collecting a necessity for life.

Little Red Riding Hood is a little girl who meets a big 
bad wolf.

Fairytales usually contain a moral or theme designed to 
teach or caution.

Bears like honey but may also like porridge.

2 Rewrite a well-known fairytale such as Little Red Riding Hood or Goldilocks and The 
Three Bears so that it uses predominantly specific vocabulary. Then write the same 
tale using predominantly abstract vocabulary. Swap with a partner and compare 
how well your purpose has been achieved.SAMPLE

 E
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   RepResenting ideas and vaLues

How are ideas and values represented in imaginative texts?
Ideas are at the heart of all the issues that get people talking or taking action. The way 
that humans represent issues is therefore really about representing the ideas, values or 
beliefs at the heart of the matter. Many of these key ideas, values and beliefs are often 
described with abstract nouns: justice, truth, responsibility, freedom, love and so on. 
These essential ideas — sometimes called themes or concepts — are explored from 
all sorts of different angles and perspectives. They are shaped and formed in different 
ways and the language used to present them constantly shifts, both over time and 
from place to place.

The idea of romantic love in earlier times
Perhaps the biggest idea of all is the notion of romantic love: What is it? Why does it 
matter? Why do we go to incredible lengths to get it? Why does he, or she not love me? 
The texts that follow are written and visual texts that deal with love. Although they are 
from different time periods or eras, and use language, form and structure differently, at 
the heart of each is a representation of love. 

Before you read the poems, your teacher may ask you to complete the following 
Ready to Read activities.

7.3

need to Know
sonnet a poem of 14 lines, 
with a strict rhyme scheme, 
which usually expresses a 
single idea.  A Shakespearian 
sonnet consists of three 
quatrains (four lines of verse) 
and a couplet (two lines 
of verse), and the rhyme 
scheme is abab, cdcd, efef, gg. 

Ready to Read …

 ● Identify the title of the poem and the poet.
 ● note when each poem was first published, and work out how many years ago this was.
 ● note the different forms of each poem: one is in four-line verses, the other is a sonnet.
 ● note the older form of the English language used in both poems. Write down any 

words that are unfamiliar and discuss them with your teacher.

The Clod and the Pebble
by William Blake (1794)
‘Love seeketh not Itself to please,
Nor for itself hath any care,
But for another gives its ease,
And builds a Heaven in Hell’s despair.’

So sang a little Clod of Clay
Trodden with the cattle’s feet,
But a Pebble of the brook
Warbled out these metres meet:

‘Love seeketh only Self to please,
To bind another to Its delight,
Joys in another’s loss of ease,
And builds a Hell in Heaven’s despite.’

Sonnet 116
by William Shakespeare (1609)
Let us not to the marriage of true minds
admit impediments. Love is not love
which alters when it alteration finds,
nor bends with the remover to remove.
Oh no! It is a fixed mark,
that looks on tempests and is never shaken;
it is the star to every wandering barque,
whose worth’s unknown, although its height be taken.
Love’s not time’s fool, though rosy lips and cheeks
within his bending sickle’s compass come;
Love alters not with his brief hours and weeks,
but bears it out even to the edge of doom.
If this be error and upon me proved,
I never writ, nor no man ever loved.
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Activities . . . 

undeRstanding and inteRpReting the poems
Getting started
 1 What is a clod, a pebble, a brook (‘The Clod and the Pebble’)?
 2 What is an impediment, a tempest, a barque, a sickle? (‘Sonnet 116’)
 3 Blake’s poem has three verses. 

a In which verse is a positive view of love presented? 
b In which verse is a negative view presented? 
c Which view comes from the clod and which from the pebble?

 4 In Shakespeare’s sonnet, what is ‘It’ in the line ‘It is a fixed mark’?
 5 How many four-line quatrains are there in ‘Sonnet 116’? What punctuation mark 

shows where a quatrain ends?

Working through
 6 What is the difference between the clod and the pebble in terms of their situations 

or positions? How might this help explain their different perspectives on love?
 7 Shakespeare’s poem uses language to characterise love. Use a thesaurus to 

discover synonyms for these words: impediment, mark, tempest, barque.
 8 Time is cleverly tied in with death in Shakespeare’s sonnet. Which lines do this?
 9 Which of Shakespeare’s lines best convey the idea that love is eternal?
10 What do you think is a) Blake’s key message and b) Shakespeare’s key message 

about love?

Going further
11 Research the time period when Blake and Shakespeare wrote their poems. Suggest 

who was each poet’s intended audience and what was each poet’s purpose.

anaLysing and evaLuating the poems
Getting started
12 Do you think the poets are talking about romantic love or any sort of love? 

