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17 History concepts and skills
17.1  Overview
Numerous videos and interactivities are embedded just where you need them, at the point of learning, in your 
learnON title at www.jacplus.com.au. They will help you to learn the content and concepts covered in this topic.

17.1.1 Introduction
In 2017, a crowd gathered in southern Israel to commemorate the centenary of the Battle of Beersheba. 
Approximately 100 horsemen from Australia participated in a re-enactment of the cavalry charge. The 
historical event has often been referred to as ‘the last successful cavalry charge in history’.

The Australian 4th Light Horse Brigade was tasked with capturing the fortified desert town of Beersheba on 31 
October 1917. The town, which was strategically important and possessed the only water supply in the region, 
was held by the Turkish army. Comprising troops on horseback, the 4th and 12th regiments of the brigade 
charged at the Turkish trenches. With bayonets in their hands, they jumped the trenches and rode straight into 
Beersheba, seizing its water wells and the rest of the town. The victory was a turning point in the campaign to 
defeat the German-allied Turkish army in the Middle East. It led to the eventual fall of the Ottoman Empire.

We know these things because historians use clues like archives, letters and weapons as well as many other 
historical sources to bring the past to life. They use evidence that includes all kinds of traces, from skeletons to 
newspapers, paintings and photographs. The study of history involves using such evidence in an attempt to find 
the truth about what happened in the past.

SOURCE 1  Australian horsemen recreate the WWI Battle of Beersheba.
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17.2  Concepts in History

17.2.1 Why we study history
History can be compared to an incomplete jigsaw puzzle — as each discovery through time is studied, another 
piece is added to our knowledge of the past and the picture becomes clearer. However, unlike the jigsaw 
puzzles that we complete at home, the jigsaw of our past remains incomplete, and it is the duty of historians 
to discover, study and place events in the correct chronological order to give an accurate picture of humanity’s 
history. History is more than just names and dates, it is the story of humanity.

The value of history
History is the study of the past and of the causes of historical 
events. The term comes from the ancient Greek word historia, 
which originally referred to inquiry, or the act of acquiring 
knowledge through inquiry. Some people question the 
need to understand the past, but there are many very good 
reasons for studying history. Knowledge of history helps us 
to understand our heritage. We start to understand where our 
ideas, languages, laws and many other aspects of our lives 
came from. We can also develop more open minds and learn 
to appreciate cultures that are different from our own.

History, the present and the future
Perhaps you already know that we can never understand 
the time we live in or what the future may hold if we do 
not understand the journey that brought us to this point. 
Human societies did not appear in the present as if from 
nowhere. They developed over many thousands of years. 
By understanding the past, we might just be able to avoid 
repeating past mistakes and make our world a better place in 
the future.

History, work and leisure
The kinds of skills you will learn while studying history are 
also important in many careers. These skills will help you to:

 • carry out research
 • organise information and check it to determine its accuracy
 • draw conclusions and make decisions based on evidence
 • recognise the difference between fact and opinion
 • understand that there is usually more than one way of thinking about any problem
 • think critically
 • communicate effectively
 • present findings and conclusions through reports, the media, books, lectures 

and exhibitions.

LEARNING INTENTION

By the end of this subtopic, you will be able to explain how and why we study history, and describe the key 
historical concepts.

SOURCE 1  A drawing of the philosopher 
George Santayana (1863–1952) from the 
cover of Time magazine in February 1936. 
He is popularly known for the aphorism, 
‘Those who cannot remember the past are 
condemned to repeat it.’

evidence    information that 
indicates whether something 
has really happened
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A person trained in history may conduct research and analysis for governments, businesses, individuals, 
historical associations, and other organisations. They may work in administrative or policy roles where they 
can make use of their research and analysis skills. A person trained in history may be involved in preserving 
artefacts or historic records. Conservation work similar to that shown in SOURCE 2 is one of the key 
responsibilities of historians and archaeologists.

A number of other careers are related to the study of history. These include:
 • anthropologists
 • archaeologists
 • archivists and museum workers
 • curators
 • documentary and film makers
 • economists
 • history teachers
 • lawyers
 • lecturers, tutors and researchers
 • police and armed forces
 • political scientists
 • sociologists
 • writers and authors.

