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1 Historical skills and concepts

1.1 Overview

CONTENT TO COME

1.1.1 Links with our times
In 2017, a crowd gathered in
southern Israel to commemorate the
centenary of the Battle of Beersheba.
Approximately 100 horsemen
from Australia participated in a
re-enactment of the cavalry charge.
The historical event has often been
referred to as ‘the last successful
cavalry charge in history’.

The Australian 4th Light Horse
Brigade was tasked with capturing the
fortified desert town of Beersheba on
31 October 1917. The town, which
was strategically important and
possessed the only water supply in the
region, was held by the Turkish army. Comprising troops on horseback, the 4th and 12th regiments of the
brigade charged at the Turkish trenches. With bayonets in their hands, they jumped the trenches and rode
straight into Beersheba, seizing its water wells and the rest of the town. The victory was a turning point in
the campaign to defeat the German-allied Turkish army in the Middle East. It led to the eventual fall of the
Ottoman Empire.

We know these things because historians use clues like archives, letters and weapons as well as many
other historical sources to bring the past to life. They use evidence that includes all kinds of traces, from
skeletons to newspapers, paintings and photographs. The study of history involves using such evidence in
an attempt to find the truth about what happened in former times.

Video eLesson The making of the modern world (eles-1060)

eWorkbook Customisable worksheets for this topic
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1.4 Perspectives and empathy

1.5 SkillBuilder: Sequencing events in chronological order

1.6 Review

To access a pre-test and starter questions and receive immediate, corrective feedback and sample responses
to every question, select your learnON format at www.jacplus.com.au.

1.2 Why we study history
1.2.1 How and why do we study history?
History is a journey of discovery through time. Often it will excite you, and sometimes it will shock and
amaze you. Sometimes it will seem as though the people of past societies were from another planet.
At other times their actions and ideas will feel similar to those of your friends and neighbours.

What is a historian?
A historian is a person who researches, interprets and writes about the past, including the history of
countries, people, periods of time, particular events and issues. Historians research into past civilisations,
cultures and societies. They try to build up a picture of how people in other times lived and acted.
Historians try to make sense of past ideas, customs and beliefs, the ways people were ruled and how they
made their living. Historians inquire into the past by examining sources, including archives, diaries, books
and artefacts. Historians also try to understand and explain how people’s lives were shaped by other people
and events, what they thought about their times and how they brought about changes in their own world.

1.2.2 The value of history

SOURCE 1 Conservation works in 2018 on the southern
facade and dome of the Royal Exhibition Building, in
Melbourne, which was built to host the first official World’s
Fair in the Southern Hemisphere. It was completed in 1880.

History is the study of the past and of the
causes of historical events. The term comes
from the ancient Greek word historia, which
originally referred to inquiry, or the act of
acquiring knowledge through inquiry. Some
people question the need to understand the
past, but there are many very good reasons
for studying history. Knowledge of history
helps us to understand our heritage. We start
to understand where our ideas, languages,
laws and many other aspects of our lives
came from. We can also develop more open
minds and learn to appreciate cultures that
are different from our own. Conservation
work similar to that shown in SOURCE 1 is
one of the key responsibilities of historians
and archaeologists.

History, the present and the future
Perhaps you already know that we can never understand the time we live in or what the future may hold
if we do not understand the journey that brought us to this point. Human societies did not appear in the
present as if from nowhere. They developed over many thousands of years. By understanding the past, we
might just be able to avoid repeating past mistakes and make our world a better place in the future.
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History, work and leisure

SOURCE 2 A drawing of the philosopher
George Santayana (1863–1952) from the
cover of Time magazine in February 1936.
He is popularly known for the aphorism,
‘Those who cannot remember the past are
condemned to repeat it.’

The kinds of skills you will learn while studying history
are also important in many careers. These skills will help
you to:
• carry out research
• organise information and check it to determine

its accuracy
• draw conclusions and make decisions based

on evidence
• recognise the difference between fact and opinion
• understand that there is usually more than one

way of thinking about any problem
• think critically
• communicate effectively
• present findings and conclusions through

reports, the media, books, lectures and exhibitions.
A person trained in history may conduct research and

analysis for governments, businesses, individuals, historical
associations, and other organisations. They may work in
administrative or policy roles where they can make use of
their research and analysis skills. A person trained in history
may be involved in preserving artefacts or historic records.