Quote lines from each poem to support your opinion.
13 Which of the two poems is closest to your idea of love? Explain your choice.
14 Does the use of the archaic (old-fashioned) language in the poems get in the 

way of evaluating whether you agree or disagree with the poet’s subject matter 
and theme? Explain.

Working through
15 Which poet most convinces you that he understands the human feeling of love?
16 Do you think males and females would react differently to these poems? Might a 

female poet have written a different poem? Explain your view.
17 The last two lines of Shakespeare’s sonnet — the couplet — sum up the poet’s 

message emphatically. What is Shakespeare’s message in this sonnet? Do you agree?

Going further
18 Why is love such a common subject for poetry and song lyrics, both in the past 

and today? Do you think today’s idea of love has changed from the times in 
which Blake and Shakespeare were writing? Explain your view.

19 Choose one of the poems and discuss what elements of it might change if it 
were written today.

20 Research the idea of medieval courtly love. How does it differ (if at all) from the 
ideas expressed by Shakespeare and Blake?
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Wordsmith . . .

wRiting a compaRative essay
Comparative essays examine similarities and differences in texts. The model below 
illustrates a comparative essay written in response to this question:

‘Write an essay comparing representations of the key idea or theme of love as 
presented in the poems ‘The Clod and the Pebble’ and Shakespeare’s ‘Sonnet 116’.

The annotations explain how the writer has used both text structure (green) and 
language features (purple) to structure the essay.

1

5

10

15

20

25

30

35

Essay 
Shakespeare’s ‘Sonnet 116’ and William Blake’s ‘The Clod and the Pebble’ 
offer opinions of love that appear at first very strongly contrasting, but, 
closer analysis reveals that there are similarities. ‘Sonnet 116’ apparently 
sings the praises of love’s everlasting qualities, while ‘The Clod and the 
Pebble’ offers two conflicting views on love. Shakespeare’s sonnet seems 
to idealise love while Blake points out that love has a very human nature: 
it is selfish and selfless mixed together. There are hints also that all is not 
necessarily perfect in the world of Shakespeare’s love. In this way the 
poems are similar. Finally their use of technique — both in structure and 
the style of imagery they choose — offers the same contrast-comparison 
perspective.

The poems offer obviously different points of view. Shakespeare 
idealises love in lines like ‘the marriage of true minds’. He offers up 
the idea that true love lasts forever when he speaks of it being a ‘fixed 
mark’ and something that does not ‘alter when it alterations finds’. To 
Shakespeare, in this sonnet, love appears to be eternal. He stresses that 
time does not affect our love, even though beauty may fade. Such is the 
intent of the lines: ‘Love’s not time’s fool, though rosy lips and cheeks within 
his bending sickle’s compass come.’  These lines are made more powerful in 
their effect because of the powerful alliteration of the ‘s’ sound, which 
replicates the whistling sound of Death’s sickle. Blake, on the other hand, 
offers a love that is both ‘good’ and ‘bad’, selfless and self-interested. Thus 
he personalises and characterises love as being like a clod (or clump) of 
clay, trampled by cattle’s hooves. This is its selfless side. But the pebble in 
the brook, washed clean by the current, murmurs only that love is selfish, 
seeking only ‘itself to please’.

In fact, it could be argued that both poems offer a similar perspective on 
love. This idea of their similar perspectives first relates to how important 
love is. Both poems are about love, and discuss what is obviously a serious 
subject. Both also identify that Love has positives. For Shakespeare, love 
can be timeless and therefore faithful. This is the same idea as sung by 
the clod of dirt which, although abused and trampled by life (the cattle), 
still clings to the idea that love is very important, building a ‘heaven in 
hell’s despair’. Love gives the clod purpose, even if its only purpose is to 
be useful to the cattle.

Titles of poems are in inverted 
commas. (1)

Topic sentence offers general 
claim or thesis to be developed. 
(1–3).

Key words clue the reader in: 
this is a comparative essay. (2,3)

Maintains the language of 
compare/contrast (9,10,12,21)

This topic claim proceeds from 
the first part of the introduction 
above: namely ‘opinions of 
love which appear at first very 
strongly contrasting’. (12)

now the analysis begins to use 
concrete examples (quotes) 
that the essayist explains in 
commentary. (18–19)

The analysis uses the 
metalanguage of poetry 
analysis. (20)

new topic sentence claim 
(27–28)

Language does not always 
have to directly quote; it can 
paraphrase ideas in the poems. 
(29–31)

Commentary interprets what 
the lines mean to the essayist. 
(34–35)
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oveR to you …

1 What is the function of the opening paragraph?
2 Identify the topic sentence in each of the body paragraphs.
3 Where is the topic sentence usually placed in each of these paragraphs?
4 What is the function of other sentences in each of the body paragraphs?
5 How are the introduction and conclusion similar? How do they differ?
6 Identify the cohesive ties used in the essay.
7 Write a brief evaluation of how successfully the writer has answered the question. 