A knowledge of history is important in 
our everyday lives too. History gives 
many people great personal pleasure. 
How much more enjoyment do people 
experience from travel, books and 
movies when they know about the 
history that shaped the places they visit 
or the stories they read or watch on a 
screen!

History and democracy
In Australia we live in a democratic society. This means we have the right to 
choose our political representatives and leaders through voting. We cannot vote 
responsibly, however, unless we can make our own judgements about the ideas 
these leaders put forward. To do that, we need to know something about the past.

SOURCE 2  Conservation works in 2018 on the facade and 
dome of the Royal Exhibition Building, in Melbourne, which was 
completed in 1880 to host the first World’s Fair in the Southern 
Hemisphere.

DISCUSS

 1. How might understanding our past help us avoid repeating mistakes in the future? Discuss current events or 
issues in the world today (especially the causes and effects) and suggest some of the historical events that 
have similar patterns or features. For example, responses to the COVID-19 pandemic were informed by the 
way previous pandemics were managed. What might past events tell us about how to manage the current 
situations you identified?  History concept: Cause and effect  
 General capability: Ethical understanding

 2. What can we gain from understanding our own heritage? What can we learn from understanding the heritage 
of other people in our community?  History concept: Perspectives  
 General capability: Ethical understanding

artefact    an object made or 
changed by humans
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17.2.2 Historical concepts
As you’ve learned in Year 7 and 8, history is more than just names and dates, it is the story of humanity. At 
times it will excite, shock and even amaze you. At times it will be as if the people of past societies were from 
another planet because their understanding of the world around them differed so much from yours. However, at 
other times their actions and ideas will be similar to those of your friends and neighbours.

Historians are always asking questions and subsequently researching the answers to these questions, which 
often leads to more questions. There are a variety of historical concepts, as shown in SOURCE 3, that you 
need to master to become a true historian and help other historians in answering their many questions. The 
development of these historical skills and an understanding of historical concepts will develop over time and 
you will build upon them as you continue your studies in history. You should recognise many of these concepts 
from your previous years of studying history in primary school and Years 7 and 8.

The concepts are discussed below in detail and an understanding of them will guarantee that you can 
successfully study history, and will ensure that you gain a complete understanding of the topics that you will 
cover in Year 9.

17.2.3 Sources
Historians analyse and interpret the information, evidence and data they gather from a variety of primary and 
secondary sources to identify the purpose of the sources as well as to determine how reliable and accurate they 
are. In doing so they are able to determine the causes and effects of events and issues within the time period of 
history they are researching.

Historical sources are the clues to the mystery that historians are trying to solve. Like detectives or scientists, 
historians will form a hypothesis to explain what may have occurred. They then use the historical sources 
to support their hypothesis and also review sources that give a different view to make sure a balanced 
understanding is created.

Just like in any other mystery, not all clues will be easily available and at times historians will have to make 
educated guesses with the evidence that they have before them.

Primary and secondary sources
Evidence refers to the available facts or information that indicate whether something really happened.

Evidence can come from two types of sources: primary sources 
and secondary sources. Primary sources were created in the period 
of time the historian is investigating (for example, a film clip of 
conditions on the Western Front during World War I, filmed from the 
trenches). Secondary sources are reconstructions of the past, created 
by people after the time period that the historian is studying (for 
example, a documentary about the Battle of the Somme, showing 
the conditions of the Western Front and the difficulties faced by the 
soldiers on both sides of the war, filmed after the way).

Historical
concepts

Evidence
Continuity

and
change

Cause and
effect

Perspectives Empathy Signi�cance ContestabilitySources

SOURCE 3  A diagram showing the eight historical concepts

hypothesis    (plural: hypotheses) a theory or 
possible explanation

primary sources    objects and documents 
that were created or written in the period of 
time that they relate to

secondary sources    reconstructions of the 
past written or created after the period that 
they relate to
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 Primary sources can be broken down into written and archaeological sources. Written primary sources include 
letters, newspapers, songs and poetry, as well as social media; for example, the Twitter account of President 
Donald Trump. Archaeological sources are often called artefacts (they can sometimes include written sources 
if writing is inscribed on them; for example, a tomb or pottery), and include works of art, weapons, toys and 
jewellery. 