There are a number of other careers related to the study of
history. These include:
• anthropologists
• archaeologists
• archivists and museum workers
• curators
• documentary and film makers
• economists
• history teachers
• lawyer
• lecturers, tutors and researchers
• police and armed forces
• political scientists
• sociologists
• writers and authors.
A knowledge of history is important in our everyday lives too. History gives many people great personal

pleasure. How much more enjoyment do people experience from travel, books and movies when they know
about the history that shaped the places they visit or the stories they read or watch on a screen!

History and democracy
In Australia we live in a democratic society. This means we have the right to choose our political
representatives and leaders through voting. We cannot vote responsibly, however, unless we can make our
own judgements about the ideas these leaders put forward. To do that, we need to know something about
the past.

DISCUSS
How may understanding our past help us avoid repeating mistakes in the future? [Ethical Capability]
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1.2 EXERCISES
Historical skills key: HS1 Remembering and understanding HS2 Sequencing chronology HS3 Using historical sources as
evidence HS4 Identifying continuity and change HS5 Analysing cause and effect HS6 Determining historical significance

1.2 Exercise 1: Check your understanding
1. HS1 What is history?
2. HS1 Fill in the spaces in the following passage by choosing words from the box below.

civilisations beliefs cultures events research sources people

Historians conduct __________________ into past __________________, __________________ and societies.
Historians try to build up a picture of the ideas and __________________ of people in the past, how they lived
and acted and how their lives were shaped by other __________________ and __________________. They
inquire into the past by examining __________________, including archives, diaries, books and artefacts.

3. HS1 Why is it important to learn historical skills?
4. HS1 Who might a person trained in history work for?
5. HS4 Identify five careers related to learning about history.

1.2 Exercise 2: Apply your understanding
1. HS3 Look closely at SOURCE 1. The Royal Exhibition Building is the first World Heritage-listed building in

Australia. Why do you think so much effort goes into conserving such traces of the past?
2. HS3 Read George Santayana’s quote in SOURCE 2.

(a) Rewrite this quote in your own words.
(b) How does this quote show that the study of history is important?

3. HS4 Think of at least one event from the past where the people involved have not learned from earlier
experiences and events. Explain what happened.

4. HS4 Today we live in a world in which people are sometimes killed over differences in religion. How might a
knowledge of history help bring understanding between people of different religions?

5. HS4 What can we gain from understanding our heritage?
6. HS6 Suggest why any one of the following possible events might have historical significance in the future for

a historian researching and writing about the age we are living in.
(a) There was an increase in the number of Australians who did not practice religion.
(b) Inequality (the gap between rich and poor) increased in Australia.
(c) The Australian government took in more refugees.

Try these questions in learnON for instant, corrective feedback. Go to www.jacplus.com.au.

1.3 Historical skills
1.3.1 What are historical skills?
There are a number of historical skills seen in SOURCE 1 that you will develop throughout your study of
history. These skills are integral to studying history and are vital for engaging in an historical inquiry.
You should recognise most of these skills from your previous studies in history, and you will become more
proficient in them as you explore the topics throughout this course. Each historical skill is explained in
more detail below.

1.3.2 Sequencing chronology
Chronology involves recording events in order of time. It is an important skill in history because historians
need to know the sequence of the events that occurred in order to make sense of what happened. A story
will make more sense if we start at the beginning and work towards the end. For example, your morning
routine is likely to consist of waking up in the morning, showering, getting dressed, eating breakfast, then
brushing your teeth. After this you might travel to school, then attend your first class for the day. This is an
example of chronology; it is your sequence of events in order of time for your morning.
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SOURCE 1 A diagram showing the five historical skills

Historical skills

Using historical

sources as

evidence

Identifying

continuity and

change

Analysing cause

and effect

Determining

historical

significance

Sequencing

chronology

A historian will use a timeline to see how one event might have contributed to another. A timeline
representing some events from 3000 BCE to modern times can be seen in SOURCE 2. You should be familiar
with the creation of timelines from your previous studies in history. Timelines can cover very short or very
long periods of time, and can look very different. For example, they can be horizontal (across the page) or
vertical (down the page). However, they always place events in chronological order.

