
19 History concepts and skills
19.1  Overview
Numerous videos and interactivities are embedded just where you need them, at the point of learning, in your 
learnON title at www.jacplus.com.au. They will help you to learn the content and concepts covered in this topic.

19.1.1 Links with our times
History is more than just dates or random names or events that occurred in the past. History is the story of 
humanity and as such it captures the heart and soul of all of our societies. People throughout the world 
commemorate important events in a variety of ways.

The men in the image below were participating in a 1940s ‘re-creation’ weekend in Pickering, North Yorkshire, 
England. The attendees were dressed in a variety of 1940s clothing including military or civilian dress, which 
contributed to a realistic atmosphere. The men in the photo were dressed as soldiers of the United States Army 
in World War II.

World War II was fought between the Allied powers (Britain, the United States, the USSR, France, Australia, 
New Zealand and others) and the Axis powers (Germany, Italy and Japan). This conflict took more lives and 
destroyed more property across the world than any war before it or since.

It is through historical records such as archives, letters, weapons and other historical sources that historians are 
able to discover the mysteries of our past. Historians research, compile, evaluate and report their findings in an 
attempt to discover the truth about our past in an unbiased manner.

SOURCE 1  Men participating in a weekend event in which they reconstructed life in the 1940s

Resources

eWorkbook Customisable worksheets for this topic (ewbk-6309)

Video eLesson Investigating the past (eles-1057)
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19.2  Concepts in History

19.2.1 Why study History?
History is full of stories of individuals living, striving to survive and often dying in challenging, difficult times as 
well as stories of individuals thriving in times of peace. History can confuse you, amaze you and even shock you 
with these stories; at times it is difficult to understand the mindset of people and societies of the past, while at 
other times it is easy to relate to their lives and the decisions they made in the situations they faced.

What is a historian?
A historian is a person who researches, interprets and writes about the past, including the history of countries, 
people, periods of time, and particular events and issues. Historians conduct research into past civilisations, 
cultures and societies. They try to build up a picture of how people in other times lived and acted. Historians 
try to make sense of past ideas, customs and beliefs, the ways people were ruled and how they made their 
living. Historians inquire into the past by examining sources, including archives, diaries, books and artefacts. 
They also try to understand and explain how people’s lives were shaped by other people and events, what they 
thought about their times and how they brought about changes in their own world.

19.2.2 The value of history
History is more than just the study of events of the past and the 
discovery of why events occurred. As stated previously, history 
is the story of individuals and how they react to the events 
surrounding them.

The term history originates from the ancient Greek term historia, 
which originally referred to inquiry or the act of acquiring 
knowledge through inquiry. The study of history is important as it 
allows us to understand our heritage, to understand where our ideas, 
society, laws and other aspects of life come from, and by doing 
so hopefully prevent similar events from occurring again. History 
allows us to realise that while humanity is made up of a variety of 
cultures and societies it is more importantly made up of individuals 
who have more similarities than differences.

History, the present and the future
The phrase ‘hindsight is 2020’ is often used after an event occurs 
when people wish they had chosen differently; however, the future 
is difficult to predict. History allows us to look back at our past, 
reflect on the actions taken and hopefully avoid repeating the past 
mistakes to make the world a better place in the future.

LEARNING INTENTION

By the end of this subtopic you will be able to explain how and why we study history, and describe the eight 
historical concepts and explain why they are important.

SOURCE 1  A drawing of the 
philosopher George Santayana 
(1863–1952) from the cover of Time 
magazine in February 1936. He is 
popularly known for the aphorism 
‘Those who cannot remember the 
past are condemned to repeat it’.
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History, work and leisure
The study of History not only teaches us about 
our past it also prepares us for our future by 
teaching us a variety of skills that are easily 
transferable to any chosen career. These skills 
will enable you to:

 • carry out research
 • organise information and determine its 

accuracy
 • draw conclusions and make decisions 

based on evidence
 • recognise the difference between fact and 

opinion
 • understand that there are a variety of 

opinions when approaching any problem
 • think critically
 • communicate effectively
 • present your findings and conclusions 

through reports, media, books, lectures 
and exhibitions.

A person trained in history may conduct 
research and analysis for governments, 
businesses, individuals, historical associations and other organisations. They may work in administrative or 
policy roles where they can make use of their research and analysis skills. A person trained in history may be 
involved in preserving artefacts or historic records. Conservation work similar to that shown in SOURCE 2 is one 
of the key responsibilities of historians and archaeologists.

There are a number of other careers related to historians. These include:
 • anthropologists and archaeologists
 • archivists, curators and museum workers
 • curators
 • documentary and film makers
 • economists
 • history teachers
 • lawyers
 • lecturers, tutors and researchers
 • police and armed forces
 • political scientists
 • sociologists
 • writers and authors.

A knowledge of history not only gives us a variety of transferrable skills, but also gives us insight into the 
people, places and events often discussed in movies and books. It also allows us to appreciate historical sites 
such as the Colosseum in Rome, Italy or Auschwitz-Birkenau in Krakow, Poland because we know the events 
that occurred there and the stories of the individuals that were involved.

History and democracy
Australia is a democratic society; our political representatives and leaders of our country are chosen through 
the electoral process and we vote for the party we believe will best represent us in parliament. However, 
to vote responsibly and make sound judgements about the issues that the politicians raise it is important to 
understand the historical basis of those issues.

SOURCE 2  Visitors in front of room 306 at the National 
Civil Rights Museum in Memphis, Tennessee (in the United 
States). The museum is built around the former Lorraine 
Motel, which was one of only a few hotels for black people. 
The motel was where civil rights campaigner Martin Luther 
King Jr. was assassinated. While staying in room 306 in 
April 1968, King was fatally shot on the balcony outside the 
room. A local not-for-profit group saved the site for use as a 
civil rights museum.
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19.2.3 What are the History concepts?
History can be compared to a jigsaw puzzle, with each piece representing an event, issue or person that interlinks 
with the pieces surrounding it. Each piece cannot give a precise picture of our history on its own, it needs the 
surrounding pieces in order to give the full picture of what occurred and how it affected society; the puzzle is 
ongoing, each day another piece is added. The jigsaw puzzle tells the stories of individuals living, striving to 
survive and often dying in challenging, difficult times as well as stories of individuals thriving in times of peace.

Through historical records historians attempt to discover the truth about our past in an unbiased manner. They 
do this using a variety of important historical concepts in order to determine the story of humanity.

The concepts are discussed here in detail and an understanding of them will help you successfully study 
History and gain a complete understanding of the topics covered in Year 10.