 Secondary sources can include books, articles, websites, models, timelines, computer games and other 
software, and documentaries. In order to create secondary sources historians will do the following: 

     •  base their research on primary sources 
     •  interpret their research 
     •  use the research to explain what happened to others.   

 Analysing and evaluating sources 
 Historical sources are valuable but they do not explain themselves. When using historical sources as evidence, 
historians will need to ask questions about each source, such as where did the source come from (origin) 
and why was it created (purpose)? A source may be fact or someone’s opinion — that is, it could be   biased  . 
One way to test sources for reliability is to compare them with other sources. If this evidence leads to the 
same conclusion, we call it supporting evidence. If it leads to different conclusions, it’s called contradictory 
evidence. When we use sources to try to fi nd out about the past, we have to ask some questions. For example: 

     •  What type of source is this? 
     •  When was the source written or created and by whom? 
     •  Why was this source written or created? 
     •  What evidence does the source provide? 
     •  What was happening at the time the source was written or created? 
     •  Is the source trustworthy?   

Tools

Remains of
buildings

Maps and
diagrams

Pots and cups

Tombs

Coins

Mosaics

Weapons

Paintings and
carvings in tombs

and caves

Figurines

Graf�ti

What other
people have

written

Ancient
inscriptions

Photographs and
reconstructions

Translations of
works of ancient

writers

Preserved body
or skeleton

Remains of
shipwrecks Statues

History
sources

Social media
Twitter, Facebook,
Instagram, blogs

  SOURCE 4    Some types of primary sources  

biased    one-sided or 
prejudiced; seeing something 
from just one point of view
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17.2.4 Evidence
History is like a mystery, and it is the job of the historian to use evidence to find out the entire story of the 
topic they are researching. This evidence can be found through the use of primary and secondary sources, as 
previously discussed. By finding the correct evidence, historians are able to support their line of thinking about 
how a particular event took place, or the key people involved; for example, who the key person was in an 
assassination attempt.

Primary and secondary sources are the clues to the history mystery and by analysing these sources historians 
are able to discover all kinds of information to support their viewpoint on their research topic. Through this 
research, historians may come across other research that may disagree with their line of thinking; they then 
have to use the historical sources to support their argument and disprove others.

After gathering all of the evidence that they require, historians will then critically analyse the sources to ensure 
that their interpretation of them is correct; and that the research that they present to others is as factual and 
unbiased as possible.

17.2.5 Continuity and change
Historians study the changes that have occurred 
over time, but some things remain constant over 
periods of time. It is important to be able to 
identify when a change has occurred and when 
things have continued unchanged. This is known 
as identifying continuity and change.

Change refers to something that is different from 
what has occurred in the past. This may occur 
over a long period of time and, in this case, it 
may be difficult to detect the precise moment 
of change. Change can also occur dramatically 
or suddenly. Such changes are often associated 
with single events and are referred to as turning 
points in history. Continuity refers to the things 
that endure, relatively unchanged, over time. 
You will find that many things remain the 
same across long periods of time in history. 
Sometimes these continuities last into the 
modern world.

We can make comparisons between and among 
historical events occurring at the same time, 
between and among different historical periods, 
and between present time and the past. The use 
of timelines can help to understand the sequence 
of historical events, which should assist in 
identifying turning points that produced change. 
For example, placing the technological changes 
of the Industrial Revolution in Britain shows 
historians how they impacted society and how 
they also contributed to each new development in 
technology.

SOURCE 5  A view of William Street, Perth in the 
early 1900s, looking towards the Brass Monkey 
Hotel. (You can see the hotel in the distance on 
the right side of the street.)

continuity and change    the concept that while many 
changes occur over time, some things remain constant

SOURCE 6  A recent view of William Street Perth, 
with the Brass Monkey Hotel on the left
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17.2.6 Cause and effect
The historical concept of cause and effect is used to examine the relationship between historical events, issues 
and people, and how one can cause another event, or the short-term or long-term effect of the event, issue or 
person. For example, the introduction of new crops and rotation of crops in the four-field system prior to the 
Industrial Revolution led to the development of enclosures (see topic 18) and, consequently, to thousands of 
peasants being out of work as they were no longer required due to new technologies, new crops and no land 
being available to them.