Dividing the past
To make sense of the past we divide it into ages or periods that have something in common. Prehistory
is the prehistoric period (the time before people invented writing as a means of recording activities and
events). Prehistory ended at different times in different parts of the world. For example, in China it ended
thousands of years ago, while in Australia it ended a little over 200 years ago. We also use the terms Stone
Age, Bronze Age and Iron Age. These refer to materials that people had learned to shape into tools and
weapons in prehistoric and ancient times. Ancient history covers the time from the earliest civilisations
around 3000 BCE to around 650 CE. The Middle Ages, or medieval history, covers the time from around
590 CE to around 1500 CE. In Year 9, we will study the Making of the Modern World (1750–1914) and the
Modern World and Australia (World War I, which took place in 1914–1918).

Counting time
In Australia, the system we have traditionally used to count years is one that was first used in Christian
countries in AD 525. In this system, AD stands for anno Domini (Latin for ‘in the year of our Lord’).
The year AD 2012 means 2012 years since the assumed birth of Christ. This period is also known as the
Christian Era. Although this system is still used throughout the world, many historians now use the term
CE (Common Era) instead of AD. The dates are the same: 2012 CE is the same year as AD 2012. We count
forward, so 50 years later the year would be AD 2062 (or 2062 CE). BC means ‘before Christ’, and for
these years we count backwards. Therefore, 500 BC would be 300 years earlier than 200 BC. Historians
now commonly use the term BCE (Before Common Era) instead of BC.

When dates are uncertain we put ‘c.’ before them. It stands for circa (Latin for ‘about’).

DID YOU KNOW?
There is an easy way of getting it right with centuries. The first 100 years of the Common Era are called the first
century CE. The first 100 years before the Common Era are called the first century BCE. To work out what century
a date is in, you simply add one (1) to the number of hundreds in a date. The year 2011 has 20 hundreds, so it is
in the twenty-first century CE. The year 705 BCE has 7 hundreds, so it is in the eighth century BCE.

Other ways of counting time
There are other ways to count time. For example, the Islamic calendar starts counting from the time of the
flight of the prophet Mohammed from Mecca. This occurred in the year 622 CE.
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SOURCE 2 A timeline showing some events from 3000 BCE to modern times

PREHISTORY

ANCIENT

HISTORY

MEDIEVAL

HISTORY

MODERN

HISTORY

1500 CE

World sea exploration begins.

1789 CE

French Revolution

1000

2000

3000

1000

2000

BCE

CE

392 CE

Christianity becomes official

religion of Roman Empire.

632 CE

Death of Mohammed

900 CE

Most Mayan cities in decline (South America)

Key dates and brief

descriptions of events

are given. 

c. 2900 BCE

Earliest known writing recorded in Mesopotamia.

c. 2550 BCE

Great Pyramid built at Giza in Egypt.

2000 BCE

Knossos palace built on Crete.

1279 BCE

Rameses the Great

becomes pharaoh of Egypt.

1100 BCE

Decline of Mycenaean

civilisation on Greek mainland

776 BCE

First known Olympic Games

753 BCE

Rome founded.

356 BCE

Alexander the Great is born.

221 BCE

First Qin emperor unifies China.

146 BCE

Rome conquers Greece.

This timeline is divided 

into 1000-year sections.

CE

BCE

1340 CE 

Black Death reaches Europe.

Brackets are used

to mark a specific

period of history.

Where appropriate,

a timeline is divided

into eras.

The timeline is broken

to show a break in the

time scale.
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Creating timelines
Creating a timeline from the sources that a historian locates can be a difficult task. Historical sources do not
always come with the time and date provided, so they may need to be researched further to identify their
historical relevance, as well as who produced the source and where it came from. However, there is much
more to history than putting events in order and understanding the sequence and flow of events. As a history
student you will also need to be aware of continuity and change, cause and effect, as well as long-term
causes and short-term triggers.

1.3.3 Using historical sources as evidence
It is important to analyse sources from the time we are studying to judge how reliable they are and explore
the different points of view, or perspectives, of people from the past. This also involves questioning later
sources that are interpretations of that time.

Primary and secondary sources
Evidence refers to the available facts or information that indicate whether something really happened.
Evidence can come from two types of sources: primary sources and secondary sources. Primary sources
were created or written in the period of time that they relate to. Secondary sources are reconstructions of the
past written or created after the period that they relate to.