19.2.4 Sources
To complete this historical jigsaw puzzle, historians often relate their studies to a mystery; there are a variety 
of clues scattered across the world in museums, libraries, archaeological digs and other sources that will allow 
the historian to hypothesise what occurred in the past, the events that caused it and the after-effects.

It is the role of the historian to question everything, to never take anything at face value and always critically 
analyse historical sources to ensure that a balanced evaluation of the event/issue/person can be given.

Historical sources are the clues to the history mystery that historians are attempting to solve. Like detectives or 
scientists, historians form a hypothesis to explain what may have occurred and then use the historical sources 
to support their hypothesis, they also review sources that contradict their hypothesis to ensure a balanced 
understanding is created.

Just like in any other mystery not all clues will be easily available and at times historians will have to make 
educated guesses with the evidence that they have before them.

Primary and secondary sources
Historical sources are divided into primary and secondary sources; they are 
the key sources of information that historians use to complete their historical 
research. Primary sources were created during the period of time that the 
historian is investigating, for example, a film clip of Martin Luther King Jr’s 
‘I have a Dream Speech’. Whereas secondary sources are reconstructions of 
the past, created by people after the time period that the historian is studying, 
for eample, a documentary about Martin Luther King Jr’s fight for civil rights 
culminating in his ‘I have a Dream’ speech in Washington D.C.

DISCUSS

How may understanding our past help us avoid repeating mistakes in the future?
 General capability: Ethical understanding

History
concepts

Evidence
Continuity

and
change

Signi�cance Perspectives Empathy
Cause and

effect
ContestabilitySources

SOURCE 3  A diagram showing the eight concepts in History
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hypothesis    (plural: hypotheses) a 
theory or possible explanation

primary sources    objects and 
documents that were created 
or written in the period that the 
historian is investigating

secondary sources    
reconstructions of the past written 
or created by people living at 
a time after the period that the 
historian is studying
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Primary sources can be broken down into written and archaeological sources. Written primary sources include 
letters, newspapers, songs, poetry as well as social media accounts, such as Twitter. Archaeological sources are 
often called artefacts (they can sometimes include written sources if writing is inscribed on them, for example, 
on a tomb or pottery) and include works of art, weapons, toys, jewellery.

Secondary sources are just as varied as primary sources and can include books, articles, websites, models, 
timelines, computer games and other software, and documentaries. In order to create secondary sources 
historians will:

 • base their research on primary sources
 • interpret their research
 • use the research to explain what happened to others.

Analysing and evaluating sources
Having obtained a variety of primary and secondary sources, historians must analyse and evaluate them in 
order to present information in a clear manner. They pose a variety of critical analysis questions about the 
sources and attempt to answer them to create a thorough understanding of the historical sources.

Examples of historical source analysis questions are:
 • What is the message (what is the creator trying to tell us)?
 • What is the purpose (why was the source created)?
 • What is the author’s perspective?
 • What is the historical context (what was happening at the time the source was created)?
 • How contestable are the sources?

Paintings and
carvings in tombs

and caves

Mosaics

Coins

Tombs

Graffiti

Pots
and cups

Figurines

Weapons

Ancient
inscriptions

Photographs and
reconstructions

Preserved
body or skeleton

What
other people
have written

Maps and
diagrams

Remains
of shipwrecks

Remains
of buildings

YouTube

Statues

Twitter

Blogs

Translations
of works of ancient

writers

History
sources

Tools

Facebook

SOURCE 4  Some types of primary sources
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changed by humans

timeline    a diagrammatic tool 
representing a period of time, 
on which events are placed in 
chronological order
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While the historian is evaluating the sources, it is important that they are respectful of the cultures and people 
groups that these sources originate from and ensure their research recognises the work of other historians in the 
correct manner. They do this in a variety of ways when they collate their information and subsequently present 
their findings.

For example, when researching the Stolen Generations (the removal of Aboriginal and Torres Strait Islander 
children from their families by the Australian government) it is crucial that historians take into consideration 
the perspectives of the people who were directly affected, their children and that of the government. Doing 
this will give the historian a clear picture of the causes of the Stolen Generations and give an understanding of 
its effects.

19.2.5 Evidence
Primary and secondary sources provide evidence for historians to present the story of an event, issue or person. 
This evidence helps historians to construct the historical narrative (story) that they are researching, support 
their hypothesis, or prove or disprove a conclusion. Primary and secondary sources are also used by historians 
to support their arguments or to argue against claims they disagree with.

Historians identify information within these sources that can assist them in their studies. They realise that 
historical sources contain lots of information, and at times only portions of that information is relevant to 
their study. After obtaining that information, historians will critically analyse the evidence using a variety of 
questions, identified in the previous section under ‘Analysing and evaluating sources’.

It is often said that history is written by the victors; this means that only the evidence of those who were 
successful at any given time present their version of the events. However, there is always a variety of evidence 
available and it is the job of the historian to find and evaluate it.

Recognising that there are a variety of interpretations and opinions relating to any historical event, issue or 
person allows historians to gather significant amounts of information, analyse it and present a clear unbiased 
picture. For example, Adolf Hitler was heralded as the saviour of Germany by some people in the country, after 
Germany’s defeat in World War I, its treatment within the Treaty of Versailles and the economic crises faced 
during the Great Depression. This viewpoint is presented in the text excerpt in SOURCE 5, written by Joseph 
Goebbels to commemorate the Führer’s birthday.

If this was the only historical evidence that historians used to research Hitler, we would not get an accurate 
representation of the man who was to become responsible for the death of nearly 6 million European Jews as 
well as countless Romani, homosexuals and other political prisoners.

However, to gain a true representation of Hitler, historians may also read the 
SOURCE 6, a report written by a British businessman working in Germany in 1937 
about the bombing of Almeria, a Spanish town, by the Nazis.

SOURCE 5 Propaganda chief Joseph Goebbels talking about Adolf Hitler in an article titled ‘Our Hitler’, 
published in April 1935 to commemorate the Fürer’s birthday

Fellow citizens! I believe it is time to portray to the entire nation the man Hitler, with all the magic of his personality, 
all the mysterious genius and irresistible power of his personality.

There is probably no one left on the planet who does not know him as a statesman and as a remarkable popular 
leader. Only a few, however, have the pleasure of seeing him as a man each day from close up, to experience 
him, and as I might add, to come as a result to a deeper understanding and love for him. These few wonder how 
it is possible that a man who only three years ago was opposed by half of the nation stands today above any 
doubt and every criticism. Germany has found a unity which will never be shaken. Adolf Hitler is the man of fate, 
who has the calling to save the nation from terrible internal conflict and shameful foreign disgrace, to lead it to 
longed-for freedom.