Historians need to demonstrate the relationships between events and developments within the different 
communities around the world. The example above is known as the Agrarian Revolution and it contributed 
to the Industrial Revolution as it led to thousands of people leaving the countryside looking for work in 
the new factories that were being built in cities and towns. This then led to overcrowding, poor hygiene 
and increased crime in some areas, which ultimately led to Britain looking for ways to deal with the 
overcrowded prison population, and thus the First Fleet was sent to establish a penal colony in New 
South Wales.

As they study the cause and effect of events, historians also make judgements about the importance of these 
events and how they relate to other similar events throughout history, thus enabling them to recognise any 
similarities or differences.

The Industrial Revolution that began in Britain in the mid-eighteenth century had a number of causes. One 
major cause was Britain’s influence as a global empire. The British controlled colonies in North America, the 
Caribbean, the Indian subcontinent and West Africa. This gave them access to raw materials which could be 
transformed into finished products to sell to an increasing population.

Other causes of the Industrial Revolution include:
 • the development of new technology, including new 

machinery and steam engines
 • developments in agriculture, including new methods of 

farming and changes in land ownership
 • access to raw materials, including an abundance of 

convenient deposits of coal and iron ore
 • the development of transport systems, including 

waterways, roads, and railroads
 • population growth, including people from the 

countryside being freed up to work in the factories in 
the cities

 • stability in government, including the rule of law and 
protection of assets

 • the availability of investment, including the willingness 
of financial institutions and entrepreneurs to finance new 
ventures.

The Industrial Revolution also resulted in a number of 
effects. There was a huge rise in the rate of population 
growth. Most of this population growth occurred in the towns 
and cities. Other effects of the Industrial Revolution include:

 • industrialisation — machines used to produce goods in 
factories reduced the need for hard physical labour

 • improvement in living standards — health improved, 
leisure time increased, goods became more affordable

 • poor working conditions — factory workers in factories, 
including women and children, often worked in unpleasant or 
dangerous conditions for long hours and low pay

SOURCE 7  A Newcomen steam engine 
used to pump water from flooded coal 
mines in nineteenth-century Britain

cause and effect    the concept that every 
historical event will have a cause, and every 
event or action is likely to be the cause of 
subsequent effects or consequences
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 • social unrest and trade unions — rapid changes led to unrest and protests; workers formed trade unions to 
improve their pay and work conditions

 • the growth of new ideas — economic theories such as capitalism and socialism were developed to explain 
how business, workers and the economy should operate; political ideas and scientific ideas also flourished

 • impacts on the environment — air pollution and water pollution increased; deforestation and land 
clearance resulted in further environmental problems.

17.2.7 Significance
Historical significance is the importance that is assigned 
to particular aspects of the past. These aspects may include 
events, individuals or groups, developments in the past, ideas or 
movements, and historical sites. There is far too much history to 
study or learn all of it. We need to make judgements about what 
is important and what is less important. This is an essential, yet 
challenging, historical skill.

When we try to establish the significance of an aspect of the 
past, we have to consider a number of questions. Such questions 
include:

 • How relevant was it to people living at that time?
 • How many people were affected?
 • How did it change people’s lives?
 • How long were people’s lives affected?
 • How important and long lasting were the consequences?
 • How relevant is it to the contemporary world?

SOURCE 8  A photo taken by Lewis Hine of dust-covered ‘breaker 
boys’ at a US coal mine in January 1911. A breaker boy was required 
to separate impurities from coal by hand.

SOURCE 9  Private John Simpson 
used donkeys to carry men away from 
the front line at Gallipoli.

significance    the importance assigned 
to particular aspects of the past; 
for example, events, developments, 
movements and historical sites
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17.2.8 Perspective and empathy
Perspective and empathy are two important concepts when 
studying history.