SOURCE 3 Some types of primary sources

History

sources

Tools

Remains of

buildings

Maps and

diagrams

Paintings and

 carvings in tombs 

and caves

Pots and cups

Tombs

Coins

Mosaics

Weapons

Figurines
 

Graffiti

What other people

 have written 

Ancient

inscriptions

Photographs and 

reconstructions

Translations of 

works of ancient

writers

Preserved body 

or skeleton 

Remains of 

shipwrecks Statues

Depending on the event and place, primary sources might include weapons, letters, newspapers, art,
photographs or many other traces. For most periods of history we can divide primary sources into written
Pdf_Folio:7

TOPIC 1 Historical skills and concepts 7

UNCORRECTED PAGE PROOFS



“c01HistoricalSkillsAndConcepts_print” — 2019/7/1 — 11:06 — page 8 — #8

and archaeological sources. Written primary sources can include such things as poems, songs, letters,
myths and legends. Archaeological sources are objects that were made in the past. They include many
kinds of artefacts such as tools, weapons, pottery, coins, games, toys and jewellery. Some artefacts have
written sources inscribed on them. Archaeological sources also include works of art such as sculptures and
paintings, and constructions such as tombs, temples and sometimes entire cities.

Secondary sources include books and articles. They can also include websites, models, timelines,
computer software and documentary films. To create secondary sources, historians often:
• locate information in primary sources
• interpret that information
• use it to explain what happened.

Analysing and evaluating sources
Historical sources are valuable but they do not explain themselves. When using historical sources as
evidence, historians will need to ask questions about each source, such as where did the source come
from (origin) and why was it created (purpose)? A source may be fact or someone’s opinion — that is,
it could be biased. One way to test sources for reliability is to compare them with other sources. If this
evidence leads to the same conclusion, we call it supporting evidence. If it leads to different conclusions,
it’s called contradictory evidence. When we use sources to try to find out about the past, we have to ask
some questions. For example:
• What type of source is this?
• When was the source written or created and by whom?
• Why was this source written or created?
• What evidence does the source provide?
• What was happening at the time the source was written or created?
• Is the source trustworthy?
Using evidence from sources, historians form a hypothesis (a possible theory to explain what happened).

To test the hypothesis we look for evidence that supports it. We also look for other evidence that contradicts
it. We need to be careful. We have to ask: What other information do I need to support my theory?

Just as in the investigation of a modern crime, we look at what contributed to an event and how those
things fit together. We ask questions that begin with who, what, where, when, how and why. In this way,
history is like any other kind of investigation, but it is more difficult because there are often gaps in our
evidence. We usually cannot find all the clues we need. It can be like trying to solve a jigsaw puzzle when
many pieces have been lost.

Wherever historians find sources and whatever methods they use to test their hypotheses and interpret
the past, there will always be differing interpretations that are debated and contested. The issue of
contestability is a very important concept in the study of history. Historical debates are ongoing. They
occur when, for example, there is a lack of evidence or when different perspectives (points of view) lead
to different conclusions. There are ongoing debates on many things, including the causes of particular wars
and the roles of particular individuals, groups and ideas in bringing about significant changes.

1.3.4 Identifying continuity and change
Historians study the changes that have occurred over time, but some things remain constant over periods
of time. It is important to be able to identify when a change has occurred and when things have continued
unchanged. This is known as identifying continuity and change.

Change refers to something that is different from what has occurred in the past. This may occur over a
long period of time and, in this case, it may be difficult to detect the precise moment of change. Change can
also occur dramatically or suddenly. Such changes are often associated with single events and are referred
to as turning points in history. Continuity refers to the things that endure, relatively unchanged, over time.
You will find that many things remain the same across long periods of time in history. Sometimes these
continuities last into the modern world.
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We can make comparisons between and among historical events occurring at the same time, between
and among different historical periods, and between present time and the past. The use of timelines can
help to understand the sequence of historical events, which should assist in identifying turning points that
produced change.

SOURCE 4 An elevated view of Melbourne in 1908, showing Flinders Street railway station beside the Yarra
River. The current railway station building, which can be seen in development here, was officially opened in
1910.

1.3.5 Analysing cause and effect

SOURCE 5 An elevated view of modern Melbourne along the
Yarra River from Flinders Street railway station

In history, events do not simply occur
without reason. Every event will have
a cause and is likely to be the cause of
subsequent effects or consequences.
Being able to identify patterns of
cause and effect is an essential skill
that allows historians to explain how
and why things happened in the past.
This skill can also make it possible
to predict what may take place in
the future.

Causes may include people,
societies, politics, beliefs, economics
or any other historical factor.
Likewise, effects can include impacts
on people, societies, politics, beliefs, economics or any other historical factor. It is important to understand
that not all causes leading to a specific event are equally significant — some causes may have more
influence than others.