On a scale of 1 to 10, what marks would you assign to this essay?

40

45

50

55

60

65

70

Both poems (at least by inference in the case of Shakespeare’s sonnet) 
identify love’s negatives. Blake’s pebble, with life in the stream rushing 
by, thinks of love as clinging and possessive; something that makes hell 
in heaven. For the pebble, having something clinging to or trampling 
‘him’ would be awful. Shakespeare implies that what masquerades as 
love but isn’t — what is not a ‘marriage of true minds’ — can be selfish. 
This false love must leave someone when it loses its youth; it is neither 
a ‘fixed mark’ nor ‘a star’ to help guide our lives. Shakespeare could not 
have written the idealised love of ‘Sonnet 116’ if he had not also known 
of love as a meeting of false minds.

Both poets also use structure to highlight their message. Shakespeare 
uses the sonnet form, which is classical and tied in with the idealised 
view of love he wants to express. Blake uses a cleverly balanced three 
stanza form, which may seek to convince the reader that the truth lies 
somewhere in the middle between the two views. In the first verse we 
have the idealised view of love as perfectly selfless (the clod’s perspective) 
while the third verse offers the contrasting pebble view of love as very 
selfish. The truth lies in the bridging second verse. Love can be both.

The imagery both poets use is, like their messages, both contrasting 
and similar. Shakespeare relies on much more complex and abstract 
images to make his point. Thus he characterises death as time and writes, 
for example, of ‘the edge of doom’. He does this because he wants to 
idealise love and so has to use ‘big’ ideas. Blake’s shorter, apparently 
less difficult poem uses much more obvious personification. It is the 
trodden-upon clay versus the washed-clean pebble that offers the 
readers different perspectives on love. And Blake gives us apparently 
far less grand ideas; the reader does not have death and stars and time 
to deal with, as in Shakespeare, but simple parts of the earth. Yet both 
rely on natural ideas: stars and the idea of time and season and death 
with Shakespeare; and clods and pebbles and trampling cattle and fast 
running water with Blake.

In the end the poems offer contrasts and similarity. The poets are alike 
in that both, like so many other poets, offer perspectives on that most 
confounding emotion, love. While it is true that they offer differently 
coloured views, their views are similarly presented with powerful 
imagery, thought-provoking ideas and poetic technique.

Topic sentence introduces 
the claim about the poems’ 
structures. (46)

Uses the metalanguage of 
poetic structure (47,48–49)

This is the transition phrase 
linking the paragraph to the 
preceding ones. It helps to 
keep the essay cohesive, or tied 
together. (54)

Identifies a conclusion (67)

Concluding paragraph  
restates the claim made  
in the introduction. 
(67–71)
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Romantic love in contemporary times
Is the common saying ‘Love makes the world go around’ as true today as in the past? 
Is the idea of love represented differently in our technological, high-speed, globalised 
world? Has the internet changed the way writers and artists represent the universal 
theme of love? Would Blake and Shakespeare recognise it in popular song lyrics if they 
were alive today? Finally, would the great romantic novelists of the past understand 
love in this modern world?

These and many other questions can be posed when we consider how the 
representations of love in our culture today may differ from past eras.

The following example of a web page for an internet dating site represents a very 
modern, perfectly acceptable way of finding love in our technological culture today.

SoulMate

Is your soulmate out there?

Australia’s premier meeting site
Where Aussie soulmates meetI’m looking for a        man        woman

Aged between 25 40

living in

city, suburb  or postcode

More Options Get Started Soulmate Stories Join now with FacebookOr

Username or email

Remember me I’ve forgotton my password

Password

Join now for freeSearch

Login

and

Height 159 cm

Eyes Brown

Hair Medium brown

Relationship status Single

Children none

Nationality Australian

Cultural background Italian/French

Occupation nurse

Religion not specified

Star sign Aries

Smoking non-smoker

Drinking Social

Diet Vegetarian

Political persuasion Swinging voter

Pets 2 Golden Retriever puppies

Interests Weekends away camping, cycling, scuba diving, 
reading biographies, seeing live bands, Latin 
American dancing

Life philosophy Life is an adventure and I’m an explorer!