TOPIC 19 History concepts and skills 7
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By evaluating both of these pieces of evidence, historians can see that Hitler was a complex individual who 
fostered devotion from those who were members of his Nazi party, but was rightly considered an extremely 
dangerous individual by others.

Without evidence, historians are merely telling a story without supporting their research and it can become 
nothing more than a myth or legend with little substance.

19.2.6 Continuity and change
History allows us to look back at our past, 
reflect on the actions taken and hopefully avoid 
repeating past mistakes to make the world a 
better place in the future. Historians identify 
the changes that have occurred over time 
throughout societies all over the world; they 
also identify times throughout history where 
it appears as if nothing major has changed. 
This is known as continuity and change. At 
its most basic, change refers to something 
that is different from what has occurred in the 
past, this change may occur suddenly like a 
sudden change in political leadership or take 
considerable amounts of time for example 
changes in technology. Continuity refers 
to things that endure and remain relatively 
unchanged over time; this is often seen in 
smaller communities or tribes that are isolated 
from the modern world.

By comparing historical events that occur at 
the same time, between and among historical 
periods, and between the past and the present, 
historians are able to understand the sequence 
of events, causes and effects and therefore 
pinpoint those events that become known as 
turning points within history.

Continuity and change can be seen by 
comparing objects from the past to similar 
objects in today’s modern society — for example, mobile phones from the 1980s 
that were the size of house bricks compared to modern smartphones that have more 
technology in them than was used to power the mission to the Moon. It can also be 
seen when we analyse daily life and the changes that have occurred within society. 
There have been several changes within society in relation to the changing role of 

SOURCE 6  Report by Mr. Law, a British businessman about the bombing of Almeria 

I am told, on what I believe to be very good German authority, that really the most dangerous man of all is the 
Führer himself. He falls into fits of passion and will listen to no advice. It was on his orders and against the advice 
of the Foreign Office and the army that recently an American was beheaded. It was again on his direct orders and 
before he could receive any advice that the bombardment of Almeria took place.

If this is true — as I believe it to be — the picture is not a cheerful one. No-one wants war; certainly, but when 
you have a passionate lunatic at the top who still commands the devotion of the populace and who is evidently 
prepared to run great risks, then already the situation is dangerous…

continuity and change    the 
concept that while many changes 
occur over time, some things 
remain constant

SOURCE 7  An aerial view of the ceremony dedicating the 
Shrine of Remembrance in Melbourne, 1934. The shrine 
was built in remembrance of the men and women of 
Victoria who served, and those who died, in World War I.

SOURCE 8  An aerial view of the Shrine of Remembrance, 
Melbourne, present day
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women in the last 50 years; prior to World War II, most women were housewives and if they did work it was 
in secretarial, nursing or teaching roles. However, after World War II, women moved into non-traditional roles 
throughout society and men took on more responsibilities in raising children.

The use of timelines is an excellent way to display continuity and change as well as showing cause and 
effect throughout societies. It assists historians to recognise patterns of continuity and change, often through  
researching societal viewpoints on religion, human rights, key events and the actions of individuals and groups. 
An example is investigating how Charles Perkins was seen to bring change to Australian society and the way 
that Aboriginal communities and individuals were treated throughout New South Wales in particular; he did 
this by organising the Freedom Rides through New South Wales to show the inequality between the white 
community and the Indigenous communities.

19.2.7 Cause and effect
The historical concept of cause and 
effect is used to examine relationships 
between historical events, issues 
and people, how they relate to other 
events, issues or people and how 
one can cause another event or have 
a short or long-term effect. For 
example, Germany was not allowed 
to participate in the Paris Peace 
Conference after World War I, or have 
a say in the terms of the Treaty of 
Versailles; the Allies dictated the terms 
within the treaty to Germany and 
Germany was told that if they did not 
sign the Treaty they could be faced with war starting up again. The short- and long-term effects of this decision 
were disastrous for the world at large; within Germany it caused much political unrest, which ultimately led 
to the rise of Hitler who went on to invade Poland, start World War II and murder millions of Jews, Romani, 
homosexuals, political prisoners and others in his attempts to create the perfect German nation.

Historians need to demonstrate the relationships between events and developments within the different 
communities around the world. The example above shows how the Paris Peace Conference and the Treaty of 
Versailles can be considered to be contributing causes of the rise of Hitler and the start of World War II. At 
the same time as Germany was coming to terms with the Treaty of Versailles, the United States of America 
was entering a period of time known as isolationism — which means they did not want to participate in world 
politics at all. However, the crash of the US stock market in October 1929 would lead to the Great Depression, 
resulting in the United States calling for many of its international loans to be repaid immediately in an effort to 
bolster and secure its economy. Unfortunately, this led many countries around the world to also feel the effects 
of the stock market crash and the Great Depression became a global event.

As they study the cause and effect of events, historians also make judgements 
about the importance of these events and how they relate to other similar events 
throughout history, thus enabling them to see whether there are similarities or 
differences and what they are.

19.2.8 Significance
As historians place historical significance upon events, issues or people of the 
past, they begin to critically evaluate the information they have researched and 
analysed and attempt to propose explanations, trends and relationships that 
caused the issues and the subsequent effects.

SOURCE 9  Traders gather in growing panic outside the New York 
Stock Exchange on 24 October 1929.

cause and effect    the concept 
that every historical event will 
have a cause, and every event 
or action is likely to be the 
cause of subsequent effects or 
consequences

significance    the importance 
assigned to particular aspects 
of the past, for example, events, 
developments, movements and 
historical sites
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Historians critically evaluate all of the information from a variety of sources, both primary and secondary, and 
will often work with other historians and academics to draw their conclusions; occasionally they will have to 
negotiate and/or resolve issues that are causing debates.

Historians give significance to important turning points throughout history that affected not only their local 
societies but the world at large. However, the subject of history is so immense that it is virtually impossible for 
us to learn or study all of it. Therefore, by evaluating data and information, historians identify the significance 
in what they believe are the most important events — and this is where debate may occur. When applying 
significance to any turning point within society, historians recognise that there are a variety of viewpoints 
to any historical story depending on who is telling the story. This can be seen when viewing and critically 
analysing historical sources and evaluating the information in them.

As the historian is evaluating their information they must be able to justify why the information they have 
gathered is of historical significance to a larger audience. Furthermore, it is important to realise that the 
historical significance may change over time and may vary between groups of people. An excellent example 
of this is the Korean War, which has greater significance to the people of North and South Kore, for example, 
than for the general public of Australia (see SOURCE 10).