The ability to analyse cause and effect requires a good understanding of sequencing chronology. We can
identify series of historical events and developments over time, both in the short term and in the long term.
Some causes occur immediately before an event began, while others may have existed for several years,
decades or centuries before they caused the event. Some effects occur immediately after an event or action,
while other may occur years, decades or centuries following the event or action. Causes and effects may
be organised using chronology. For example, a timeline may be used to put events, ideas, movements and
turning points in order to identify possible links between the causes and effects and to distinguish between
what are long-term and short-term causes and effects.
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SOURCE 6 A working Newcomen steam
engine used to pump water from flooded
coal mines in the nineteenth century in
Britain

An example of a series of historical events that has a
number of causes and effects, both short term and long
term, is the Industrial Revolution. This was a period of
major industrialisation and technological innovation that
took place between approximately 1750 and 1914. It began
in Great Britain and quickly spread throughout the world.
The revolution essentially involved the change from the
production of goods by hand to the production of goods with
machinery in factories. New materials and sources of power,
along with new forms of transport, dramatically transformed
the way in which many people lived.

The Industrial Revolution that began in Britain in the
mid-eighteenth century had a number of causes. One major
cause was Britain’s influence as a global empire. The British
controlled colonies in North America, the Caribbean, the
Indian subcontinent and West Africa. This gave them access
to raw materials which could be transformed into finished
products to sell to an increasing population. Other causes of
the Industrial Revolution include:
• the development of new technology, including new

machinery and steam engines
• developments in agriculture, including new methods

of farming and changes in land ownership
• access to raw materials, including an abundance of

convenient deposits of coal and iron ore
• the development of transport systems, including waterways, roads, and railroads
• population growth, including people from the countryside being freed up to work in the factories in

the cities
• stability in government, including the rule of law and protection of assets
• the availability of investment, including the willingness of financial institutions and entrepreneurs to

finance new ventures.

SOURCE 7 A photo taken by Lewis Hine of dust-covered
breaker boys at a Pennsylvania coal mine in January 1911.
A breaker boy was required to separate impurities from coal
by hand.

The Industrial Revolution also resulted in
a number of effects. There was a huge rise in
the rate of population growth. Most of this
population growth occurred in the towns
and cities. Other effects of the Industrial
Revolution include:
• industrialisation— machines used to

produce goods in factories reduced
the need for hard physical labour

• improvement in living
standards— health improved, leisure
time increased,
goods became more affordable

• poor working conditions— factory
workers in factories, including women
and children, often worked in
unpleasant or dangerous conditions for
long hours and low pay
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• social unrest and trade unions— rapid changes led to unrest and protests; workers formed trade
unions to improve their pay and work conditions

• the growth of new ideas— economic theories such as capitalism and socialism were developed to
explain how business, workers and the economy should operate; political ideas and scientific ideas
also flourished

• impacts on the environment — air pollution and water pollution increased, deforestation and land
clearance resulted in further environmental problems.

1.3.6 Determining historical significance
SOURCE 8 A statue of Simpson and his
donkey at the Australian War Memorial in
Canberra. John Simpson used donkeys
to carry men away from the front line at
Gallipoli, often exposing himself to fire.

Historical significance is the importance that is assigned
to particular aspects of the past. These aspects may
include events, individuals or groups, developments in
the past, ideas or movements, and historical sites. There
is far too much history to study or learn all of it. We need
to make judgements about what is important and what
is less important. This is an essential, yet challenging,
historical skill.

When we try to establish the significance of an aspect of
the past, we have to consider a number of questions. For
example:
• How relevant was it to people living at that time?
• How many people were affected?
• How did it change people’s lives?
• How long were people’s lives affected?
• How important and long lasting were

the consequences?
• How relevant is it to the contemporary world?

SOURCE 9 Stretcher bearers carrying the wounded through
the trenches during the Gallipoli Campaign in 1915
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1.3 EXERCISES
Historical skills key: HS1 Remembering and understanding HS2 Sequencing chronology HS3 Using historical sources as
evidence HS4 Identifying continuity and change HS5 Analysing cause and effect HS6 Determining historical significance

1.3 Exercise 1: Check your understanding
1. HS1 Identify the five historical skills.
2. HS1 Explain what is involved in sequencing chronology.
3. HS2 Write the meaning of the terms: ages, BC, AD, BCE and CE.
4. HS1 Describe the difference between primary sources and secondary sources.
5. HS1 Provide two examples of written sources and two examples of archaeological sources.
6. HS1 How do historians create secondary sources?
7. HS1 Explain what the term ‘bias’ means and why we might not be able to trust a primary source.
8. HS1 Describe a way to test primary sources for reliability.
9. HS1 Complete the following sentences by choosing words from the box below.