Seeking Male 25–35, looks not important, but sense of 
adventure very important! Must enjoy outdoor 
activities and good conversation. Kids okay.

Lovable Linda
Inner north Melbourne, 
Victoria
Female, 30 years old

35
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Activities . . . 

undeRstanding and anaLysing the text
Getting started
 1 The purpose of this internet site is obvious; what is it?
 2 Write down five facts about Linda included in her description.
 3 Why do you think she describes herself as ‘lovable’?

Working through
 4 Look closely at the image of the couple on the banner of this web page. How 

would you describe the view of love (or at least dating) presented in this image?
 5 The text statements and questions on this page all have a purpose. For example, 

the main question ‘Is your soulmate out there?’ addresses the primary goal of 
this site: finding a partner. Choose another textual statement on this page and 
explain its purpose.

 6 You can be quite specific about who you are looking for. How do you do this?
 7 Why would the fact that this is ‘Australia’s premier meeting site’ be advertised on 

this page?
 8 Many critics of the modern dating services object to the public nature of such 

services. What is your view? Is the private nature of love a thing of the past? Why 
do some people choose to announce their romantic status on social networking 
sites such as Facebook?

Going further
 9 Sites like these are often owned by big media companies. Why would a media 

company be interested in providing an internet dating site, particularly as it is 
free?

10 Arranged marriages are very common in many cultures. What similarities or 
differences can you see between an arranged marriage and an internet dating 
site? Conduct a survey of classmates’ opinions on this question and collate the 
results in a visual display.

LiteRatuRe link
time and representations of ideas 
Young love has arguably become one of the 
most familiar themes in modern stories, with 
novels such as the Twilight series promoting 
the idea. The notion that the young can fall in 
love is not of course just a modern idea. One 
of Shakespeare’s most significant plays, Romeo 
and Juliet (probably written between 1591 
and 1595), is the story of two doomed young 
lovers. Their love is cursed because of the 
enmity of more powerful adults in their world. 
Shakespeare suggests that the young people’s 
love is intense and powerful; but would it have 

lasted? Is the point of his play that we never 
find out, due to their tragic deaths?

Does our modern world also represent 
young love as something that may be 
frustrated by those with more power, by 
those who think the young cannot really 
know love? Or is young love doomed to 
fail of its own accord because the young 
lack experience and are not old enough 
to cope with the pressures of love? 
Discuss.
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Love, real and imagined
The image collage below represents real and fictitious portrayals of love. One image 
is taken from the world’s second-highest grossing film ever, Titanic; the second is a 
famous image from the wedding of Prince William and Kate Middleton; and the third is 
from the Twilight film series.

Image C

Image B

Image A
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My view . . .
How has the way we represent romantic love changed over time? If its 
representation has changed, why is this? Has the idea or concept changed as 
well?

Activities . . . 
undeRstanding and inteRpReting the texts
Getting started
 1 Which of the images are fictional? What medium do these images come from?
 2 Draw up a table to record the similarities and differences between the three 

images. Are there more similarities than differences, or vice versa?

Working through
 3 There was a great deal of media attention focused on the moment presented in 

Image B. Why was the first official married kiss so important to the world’s media?
 4 not everyone in Image B appears interested in the kiss. What does this suggest 

about how important the romantic moment was to those people?
 5 How has the photographer composed Image B so that the kiss is the dominant 

aspect?
 6 Would you argue that these images all promote the idea of romantic love? How 

and why?
 7 Image C portrays a most unusual love. What is unusual about it?
 8 Based on your reading of their poems on page 202, which images would Blake 

and Shakespeare be drawn to? Why?

Going further
 9 none of the images presents lovers as young as Shakespeare’s literary lovers 

Romeo and Juliet, who were probably 14 or 15 when they secretly married. Does 
this suggest to you that modern sensibilities reject the idea that people can 
know enduring love when in their early teens? Explain.

cReating and Responding to the texts
Getting started
10 In a short paragraph, say which image best captures the idea of romantic love for 

you. Justify your choice by explaining your own view of love in the twenty-first 
century. Alternatively, explain why none of the images captures the idea for you.

Working through
11 Conduct a class debate on the topic: ‘The idea of love in the twenty-first century 

has become trivialised by popular culture.’
12 Choose two contemporary song lyrics about love. Copy or print them out 

and write a paragraph explaining whether they agree with the idea of love as 
presented in the images on page 208.