SOURCE 10  The Korean War, a war between North Korea (supported by China and the USSR) and South 
Korea (supported by the United Nations) lasted from 1950 to 1953. Here, South Korean military forces are 
evacuating Suwon Air Base as a result of the rapid advance of communist North Korean troops in 1950. The 
fighting received little public attention in western countries, such as the United States and Australia, particularly 
in comparison to the war that preceded it (World War II) and the war that came after it (the Vietnam War). For 
this reason, the Korean War is often referred to as ‘The Forgotten War’. However, millions of people lost their 
lives during the conflict, including soldiers and civilians, and the war had a long-term detrimental effect on all of 
Korea. North Korea and South Korea remain divided.
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19.2.9 Perspective and empathy
Two of the most important concepts that must be used when studying History are perspective and empathy.  
It is important for historians to empathise with the people they study; without empathy it is near impossible to 
fully understand what people experienced in the past.

Empathy is the ability to understand how people thought and felt in the past; it is the ability to put yourself 
in the position of the person you are studying at their time in history. In order to use empathy you need to 
imagine; however, it is not the imagination that is required to write a creative writing piece, instead it is 
historical imagination based on evidence. Having empathy allows historians to not only appreciate what people 
experienced, but also allows them to identify the motives behind actions and differing opinions, how beliefs 
and values were an influence and to compare the experiences of people in the past.

Empathy is related to perspective, as perspective is understanding the past through the points of view of the 
people who lived through these events. Historians gain perspective through reading diaries of individuals 
and visiting museums or historical sites of important events in history. Perspective also allows historians 
to recognise differing opinions, attitudes and values and by analysing the similarities and differences of 
individuals, historians are able to gain a full understanding of the history they are studying.

It is equally important to realise that as we learn about people from the past and attempt to understand their 
perspective to empathise with them, it is often difficult to understand their actions as we may be judging them 
from our contemporary mindsets. Instead we need to take into consideration the values and attitudes of the 
society that is being studied to appreciate why the decisions were made.

19.2.10 Contestability
Throughout their research, historians will come across sources that have differing 
interpretations than their own, and this leads to debates and further understanding 
of the issues they are researching. This is known as contestability, and it is an 
important concept to understand in the study of history. Historical understanding 
of any event, issue or person is always influenced by the historian’s own 
experiences, background and level of education as well as what the historical 
source contains within it and omits. For example, an article praising Adolf Hitler 
written by Himmler will be contestable as it will only present the bias of the Nazi 
regime and deny the fear felt by the Jewish population of eastern Europe.

empathy    the ability to 
understand and share another 
person’s thoughts and feelings

perspective    point of view or 
attitude

contestability    when particular 
interpretations of the past are 
open to debate

DISCUSS

Working in small groups, think of something that happens in our own time that some people believe is wrong. An 
example could be the way some countries are wealthy while in others children die of starvation and preventable 
diseases. Do you think that at some time in the future people might consider ours to have been an unjust age? 
 General capability: Ethical understanding

19.2 ACTIVITIES

 1. Using the internet and/or other information sources, find the meaning of the word ‘sympathy’. Explain how 
empathy is different from sympathy.  HASS skills: Questioning and researching

 2. Why can history be compared to a jigsaw puzzle?  General capability: Literacy
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19.3  Skills in History
19.3.1 What skills will you build this year?
This year, you will continue to build your ability to use the four broad categories of skills in the Humanities 
and Social Sciences. The following point will remind you of these four key skills.
 1. Questioning and researching involves locating relevant and detailed information and/or data from a  

range of appropriate sources. In Year 10 History this includes researching some major turning points of 
World War II.

 2. Analysing involves interpreting information to identify the main features or ideas, then examining the 
information closely to determine how the parts relate to the whole. In Year 10 History this includes 
the impact of the deep social divisions of the Great Depression on the rise of fascist and communist 
ideologies.

 3. Evaluating means examining your interpretations of information to draw evidence-based conclusions. 
It requires taking into account ambiguities and multiple perspectives in a source and proposing potential 
responses to contemporary challenges or issues. In Year 10 History this includes understanding the 
multiple causes of World War II.

 4. Communicating your ideas means presenting information in a range of formats to suit the intended 
audience and purpose. This includes essays, oral presentations, debates, tables and cartoons. Reflecting on 
your skills is also an important part of the process. In Year 10 History this includes political cartoons and 
propaganda posters.

 3. Complete the following paragraph by choosing words from the box. Historians conduct __________________ 
into past __________________, __________________ and societies. Historians try to build up a picture of the 
ideas and __________________ of people in the past, how they lived and acted and how their lives were 
shaped by other __________________ and __________________. They inquire into the past by examining 
__________________, including archives, diaries, books and artefacts.

civilisations beliefs cultures events research sources people

 General capability: Literacy
 4. Explain why evidence is important in the study of history.
 5. Why are perspective and empathy considered two of the most important concepts in studying History?
 General capability: Critical and creative thinking
 6. Look closely at SOURCE 2. The National Civil Rights Museum in Memphis was the first civil rights museum 

in the United States. Room 306 has been kept just as it was when Martin Luther King was assassinated in 
1968. Why do you think so much effort goes into conserving such traces of the past?

 History concept: Evidence  
General capability: Literacy

 7. Compare and contrast SOURCES 5 and 6. What similarities and differences do they have?
 General capability: Literacy
 8. Imagine you are a historian from 2080, writing a report on historical events of 2020. Which events would you 

believe are historic turning points, and why?
 History concept: Continuity and change  

General capability: Literacy 
 9. Imagine that you are one of the people or groups being persecuted by the Nazis during World War II. How 

would you feel after reading SOURCE 3? Would you feel scared or confused? Explain.
 10. Suggest why any one of the following possible events might have historical significance in the future for a 

historian researching and writing about the age we are living in.
 a. There was an increase in the number of Australians who did not practise religion.
 b. Inequality (the gap between rich and poor) increased in Australia.
 c. The government did impose lockdown measures during the Covid-19 pandemic.

 History concept: Significance
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19.3.2 SkillBuilders in the topic
In addition to these broad HASS skills, there is a range of essential practical skills that you will learn as you 
study History. The SkillBuilder subtopics in this topic will tell you about the skill, show you how to apply the 
skill and let you practise the skill with tasks related to the concepts covered in this subject.

The SkillBuilders you will use in Year 10 are listed below:
 • SkillBuilder: Analysing cause and effect with graphic organisers
 • SkillBuilder: Analysing historical debate
 • SkillBuilder: Analysing political cartoons and propaganda posters

19.4  SkillBuilder: Analysing cause and effect with 
graphic organisers

19.4.1 Tell me

What are graphic organisers and how can they be used to analyse cause and effect?
Graphic organisers are visual ways of representing many things including cause and effect. They can be used 
to show:

 • who or what made something to happen or change
 • who supported the change and who opposed it
 • which effects were intended and which were unintended
 • how an event affected individuals and the wider world.