Contestability theory debate contradict evidence

(a) A hypothesis is a ________________ or possible explanation that has to be tested by looking for
________________ that might support it and other evidence that might ________________ it.

(b) ____________________ is the situation when particular interpretations of the past are
open to ____________________.

10. HS1 Explain how a historian identifies continuity and change.
11. HS1 Outline the difference between short-term causes and effects and long-term causes and effects.
12. HS1 Describe a way to establish the significance of an aspect of the past.

1.3 Exercise 2: Apply your understanding
1. HS2 Using SOURCE 2 as a model, make a timeline of your life up to the present. On it, write the important

events of your life. Use the terms AD or CE, century and decade. Then explain how your timeline helps you
to present an overall picture of your life so far.

2. HS3 Look at the mind map in SOURCE 3 and describe each of the sources pictured around the mind map.
3. HS3 Suggest what we might learn about the past from graffiti or one of the other types of primary sources

listed in the mind map.
4. HS3 Why would it be wrong to think that primary sources are more reliable than secondary sources?
5. HS3 Make a list of some kinds of primary sources that could be used to create a history of your school

(a secondary source). Beside each source in your list, write down what you think you could find out by
using it as evidence.

6. HS4 Examine SOURCES 4 and 5 closely. Identify the changes that have occurred in Melbourne between
1908 and the present. Identify the similarities (or continuities) between Melbourne in 1908 and the present.

7. HS5 Look at the image of the steam engine in SOURCE 6 and the image of the breaker boys in SOURCE 7.
Imagine that you have travelled back in time to meet the boys. Explain to them the causes of the Industrial
Revolution and the effects of this historical period.

8. HS6 Examine SOURCE 8 and SOURCE 9 closely. Why are the actions of John Simpson considered more
significant than those of other stretcher bearers at Gallipoli? Explain your answer.

Try these questions in learnON for instant, corrective feedback. Go to www.jacplus.com.au.

1.4 Perspectives and empathy
1.4.1 Understanding how they thought and felt
It is very important for historians to empathise with those they study. This means trying to understand how
people thought and felt at different times in the past. In other words, empathy can be defined as imagining
what someone else might be thinking or feeling. At different points throughout this book you will be asked
to put yourself in the situation of someone in the past. This is not a creative writing task, in which you can
let your imagination run wild. Rather, you will be using historical imagination. This requires using your
imagination, but basing your ideas on evidence.
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We try to understand the perspective of people in the past by looking at their points of view, attitudes and
values. Often we can get a sense of the way people thought and felt through primary sources such as diaries
or through visiting museums and historical sites. Using empathy, we work with all the evidence we have
in order to imagine what the past was like for people who were there at the time. We need to consider such
questions as:
• Who were these people?
• Where did they live?
• How did they live?
• What mattered to them?
• What did they believe in?
• What did they see, hear, taste, smell and feel?
• What did they fear and what did they hope for?
• Did they have feelings similar to or different from ours?
• Did they all think and feel the same as one another, or did they have differing perspectives?

How should we judge people in the past?
When we learn about some of the things people did in the past, it is natural that we make moral judgements.
For example, we naturally see child labour as wrong. What we should try to avoid is judging people in the
past by beliefs or standards that did not exist in their time. The Industrial Revolution was a new, unknown
period in British history, before which no legal provisions existed regarding child labour. Mine and factory
owners needed the skills that at the time and under the circumstances only children could provide. In hiring
children, they did not contravene the British laws of the day. The families of the children needed the extra
income, and the politicians wanted the economy to function and grow; society on the whole did not view
child labour as morally wrong.

We should also remember that, in the future, people may think many kinds of behaviour we consider
‘normal’ are, by their standards, wrong.