Going further
13 Research Shakespeare’s life and times so that you can create a fictional profile for 

Shakespeare for the website soulmate.com.
14 Romantic love is only one form of love and may not last. In Australia, one in  

three marriages ends in divorce. How is this idea of the end of love represented 
in our culture?
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compose and cReate
productive focus: writing, creating and speaking

Create a multimodal reading 
Script and perform a dramatised reading for a radio podcast (audio with sound effects 
and perhaps music) of one of the extracts from Aron Ralston’s memoir. Alternatively, with 
your teacher’s permission, you could choose another autobiography or memoir. You can 
perform it for the class in person or create an actual podcast using free software such as 
Audacity, which you can access in the Audacity weblink in your eBookPLUS.

You will also need to create and submit a running sheet. (See the Wordsmith on 
page 192 as a guide.)

Some key points to remember
 ● Plan and rehearse your reading before you perform or record it so that you are  

word-perfect.
 ● Choose appropriate music and sound effects so that they do not overpower  

your vocals.
 ● Vary your tone of voice, pitch and pace to suit the events being narrated.
 ● Ensure your final presentation matches your running sheet.

1

Use the assessment 
criteria rubric to guide 
you through your 
chosen task.
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Create a poster for a museum exhibit 
Australians are often stereotyped as larrikins, loveable rebels, or naive but honest 
innocents. More negatively, Australians may be presented as being loud mouthed and 
racist, and having no interest in innovation or people who achieve great things (unless 
they are sportspeople).

Research views of a typical Australian characteristic, as represented in at least two 
different films; Gallipoli, Footy Legends, The Man from Snowy River, Crocodile Dundee 
and Red Dog are suggestions. Then, find at least two written texts (either fiction or 
non-fiction) about this characteristic; My Brother Jack, Summer of the Seventeenth Doll, 
Cloudstreet, My Place and Deadly Unna are suggestions for fiction texts. Choose two 
brief excerpts from each written text that illustrate the characteristic.

For film, use the Australian Screen weblink in your eBookPLUS. 
now create a poster (digitally or by hand) to be used in a museum display on the 

Australian identity. Use images from the films (search movie websites such as IMDb for 
images) and quotes or extracts from written texts. Write a 300-word reflection about 
how you have represented your chosen Australian characteristic in your poster, using 
the questions below as a guide.

 ● What Australian characteristics do the texts identify?
 ● How does each text represent these characteristics?
 ● Do any of the texts challenge a stereotype? If so, how?

Some key points to remember
 ● A poster combines text and visual elements, so plan the placement and composition 

of both these elements for maximum impact.
 ● Use a software package such as Glogster to prepare your poster digitally.
 ● Make sure your poster clearly and creatively communicates your view on your 

chosen characteristic and that you detail how you achieved this in your reflection.
 ● Draft, edit and proofread your reflection before finalising it.

2

Use the assessment 
criteria rubric to guide 
you through your 
chosen task.
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Write a comparative essay
Write an essay for a popular ezine, comparing two poems or sets of song lyrics and 
how they represent a key idea or theme (such as love). Other text types can be used, 
with your teacher’s permission. The theme does not have to be love; it can be any big 
idea, such as justice, peace, war, the environment or loneliness.

Some key points to remember 
 ● Be clear about your purpose. You must compare, which means to present similarities 

and differences. Refer to the Wordsmith on pages 204–5 as a guide.
 ● Plan first. This will ensure your essay has an introduction, body and conclusion.
 ● Make sure every paragraph has a topic sentence.
 ● Use appropriate metalanguage.
 ● Use linking or transition sentences to bridge from one paragraph to the next.
 ● Support your points with evidence, such as quotes from the songs or poems.
 ● Use your conclusion to sum up 

and restate your main idea or 
thesis; do not introduce any new 
material.

 ● Edit your essay for correct 
spelling, punctuation, logical 
paragraphing, and sentence 
structure and variety. Ensure there 
is no unnecessary repetition.

 ● Word-process your final draft 
using standard font styles 
and formatting. Alternatively, 
handwrite your essay under 
exam conditions to give yourself 
practice in this skill.

3

Use the assessment 
criteria rubric to guide 
you through your 
chosen task.

? Self-evaluation . . .
After you have worked through this unit and the assessment, answer the 
questions below in an individual reflection:
1 What were your favourite parts of this unit? What were your least favourite?
2 What new vocabulary did you learn during this unit?
3 What writing strategies have you learned during this unit?
4 Which is your preferred writing method? Why?
5 Finally, is school the only place for considering the question of what is real 

and true?

Worksheet 7.1
doc-10121

Worksheet 7.2
doc-10122

Worksheet 7.3
doc-10123

INDIVIDUAL pAthwAys 
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