Graphic organisers are particularly useful where:
 • there are multiple causes that could have led to the one event
 • there is a chain of causes in which some factors lead to events that then contribute to causing a further event
 • there are multiple effects flowing from an event.

There are a variety of different types of graphic organisers that are suitable to effectively show the causes and 
effects of a historical event or issue, these include cause and effect chains, T-charts and fishbone diagrams. 
The number of causes or effects will determine which type of graphic organiser is used; some can be modified 
when the causes and effects are more complex.

Why is it important to analyse causes and effects?
Historians analyse cause and effect to understand why events happened as they did and the consequences of the 
events. If we understand the causes of devastating events, such as the Great Depression and World War II, we have 
a better chance of avoiding them in future. However, it is important to recognise that identifying sequences of events 
does not in itself prove cause and effect and that sometimes a range of factors might have contributed to an event.

The following example can be used to illustrate this point. An intoxicated driver crashes his or her car into a 
tree. In such an event it might at first seem that cause and effect are very easy to explain. The driver was drunk 
and therefore the driver caused the crash. However, what if there were other possible causes? Suppose the road 
was slippery because of heavy rain? Suppose also that the car’s steering or brakes were found to be faulty? 
Suppose the driver had to swerve towards the tree to avoid an oncoming vehicle that was on the wrong side 
of the road. In such circumstances, the driver’s state of intoxication may not have been the cause of the crash. 

LEARNING INTENTION

This SkillBuilder shows you how to use graphic organisers to analyse cause and effect. Analysing cause and 
effect with graphic organisers is part of the Analysing HASS skill.

TOPIC 19 History concepts and skills 13
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However, it might still have contributed to the event if a sober driver could have controlled the car and avoided 
the crash. Using graphic organisers will not necessarily prove one explanation to be better than another, but it 
will help us to see the different factors at play and to weigh up the evidence.

19.4.2 Show me
There were a number of developments that contributed to the outbreak of World War II. These include the peace 
treaties that followed World War I, the weaknesses of the League of Nations, the Great Depression and the rise of 
European fascism and Japanese militarism. These events can be considered to be causes of World War II, but they 
were also effects of other issues. We can use graphic organisers to show what caused each of these events.

Example 1: Causes of the Great Depression
Using the graphic organiser in SOURCE 1 we can see how a chain of causes led to the Great Depression.

Example 2: Effects of the Great Depression
When an event has multiple effects a different type of graphic organiser can be useful. The example in SOURCE 2 
could be used to show the effects of the Great Depression.

Mass production due to new
technologies, including assembly

lines, resulted in more production. 

Low wages made some mass-
produced goods unaffordable

for many workers. 

Speculators borrowed money
to buy shares, expecting share

prices to keep rising. 

There was over-production of consumer goods as
more were produced than could be sold. 

When share prices reached unrealistic levels,
investors panicked and rushed to sell shares.

Employers reduced production and
reduced numbers of workers. 

People spent less so demand
for goods collapsed. 

Many businesses collapsed.

The Great Depression

Many workers became unemployed. 

SOURCE 1  Causes of the Great Depression

Very high unemployment
spreads.  

Poverty and suffering
become widespread.

Many workers lose faith in capitalism and
turn to socialist and communist parties. 

Loans dry up, spreading and
intensifying the Depression. 

Middle classes fear working class
revolution and turn to fascism. 

Effects of the Great
Depression 

SOURCE 2  Effects of the Great Depression
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19.4.3 Let me do it
Complete the following activities to practise this skill.

19.5  SkillBuilder: Analysing historical debate

19.5.1 Tell me

What is a historical debate?
A debate is an argument between two or more people in which opposing views are expressed regarding a 
particular issue. Its purpose is both to reveal the ‘truth’ and, in the case of a public debate, to influence public 
opinion. Debates can occur face to face or be conducted using a range of different  media such as newspapers, 
social media or television.

Why is a debate a valuable source of information?
Debate is important to historians because it reveals information, not only about the issue at its centre, but 
about those involved in the debate as participants and audience members. In this case, you will be analysing a 
national debate that came to be known as the ‘History Wars’. While it was sparked by the views of historian 
Keith Windschuttle, as expressed in his book The Fabrication of Aboriginal History (2002), the debate would 
eventually engulf university academics, writers, journalists and politicians and, of course, the Australian public.

LEARNING INTENTION

This SkillBuilder shows you how to analyse a historical debate. Analysing a historical debate is part of the 
Analysing HASS skill.

TOPIC 19 History concepts and skills 15

19.4 ACTIVITY

 1. Design and complete an appropriate graphic organiser to analyse the causes of World War II. (Refer to topics 
20 and 21 for more information.) You should aim to demonstrate the relationships between the following 
factors in your graphic organiser:

 • the peace treaties that followed World War I
 • the effects of the weaknesses of the League of Nations
 • the Great Depression
 • the rise of European fascism
 • the rise of Japanese militarism
 • Japanese aggression in China
 • Nazi Germany’s defiance of the Treaty of Versailles
 • aggression by Nazi Germany and fascist Italy
 • appeasement.

 2. Use your graphic organiser for the causes of World War II to answer the following questions analysing cause 
and effect. (Refer to topics 20 and 21 for more information.)

 a. Explain how the terms of the World War I peace treaties contributed to the rise of European fascism.
 b. Explain how the Great Depression contributed to the rise of European fascism.
 c. How did the weakness of the League of Nations encourage aggression by the fascist powers?
 d. How did the Western policy of appeasement encourage aggression by the fascist powers?
 e. How did the rise of militarism lead to Japanese aggression?
 f. Identify the consequences of unchecked Japanese aggression in China.

 HASS skills: Communicating and reflecting  
History concept: Cause and effect  

General capability: Critical and creative thinking
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19.5.2 Show me

How to analyse a historical debate — a step-by-step approach
One of the most challenging aspects of analysing a debate is working out what is fact and what is simply 
designed to ‘score points’ with the readers, listeners or viewers. Examine each excerpt in turn, asking the 
following questions:
 a. What are the major arguments that have been made?
 b. Are there any obvious flaws in the arguments presented; for example, are they simplistic, unrealistic or 

irrelevant?
 c. What supporting evidence is given for each argument, and how accurate do you think this evidence is?
 d. Are some points skimmed over or ignored? If so, why might this be?
 e. Does the writer/speaker criticise the character of his or her opponent(s)? If so, what words/phrases are 

used to characterise them?
 f. Is there any evidence of bias? If so, what is it?