SOURCE 1 Dust-covered coal-mining ‘breaker boys’; their job
was to break coal into pieces, sort them into size and separate
any impurities (rocks or other materials), all by hand. This was
deemed unskilled work, so it was usually undertaken by the
youngest workers.
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SOURCE 2 Child labourers working in a cotton mill, mending broken
threads, fixing snags and replacing empty bobbin reels

DISCUSS
Working in small groups, think of something that happens in our own time that some people believe is wrong.
An example could be the way some countries are wealthy while in others children die of starvation and
preventable diseases. Do you think that at some time in the future people might consider ours to have been
an unjust age? [Ethical Capability]

1.4 ACTIVITY
Using the internet and/or other information sources, find the meaning of the word ‘sympathy’. Explain how
empathy is different from sympathy. Remembering and understanding

1.4 EXERCISES
Historical skills key: HS1 Remembering and understanding HS2 Sequencing chronology HS3 Using historical sources as
evidence HS4 Identifying continuity and change HS5 Analysing cause and effect HS6 Determining historical significance

1.4 Exercise 1: Check your understanding
1. HS1 What does it mean to empathise with the people you study?
2. HS1 How is historical imagination different to just letting your imagination run wild?
3. HS1 What is historical perspective?
4. HS1 Identify the questions that might be asked when using empathy in order to imagine what the past was

like for people who were there at the time.
5. HS1 Why could it be wrong to judge people from past times by the standards of our times?

1.4 Exercise 2: Apply your understanding
1. HS3 Compare SOURCES 1 and 2. What are the similarities between these sources? What are the

differences?
2. HS3 Imagine you are one of the child labourers shown in SOURCE 1 and describe:

(a) what you can see, hear, taste and smell
(b) how you feel about the work you do and how you physically feel after a day’s work
(c) how you feel about the owner of the mine you work in.
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3. HS3 Imagine you are one of the child labourers shown in SOURCE 2 and describe:
(a) what you can see, hear, taste and smell
(b) how you feel about what you are doing and about your factory bosses.

4. HS3 Imagine you are one of the factory or mine bosses managing child workers. Would you be likely to
consider what you are doing immoral or would you accept it as ‘the way things are’? Explain your answer.

5. <content to come>

Try these questions in learnON for instant, corrective feedback. Go to www.jacplus.com.au.

1.5 SkillBuilder: Sequencing events in chronological
order

What is a timeline?

1914

12 August   

Britain and France

declare war on

Austria–Hungary

5 July   

Germany pledges 

support for its ally

Austria–Hungary

28 July   

Austria–Hungary 

declares war 

on Serbia

30 July   

Russia mobilises

its troops to support

its ally Bosnia

1 August   

Germany 

declares 

war on 

Russia

3 August   

Germany declares

war on France and

invades Belgium

4 August   

Britain declares

war on Germany

in support of 

its ally France

6 August   

Austria–Hungary 

declares war 

on Russia

28 June   

Archduke 

Franz Ferdinand 

assassinated

23 July   

Austria–Hungary 

presents ultimatum 

to Serbia, which would 

curb its efforts to 

secure independence

A timeline is a diagrammatic tool for placing events in chronological order (the order in
which they happened). A simple chronology would be one, for example, that showed in
sequence, or time order, key events of a day in your life.

Select your learnON format to access:
• an explanation of the skill (Tell me)
• a step-by-step process to develop the skill, with an example (Show me)
• an activity to allow you to practise the skill (Let me do it)
• questions to consolidate your understanding of the skill.

1.6 Review

1.6.1 Key knowledge summary
Use this dot point summary to review the content covered in this topic.

1.6.2 Reflection
Reflect on your learning using the activities and resources provided.

eWorkbook Reflection (doc-xxxxx)

Crossword (doc-xxxxx)

Interactivities World history timeline (int-0782)

Historical skills and concepts crossword (int-xxxx)
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KEY TERMS
artefact an object made or changed by humans
biased one-sided or prejudiced, seeing something from just one point of view
cause and effect the concept that every historical event will have a cause, and every event or action is likely to
be the cause of subsequent effects or consequences
chronology a record of past events in order of time, from ancient Greek chronos, meaning time, and logos,
meaning to work out
contestability when particular interpretations of the past are open to debate
continuity and change the concept that while many changes occur over time, some things remain constant
empathy the ability to understand and share another person’s thoughts and feelings
evidence information that indicates whether something has really happened
hypothesis (plural: hypotheses) a theory or possible explanation
perspective point of view or attitude
primary sources objects and documents that were created or written in the period of time that they relate to
secondary sources reconstructions of the past written or created after the period that they relate to
significance the importance assigned to particular aspects of the past; for example, events, developments,
movements and historical sites
timeline a diagrammatic tool representing a period of time, on which events are placed in chronological order
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