Empathy is the ability to understand how people think 
and feel. It allows you to put yourself in the shoes of the 
person you are studying at their time in history. In order 
to use empathy you need to imagine; however, it is not the 
imagination that is required to write a creative writing piece, 
instead it is historical imagination based upon evidence. 
Having empathy helps historians understand what people 
experienced, as well as the motives behind actions, differing 
opinions, beliefs and values.

Empathy is related to perspective, which refers to the points 
of view of the people who lived through historical events. 
Historians try to understand the perspective of people in the 
past by looking at their points of view, attitudes and values. 
Historians can get a sense of the way people thought and 
felt through primary sources such as diaries or through visiting museums and historical sites. Using empathy, 
historians work with all the evidence they have in order to imagine what the past was like for people who were 
there at the time. Questions to consider include:

 • Who were these people?
 • Where did they live?
 • How did they live?
 • What mattered to them?
 • What did they believe in?
 • What did they see, hear, taste, smell and feel?
 • What did they fear and what did they hope for?
 • Did they have feelings similar to or different from ours?
 • Did they all think and feel the same as one another, or did they have differing perspectives?

How should we judge people in the past?
When we learn about some of the things people did in 
the past, it is natural that we make moral judgements. For 
example, we naturally see child labour as wrong. What we 
should try to avoid is judging people in the past by beliefs 
or standards that did not exist in their time. The Industrial 
Revolution was a new, unknown period in British history, 
before which no legal provisions existed regarding child 
labour. Mine and factory owners needed the skills that at 
the time and under the circumstances only children could 
provide. In hiring children, they did not contravene the British 
laws of the day. The families of the children needed the extra 
income, and the politicians wanted the economy to function 
and grow; society on the whole did not view child labour as 
morally wrong.

We should also remember that, in the future, people may think many kinds of 
behaviour we consider ‘normal’ might be, by their standards, wrong.

SOURCE 10  Stretcher bearers carrying the 
wounded through the trenches during the 
Gallipoli Campaign in 1915

empathy    the ability to 
understand and share another 
person’s thoughts and feelings

perspective    point of view or 
attitude

SOURCE 11  Child labourers working in a 
cotton mill, mending broken threads, fixing 
snags and replacing empty bobbin reels
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17.2.9 Contestability
In some respects, history can be considered to be like a mystery to solve. Historical sources are the evidence 
that historians use to piece together a better understanding of the past, in order to tell the overall story of the 
topic that they have been studying.

But not all events or topics related to history are clear cut; in fact, the more you research the more questions 
and differing points of view you are likely to uncover. This concept of there being different perspectives or 
points of view about any historical event or idea is known as contestability, and it is an important concept to 
understand in the study of history. Contestability also refers to the contestability of historical sources; when 
critically analysing historical sources, it is important that historians take into consideration what is included 
within the source and what has been omitted. For example, in a propaganda 
poster encouraging Australian men to join the war effort against Germany in 
World War I, the poster may suggest that fighting will be an adventure and 
full of excitement. The posters leave out the reality that participating in the 
war was often horrific, dangerous, bloody and terrifying.

contestability    when particular 
interpretations of the past are 
open to debate

DISCUSS

In recent years, movements such as #MeToo and Black Lives Matter demanded change by bringing public 
attention to sexist and racist attitudes and behaviours. In some places, this included tearing down statues of 
historical figures who were involved in the slave trade — protesters contested the historical view of these people 
as being worthy of commemoration because of their involvement in the kidnapping, selling and enslavement 
of other human beings. Working in small groups, create a list of things that happen in our own time that are 
contested — or leave out differing viewpoints. Do you think that at some time in the future people might consider 
ours to have been an unjust age and demand change? What monuments or symbols of these beliefs might the 
people of the future want to remove or rebuild?  History concept: Contestability  
 General capability: Ethical understanding

17.2 ACTIVITIES

 1. Define history in your own words.  General capability: Literacy
 2. Read George Santayana’s quote in SOURCE 1.
 a. Rewrite this quote in your own words.
 b. How does this quote show that the study of history is important? History concept: Significance  

 General capability: Literacy
 3. Look closely at SOURCE 2. The Royal Exhibition Building is the first World Heritage-listed building in Australia. 