The final stage of your analysis involves drawing conclusions about the validity of the arguments presented. 
The conclusions you draw are always open to challenge and should be revised if you find compelling evidence 
to the contrary.

Model

SOURCE 1 reflects the views of Keith Windschuttle. It has been used as the basis for answering questions a–f.

 a. What are the major arguments made?
Keith Windschuttle claims that much of what we know about Indigenous history after Australia was 
settled — particularly claims of massacres by white settlers — is based on poor research.

 b. Are there any obvious flaws in the arguments presented — for example, are they simplistic, unrealistic or 
irrelevant?
Windschuttle states that ‘Aboriginal oral history, when uncorroborated by original documents, is 
completely unreliable’, but he himself points out that the Aboriginal people were illiterate and were 
therefore unable to keep these sorts of documents.

SOURCE 1  In this excerpt from a paper presented at the Conference on Frontier Conflict (2001), Keith 
Windschuttle restates his belief that much of accepted Aboriginal history since settlement is a fabrication.

... When it is closely examined, the evidence for the claims of widespread mass killings of Aborigines turns out to 
be highly suspect. Much of it is very poorly founded, other parts are seriously mistaken, and some of it is outright 
fabrication ... Defenders of the orthodoxy attacked my politics, my morals and my ability to do historical research, 
while at the same time pretending that the academics I had criticised were reliable scholars whose opinions 
should be trusted ...

Unfortunately, the fictions and fabrications of our academic historians are more than matched by those created 
by the Aborigines themselves. Because Aborigines in the colonial period were illiterate and kept no written 
records, we are urged today to accept the oral history of their descendants as an authentic account of what 
happened in the past. My view is that Aboriginal oral history, when uncorroborated by original documents, 
is completely unreliable, just like the oral history of white people. Let me illustrate this with an account of the 
infamous Mistake Creek Massacre in the Kimberley district ... There are at least four versions of Aboriginal oral 
history about this incident ... and all of them are different ...

The colonial authorities wanted to civilise and modernise the Aborigines, not exterminate them. Their intentions 
were not to foster violence towards the Aborigines but to prevent it. They responded to violence by the 
Aborigines towards white settlers cautiously and reluctantly, and their overriding concern was to prevent 
retaliatory violence by settlers and convicts from getting out of hand.
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 c. What supporting evidence is given for each argument, and how accurate do you think this evidence is?
The claim that Aboriginal oral history cannot be trusted is supported by an example — the Mistake Creek 
Massacre. According to Windschuttle, four different versions of this story have been passed down.

 d. Are some points skimmed over or ignored? If so, why might this be?
Windschuttle characterises the settlers in a very positive way, suggesting they wanted to ‘civilise and 
modernise the Aborigines, not exterminate them’. He seems to ignore the idea that forcing European 
‘civilisation’ on a community that already has its own culture may have had a negative impact on that 
community.

 e. Does the writer/speaker criticise the character of his or her opponent(s)? If so, what words/phrases are 
used to characterise them?
Windschuttle suggests that the historical claims made by academic historians and Indigenous Australians 
are ‘fictions and fabrications’. He also hits back at his detractors, calling them ‘defenders of the 
orthodoxy’.

 f. Is there any evidence of bias? If so, what is it?
It seems from this excerpt that Keith Windschuttle may be biased towards viewing white settlers in a 
positive light, and viewing both Indigenous people and many historians quite negatively.

19.5.3 Let me do it
Complete the following activity to practise this skill.

19.5 Activities

Analyse SOURCE 2 using questions a–f detailed in the Show me section.

SOURCE 2  Robert Manne, a writer and academic at Melbourne’s Latrobe University, has been a vocal 
critic of Keith Windschuttle and those who suggest that there is little proof of the deliberate mistreatment 
of Indigenous Australians following settlement. This excerpt is from the introduction to Whitewash: On 
Keith Windschuttle’s Fabrication of Aboriginal History, a collection of essays edited by Manne and released 
in 2003.

... Windschuttle had never previously written at any length about Aborigines or the Australian frontier. 
In his Quadrant essay his starting point, for reasons that were never satisfactorily explained, was four 
massacres mentioned by the journalist Phillip Knightley in his new portrait of Australia. In three of these 
cases Windschuttle attempted to show, either by drawing on others’ work or by a far from convincing chain 
of evidentiary reasoning, that no massacres had taken place. He also attempted to show that the tentative 
estimates of 20 000 Aboriginal killings on the frontier between the late 1780s and the late 1920s which had 
been independently arrived at by Henry Reynolds and Richard Broome, and which had been regarded as a 
reasonable guess by the most conservative of all contemporary Australian historians, Geoffrey Blainey, was 
a vast exaggeration and, indeed, a ‘fabrication’.

Windschuttle, who had at that time done no systematic historical research on settler–Indigenous relations 
(or on anything else), claimed to know for certain that the number of Aborigines killed at the frontier had 
been very small. How did he know this? Windschuttle argued that because of the British settlers’ Christian 
faith and because of their civilisation’s fidelity to the idea of the rule of law, large numbers of killings could 
be excluded in advance as a cultural impossibility. He expressed astonishment at the discovery that Henry 
Reynolds’ estimate of 20 000 killings, which he had previously accepted on trust, was not even based on 
a tabulated list of every occasion on which Aborigines had been killed. For Windschuttle, it appeared clear 
that a death which was unreported and thus undocumented was a death which had not occurred. (By the 
use of a methodology equivalent to Windschuttle’s it would be possible to prove that virtually no sexual 
abuse of children occurred in Western societies before the 1970s.)
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19.6  SkillBuilder: Analysing political cartoons and 
propaganda posters

19.6.1 Tell me

What are political cartoons and propaganda posters?
Political cartoons are drawings created by cartoonists to comment on political or societal issues of the time. 
They often use humor, irony, symbolism and other persuasive techniques to reflect on these issues. Political 
cartoons are often published in newspapers or magazines as well as online.

Propaganda posters use similar techniques and images as political cartoons in order to persuade societies’ 
attitudes or behavior towards an issue — for example, persuading men to join the Australian Army and serve 
in World War II. Political groups and other organisations also use propaganda to push their specific agendas to 
persuade people to agree with them and may spread false information in the form of exaggeration or hyperbole 
to convince individuals to join them. Propaganda posters can and often do present facts within them, however, 
it is important to note that most of them contain a fair amount of bias within them.

