
19.9 SkillBuilder: Debating like a geographer
19.9.1 Tell me
What does debating like a geographer mean?
Debating like a geographer involves being able to give the points for and against any issue that has a
geographical basis, and supporting the ideas with arguments and evidence of a geographical nature.
Geographic evidence uses skills that you have developed over years of studying Geography. You
should use maps; discuss scale, direction and distance where appropriate; look for distribution patterns,
anomalies, trends, relationships and interconnections; and support your viewpoints with quantitative and
qualitative data.

How is it useful to be able to debate like a geographer?
Debating like a geographer is useful for showing the different points of view on a wide range of global,
national and local issues that affect our lives. We are entitled to opinions on environmental, social and
planning issues, provided we support our arguments with geographic evidence. Show your geographic
understanding by using the concepts of place, space, environment, interconnection, sustainability, scale and
change. At Year 10, there is a focus on world views, so support your ideas with global examples. Change
and management strategies are also an important part of the course, and these can be brought into the
debate. The promotion of a sustainable future allows you to round off your line of argument.
Debates are also useful for:• resolving planning decisions• determining laws to protect the environment• attracting attention to issues such as logging of forests• making political decisions.
A good geographic debate involves:• presenting both sides of the argument• providing evidence in the form of maps, statistics, graphs and data• arguing points well• presenting challenging arguments.

19.9.2 Show me
How to debate like a geographer
You will need:• a topic of a geographic nature• two teams of three debaters• a chairperson• a timekeeper• a panel of judges• an audience.

Procedure:
To complete a geographic debate, you need a topic (contention), time to research and prepare arguments, a
formal debate format, and an outcome that is adjudicated by judges.

STEP 1
Determine the contention to be debated, for example ‘Japan should be allowed to conduct whaling
expeditions in the Southern Ocean.’

STEP 2
Create two teams of three debaters. One team must argue in favour of the contention (the affirmative) and
one team must argue against the contention (the negative). Select class members for each team.
Pdf_Folio:29

Jacaranda Humanities Alive 10 Victorian Curriculum Second Edition, Topic 19

UN
CO
RR
EC
TE
D
PA
GE
PR
OO
FS



STEP 3
Appoint the other members of the debating squad: the chairperson, judges and timekeeper. The chairperson
introduces the speakers and keeps order during the debate. The judges (usually three of them) use a set of
criteria to score the points made by each of the speakers. The timekeeper ensures that each speaker has
equal time to convey their points.

STEP 4
Each debating team needs to be given time to research and prepare arguments — they might need as
much as a week. The FIGURE 1 model shows some ideas that could be explored. To support these ideas,
geographical information is required: maps, statistics, graphs and data.

Model

FIGURE 1 Palm cards for a debate on whaling in the Southern Ocean

Affirmative speaker 1

(Introduces key ideas)

• Where is the Southern Ocean?

• Who is whaling? 

• Which countries are involved in the issue?

• How far is it from Japan?

• Whale species

• Uses of whale meat

• The role of tradition

• Scientific research

Affirmative speaker 2

(Negates negative speaker 1 and expands on key

ideas—provides the facts, statistics, emotional

argument)

• Whale numbers

• Scientific research: what is research achieving?

• Importance of tradition

Affirmative speaker 3

(Negates negative speaker 2 and sums up key

ideas)

• Emphasises that resource is well managed:

   whaling is not the only threat to species

Negative speaker 1

(Negates affirmative speaker 1 and introduces

key ideas)

• Southern Ocean is a whale sanctuary

• Why don’t the trawlers work closer to home?

• What is so important about the whale hunting

   that the benefits outweigh the costs?

• Global food chains affected

• Animal cruelty 

Negative speaker 2

(Negates affirmative speaker 2 and expands on

key ideas—provides the facts, statistics,

emotional argument)

• Global food chains: facts 

• How are whales caught? Is it humane?

• The work of Greenpeace, its actions, the conflict

• International Whaling Commission, its work, the

   global ban

Negative speaker 3

(Negates affirmative speaker 3 and expands on

key ideas)

• Emphasises the resource is being degraded

   and conflict is rife

STEP 5
Prepare the classroom for a formal debate. The chairperson and timekeeper sit facing the audience. The
affirmative team is to their right, with the first speaker closest to the chair. The negative team is to the left
of the chairperson and timekeeper, with the first speaker closest to the chair. The judges sit almost in the
audience, facing the debaters. The adjudicated outcome is given when the judges have considered three key
aspects of the debate: geographical matter, method and manner.

Interactivity Debating like a geographer (int-3380)

Video eLesson Debating like a geographer (eles-1762)
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19.9.3 Let me do it
Complete the following activities to practise this skill.

19.9 ACTIVITIES
1. Consider the debate topic ‘Australia should increase its intake of asylum seekers.’

(a) With a partner, undertake further research on the arguments for and against this contention.
(b) Using the framework provided in FIGURE 1 in the ‘Show me’ section, prepare a set of palm cards for that

might be used in this debate by:
i. the affirmative team
ii. the negative team.

2. Organise a class debate on the topic. If you are not one of the active participants in the debate, ensure that
you listen carefully to points raised by both sides so that you are able to complete activity 3 below.

3. Based on what you have learned in this SkillBuilder, apply your skills to answer the following questions. Use
the checklist to ensure you cover all aspects of the task.
(a) What was the key argument for an increase in Australia’s intake of asylum seekers?
(b) What was the key argument against an increase in Australia’s intake of asylum seekers?
(c) Which team provided the most convincing arguments? Why?
(d) Which argument(s) did you not believe?
(e) What is your personal response to the issue after listening to both sides of the debate? Has your

viewpoint been altered? Write a paragraph outlining your view.

Checklist
In debating like a geographer, I have:
• either developed arguments or listened intently to the arguments
• considered my opinion on the issue and am now better informed
• been able to write a paragraph summarising my views, based on the arguments presented.

Pdf_Folio:31

Jacaranda Humanities Alive 10 Victorian Curriculum Second Edition, Topic 19

UN
CO
RR
EC
TE
D
PA
GE
PR
OO
FS