Why do you think so much effort goes into conserving such traces of the past? 
 History concept: Significance  

 General capability: Literacy
 4. Today we live in a world in which people are sometimes killed over differences in religion. How might a 

knowledge of history help bring understanding between people of different religions?  
 History concept: Perspectives  

 General capability: Intercultural understanding
 5. Suggest why any one of the following possible events might have historical significance in the future for a 

historian researching and writing about the age we are living in.
 a. There was an increase in the number of Australians who did not practise religion.
 b. Inequality (the gap between rich and poor) increased in Australia.
 c. The Australian government took in more refugees.  History concept: Significance  

 General capability: Critical and creative thinking
 6. Using the internet and/or other information sources, find the meaning of the word ‘sympathy’. Explain how 

empathy is different from sympathy.  History concept: Empathy  
 General capability: Literacy
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 7. What does the term ‘bias’ mean?
 a. Discuss in pairs or small groups why we might not be able to trust a primary source.
 b. Design a way to test primary sources for reliability. Use some of the written and visual primary sources in your 

classroom or textbook to judge how well your test works. HASS skills: Questioning and researching
 History concept: Sources
 General capability: Critical and creative thinking

 8. Look at the mind map in SOURCE 4.
 a. Describe each of the sources pictured around the mind map.
 b. Suggest what we might learn about the past from graffiti or one of the other types of primary sources listed in 

the mind map.
 c. Is it wrong to think that primary sources are more reliable than secondary sources? Write a short response 

from your own point of view, and then discuss your thoughts in pairs or small groups.
 d. As a class, make a list of some kinds of primary sources that could be used to create a history of your school 

(a secondary source). Beside each source in your list, write down what you think you could find out by using it 
as evidence. HASS skills: Questioning and researching
 History concept: Sources
 General capability: Literacy

 9. Examine SOURCES 5 and 6 closely. Identify the changes that have occurred in Perth between the early 1900s 
and the present. Identify the similarities (or continuities) between Perth in the early 1900s and the present.
 HASS skills: Analysing
 History concept: Continuity and change
 General capability: Critical and creative thinking

 10. Look at the image of the breaker boys in SOURCE 8. Imagine that you travel back in time to meet the boys.
 a. Make a list of five questions that would you ask them about their lives. Consider their work and their family 

and leisure time.
 b. Do you think their hopes for the future and values would be very different to yours? Explain why or why not.
 c. If you could transport one of these boys into the future, what do you think their perspective of your life would 

be? Write a list of five questions that you think they might ask you, and how you would respond.
 HASS skills: Questioning and researching

 History concept: Empathy
 11. The idea of contestability applies to any event or issue that can be experienced or seen in more that one way. 

Choose one event or issue that arose in your school, community or on the news recently that people had 
different opinions about.

 a. List all of the groups or individuals involved.
 b. Choose three people or groups of people who had differing views of the event. Write a short paragraph from 

each person or group’s perspective, explaining why their view of the situation was ‘correct’.
 c. Shift your view. For each explanation, make a list of dot points outlining how the other people or groups 

involved would contest it. Consider the following.
• What facts would they disagree about?
• What opinions would they disagree with and why?
• What evidence would they suggest is flawed or misleading? History concept: Contestability

 General capability: Creative and critical thinking

650 Jacaranda Humanities and Social Sciences 9 WA Second Edition

c17HistoricalSkillsAndConcepts.indd   650 8/31/20   9:02 PM

UNCORRECTED PAGE PROOFS



17.3  Skills in History
17.3.1 What skills will you build this year?
This year, you will continue to build your ability to use the four broad categories of skills in the Humanities 
and Social Sciences. The following summaries are to remind you of these four key skills.
 1. Questioning and researching involves locating relevant and detailed information and/or data from a 

range of appropriate sources. In Year 9 History this includes primary and secondary sources related to 
the Industrial Revolution, such as paintings, diagrams, data, personal reflections and some very early 
photographs. When you study World War I, you will also use a variety of these types of primary and 
secondary sources, as well as maps, posters, transcripts and military documentation.