Why is it important to analyse political cartoons and propaganda posters?
Propaganda posters and political cartoons are both excellent examples of primary sources and are extremely 
useful in understanding the history of periods of time in which they were created. During World War II, 
propaganda posters and cartoons used several techniques, including playing on people’s fears or prejudices. 
Their aims were varied, from urging people to grow their own food to encouraging them to enlist. These 
posters and cartoons can tell us a great deal about the time and give us insights into people’s perspectives, as 
well as helping us to evaluate how their perspectives were influenced by events, ideas and beliefs.

19.6.2 Show me
In order to accurately analyse a propaganda poster or political cartoon, historians consider the subject matter, 
aims and techniques within the text to ensure that they gain a full understanding of it. When analysing the text 
the following questions maybe asked:
 1. Who created the poster or cartoon (if known)?
 • Where, when and for what organisation was it created?
 • What was occurring during the period of historical study when the text was produced?

LEARNING INTENTION

This SkillBuilder shows you how to analyse political cartoons and propaganda posters. Analysing political 
cartoons and propaganda posters is part of the Analysing HASS skill.

Windschuttle apparently could not imagine the kind of rough frontier society where settlers killed Aborigines 
who threatened their livestock or their lives; where such deaths went officially unidentified; and where 
government officials tacitly agreed, in regard to settler violence, to turn a blind eye ...
 HASS skills: Analysing  

History concepts: Sources, Contestability
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 2. What is the main subject/issue of the text?
 • What background and/or minor details are shown?
 3. What techniques were used — for example, symbolism, specific colours? And what effect do these 

techniques have on the text?
 4. What is the message of the text?
 • What is the creator of the text trying to tell us about the subject/issue? What writing can be found 

within the source?
 5. What is the purpose of the text?
 • Why was it created and for whom?
 6. What is the author’s perspective?
 7. How useful is the text in providing us information about the subject/issue?
 8. How contestable is the text?
 • To what extent is the text accurate and reliable?
 • What information does it include and what information does it exclude?

These questions have been applied to SOURCES 1 and 2, which are examples of World War II posters and cartoons.

TOPIC 19 History concepts and skills 19

SOURCE 1  ‘This is the Enemy’, a poster 
produced in the United States by artists Karl 
Koehler and Victor Ancona in 1942 for the 
Artists for Victory Campaign

SOURCE 2  ‘What’s Cookin’?’, a cartoon produced in 
Australia by artist Noel Counihan in 1944

Source: © Noel Counihan/Copyright Agency, 2020.
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The bold italicised words within the questions about each source are the correct terms that are used in our 
study and assessments of History in Year 10 and ATAR History studies.

Questions about SOURCE 1 Answers

 1. Who created the poster or cartoon (if known)?
 • Where, when and for what organisation was it 

created?
 • What is the historical context of the text that was 

produced?

It was created by Karl Koehler and Victor Ancona in 
the United States in 1942 for the Artist for Victory 
Campaign.
The historical context of the poster is that the United 
States had entered World War II the day after the 
Japanese attack on Pearl Harbor on 7 December 1941.

 2. What is the main subject/issue of the text?
 • What background and/or minor details are shown?

The main subject of the image is the face of a Nazi 
officer. There are no background details but reflected in 
the officer’s monocle (eye glass) is a victim of Nazism 
hanging from a gallows.

 3. What techniques were used — for example, 
symbolism, specific colours? And what effect do 
these techniques have on the text?

The gallows is used as a symbol of Nazi atrocities. The 
stark use of black and white rather than colour for the 
gallows symbolises death. The way the officer’s face is 
drawn is a caricature, with downturned lips and a sharp 
nose suggesting extreme harshness and cruelty.

 4. What is the message of the text?
 • What is the creator of the text trying to tell us 

about the subject/issue?
 • What writing can be found within the source?

The message of the text is that the Nazi officers are to 
be considered enemies. 
The only text is ‘This is the enemy’, which reinforces the 
idea that everything this man represents is a threat to 
humanity.

 5. What is the purpose of the text?
 • Why was it created and for whom?

The United States entered the war in late 1941 after the 
Japanese attack on Pearl Harbor so the purpose of 
the cartoon is to help rally support for the US war effort 
against Nazi Germany as well as Japan. Its intended 
audience is the US public, particularly those who may 
have had doubts about the reasons for US involvement 
in the war against Nazi Germany.

 6. What is the author’s perspective? The author’s perspective is strongly anti-Nazi and its 
message is that Nazi Germany is an evil, cruel enemy.

 7. How useful is the text in providing us information 
about the subject/issue?

The poster provides useful evidence for US 
commitment to the war in 1942 and the US 
government’s efforts to influence public opinion in 
favour of the war effort by portraying Nazis as evil 
murderers.

 8. How contestable is the text?
 • To what extent is the text accurate and reliable?
 • What information does it include and what 

information does it exclude?

Contestability of the poster can be seen in two 
different aspects:
 1. The accuracy and reliability of the message are 

overwhelmingly supported by other primary 
sources that are available from this time period.

 2. The information that it provides to the reader is 
that it clearly states the US government’s opinion 
regarding the Nazi regime and the dangers they 
represent to the world.

However, the poster excludes any perspectives from 
other countries (ally or enemy).
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Questions about SOURCE 2 Answers

 1. Who created the poster or cartoon (if known)?
 • Where, when and for what organisation was it 

created?
 • What is the historical context of the text that was 

produced?

It was created by Noel Counihan in Australia in 1944. 
We do not know what organisation it was created for. 
The historical context of the poster is that by 1944 the 
tide of war had turned firmly against Nazi Germany.

 2. What is the main subject/issue of the text?
 • What background and/or minor details  

are shown?

The main subject of the image is Adolf Hitler. He is 
depicted sitting on a huge bomb with a burning fuse 
that does not have long to go before it explodes.

 3. What techniques were used — or example 
symbolism, specific colours? And what effect do 
these techniques have on the text?

The bomb is a symbol of the destructive power 
unleashed by the war. The cartoon caricatures 
Hitler by depicting him looking ridiculous as he sits 
forlornly wringing his hands, unable to avoid Nazism’s 
coming fate.

 4. What is the message of the text?
 • What is the creator of the text trying to tell us 

about the subject/issue?
 • What writing can be found within the source?

The message of the poster is that days of Hitler and 
the Nazi regime are numbered. 

The creator of the text is clearly stating that the war 
against Nazi Germany is successful and it is only a 
matter of time before they are defeated. 

The only text is ‘What’s cookin’?’, which means ‘What 
is happening?’ Clearly Hitler is about to be ‘cooked’.

 5. What is the purpose of the text?
 • Why was it created and for whom?

The purpose of the poster is to give people hope and 
some pleasure after years of hardship and sacrifice. Its 
intended audience is the Australian public.

 6. What is the author’s perspective? The author’s perspective is strongly anti-Nazi and 
its message is that Hitler will soon suffer the fate he 
deserves.

 7. How useful is the text in providing us information 
about the subject/issue?

The poster provides very useful evidence for attitudes 
in Australia in 1944, at the time when it was clear that 
the Axis was losing the war.

 8. How contestable is the text?
 • To what extent is the text accurate and reliable?
 • What information does it include and what 

information does it exclude?

Contestability of the poster can be seen in two 
different aspects:
 1. It is probably accurate and reliable in representing 

Australian attitudes during this time period towards 
Germany and the war. However, as Germany was 
not defeated until May 1945, the poster’s accuracy 
is questionable as it does not display an accurate 
or reliable representation of the actual war 
situation.

 2. The information seen within the poster shows 
Australian attitudes and a hope for a better future; 
however, it does not clearly state the attitudes and 
hopes of Australia’s allies or that of Germany and 
her allies.

c19HistoricalSkillsAndConcepts.indd   21 11/08/20   7:19 PM

UNCORRECTED PAGE PROOFS



19.6.3 Let me do it
Complete the following activities to practise this skill.

19.6 ACTIVITIES

 1. Now that you have seen two examples, use the questions in the Show me section to analyse  
SOURCES 3 and 4.

 2. Based on your analysis of SOURCES 3 and 4, answer the following questions.
 a. How are Australian women depicted in SOURCE 3 and why?
 b. In what two ways are Australian men depicted in SOURCE 4 and why?
 c. Describe the different aims of these two propaganda posters.
 d. What aims do the two posters share?
 e. Why might these posters have been effective or ineffective in achieving their aims?

 f. Write a general statement summarising reasons why propaganda posters can be very useful evidence for 
historians investigating World War II.

 HASS skills: Analysing  
History concepts: Sources, Contestability
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SOURCE 3  ‘This is the Most Important Job you 
Ever Did: Australian Textile Industry . . . and that 
Means You’, a poster issued by the Department of 
War Organisation and Industry in Australia in 1942

Source: Australian War Memorial ARTV02161

SOURCE 4  ‘Which Way?’, a poster created 
by Daryl Lindsay and issued by the Australian 
Commonwealth Military Forces Southern 
Command in Australia between 1939 and 1943

Source: Australian War Memorial ARTV06721
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 19.7  Review
19.7.1 Key knowledge summary
19.2 Concepts in History

 • Historians investigate and interpret the past.
 • History helps us to understand our heritage and appreciate other cultures.
 • History helps us to understand the present and what the future may hold.
 • History provides us with essential skills.
 • Historical sources are divided into primary and secondary sources. They are the key sources of 

information that historians use to complete their historical research. Analysing and evaluating historical 
sources as evidence relates to analysing sources to judge how reliable they are and explore the different 
points of view, or perspectives, of people from the past.

 • Continuity and change is the ability to recognise that while many changes occur over time, some things 
remain constant.

 • Cause and effect relates to understanding that every historical event will have a cause, and every event or 
action is likely to be the cause of subsequent effects or consequences.

 • Significance is the ability to make judgements about the importance assigned to particular aspects of the 
past, for example, events, developments, movements and historical sites.

 • Historians try to discover how people thought and felt at different times in the past.
 • Using historical imagination requires using your imagination but basing your ideas on evidence.
 • We should avoid judging people from the past by the standards of our own age.
 • Contestability reflects that historians can have differing interpretations about sources and this leads to 

debates and further understanding of the issues they are researching.

19.3 Skills in History
 • Questioning and researching involves locating relevant and detailed information and/or data from a range 

of appropriate sources.
 • Analysing involves interpreting information to identify the main features or ideas, then examining the 

information closely to determine how the parts relate to the whole.
 • Evaluating means examining your interpretations of information to draw evidence-based conclusions.
 • Communicating your ideas means presenting information in a range of formats to suit the intended 

audience and purpose.
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Resources

eWorkbook Customisable worksheets for this topic (ewbk-6309)
Reflection (ewbk-6308)
Student Learning Matrix (ewbk-6304)

Interactivity Historical skills and concepts crossword (int-7660)

c19HistoricalSkillsAndConcepts.indd   23 11/08/20   7:19 PM

UNCORRECTED PAGE PROOFS



19.7.2 Key terms

24 Jacaranda Humanities and Social Sciences 10 for WA Second Edition

artefact    an object made or changed by humans

cause and effect    the concept that every historical event will have a cause, and every event or action is likely to be the cause 
of subsequent effects or consequences

contestability    when particular interpretations of the past are open to debate

continuity and change    the concept that while many changes occur over time, some things remain constant

empathy    the ability to understand and share another person’s thoughts and feelings

evidence    information that indicates whether something is true or really happened

hypothesis    (plural: hypotheses) a theory or possible explanation

perspective    point of view or attitude

primary sources    objects and documents that were created or written in the period that the historian is investigating

secondary sources    reconstructions of the past written or created by people living at a time after the period that the historian 
is studying

significance    the importance assigned to particular aspects of the past, for example, events, developments, movements and 
historical sites

timeline    a diagrammatic tool representing a period of time, on which events are placed in chronological order
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To access these online resources, log on to www.jacplus.com.au.

RESOURCE SUMMARY Resources

This is a summary of the digital resources you will find online for topic 19 to help support your learning and deepen 
your understanding. When you see these icons next to an image or paragraph, go to learnON to access video 
eLessons, interactivities, weblinks and other support material for this topic.

19.1 Overview
 eWorkbook

 • Customisable worksheets for this topic (ewbk-6309)

 Video eLesson
 • Investigating the past (eles-1057)

19.4 SkillBuilder: Analysing cause and 
effect with graphic organisers

 eWorkbook
 • Skillbulder: Analysing cause and effect with graphic 

organisers (ewbk-6305)

19.5 SkillBuilder: Analysing historical 
debate

 eWorkbook
 • SkillBuilder: Analysing historical debate (ewbk-6306)

19.6 SkillBuilder: Analysing political 
cartoons and propaganda posters

 eWorkbook
 • SkillBuilder: Analysing political cartoons and propaganda 

posters (ewbk-6307)

19.7 Review
 eWorkbooks

 • Customisable worksheets for this topic (ewbk-6309)
 • Reflection (ewbk-6308)
 • Student Learning Matrix (ewbk-6304)

 Interactivity
 • Historical skills and concepts crossword (int-7660)
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