 2. Analysing involves interpreting information to identify the main features or ideas, then examining the 
information closely to determine how the parts relate to the whole. In Year 9 History this includes looking 
for patterns of change over time, such as looking at how attitudes to war change over time. You will also 
build your ability to identify the causes and effects of historical events.

 3. Evaluating means examining your interpretations of information to evidence-based conclusions. It 
requires taking into account ambiguities and multiple perspectives in a source and proposing potential 
responses to contemporary challenges or issues. In Year 9 History this includes drawing conclusions 
about the impacts of the Industrial Revolution on different parts of a community; for example, low-paid 
factory workers felt very differently about city life than the middle-class merchants whose wealth was 
multiplying rapidly, and free settlers who came to Australia to seek their fortune felt very differently 
about their migration than convicts who were transported as punishment.

 4. Communicating your ideas means presenting information in a range of formats to suit the intended 
audience and purpose. This includes essays, oral presentations, debates, tables and cartoons. Reflecting 
on your skills is also an important part of the process. In Year 9 History this might include writing from 
the perspective of different people living in British cities during the Industrial Revolution, creating 
propaganda posters like those created by the Australian government during World War I, or creating a 
field guide for tourists wanting to visit the battlefields of Europe.

17.3.2 SkillBuilders in the topic
In addition to these broad HASS skills, there is a range of essential practical skills that you will learn as you 
study History. The SkillBuilder topics in this section will tell you about the skill, show you how to apply the 
skill and let you practise the skill with tasks related to the topics covered in this subject.

The SkillBuilders you will use in Year 9 are:
 • SkillBuilder: Analysing photos
 • SkillBuilder: Analysing cause and effect
 • SkillBuilder: Identifying continuity and change
 • SkillBuilder: Analysing different perspectives
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17.4  SkillBuilder: Analysing photos

17.4.1 Tell me

Australian World War I Photography
Tens of thousands of photographs were taken during World War I, even though soldiers could have been 
court-martialled for taking photographs in battlefront areas. Large numbers of photographs were taken for 
military reasons or to create a visual record of the war. Official war photographers like Australia’s Frank 
Hurley captured the reality of war in a way that was previously unseen. He was employed by the Australian 
government to capture Australia’s role within World War I for their official records. Hurly became the first 
official photographer of the Australian Imperial Forces in 1917 and was given the rank of honorary captain.

Why is it important to analyse and corroborate photographic sources?
Photographs are excellent examples of a primary source that historians study in order to discover the life 
and times of society in the past. However, just like today, photographers in the past often manipulated their 
photos in order to tell a specific story. This was done in a variety of ways, such as changing the angle that a 
photograph was taken, making a careful scene selection (what is included and what is excluded), and deciding 
whether or not it is a close-up photograph or one taken from a distance. Therefore, the ability to critically 
analyse historical photographs is an important skill in determining how reliable and useful they are in telling us 
about the past.

Modern digital photography and photography manipulation was not invented until several decades after the 
end of World War I; this, however, did not stop World War I photographers like Frank Hurley composing 
and editing their photographs in a manner to tell a specific story. During World War I, Hurley and other 
skilled photographers used a variety of methods to ensure that their photographs conveyed the message they 
wanted. Unlike today’s modern digital cameras that are able to capture moving objects without blurring, 
during World War I, the cameras were unable to do this; therefore, to avoid blurring the photographers 
often posed their subjects as if they were in motion. For more dramatic photographs Hurley and other 
skilled photographers would often make composite pictures by combining two or more negatives. It is for 
these reasons that, as historians, it is vitally important to recognise features within photographs that may 
have been altered to tell a specific story or to make them useful as propaganda or simply to make the scene 
more exciting.

LEARNING INTENTION

By the end of this SkillBuilder, you will be able to use the evidence provided in a photo to draw logical 
conclusions about the past.
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SOURCE 1  Australian soldiers pass along the Menin Road beyond Ypres, Belgium, on 14 September 1917 
during the Ypres battles.

17.4.2 Show me
Historians become historical detectives when analysing historical photographs. They must analyse the clues that 
are provided and evaluate the accuracy, usefulness and reliability of the photographs. This is done by asking the 
following questions. (You will notice that these questions are also based around the 5W-1H questions.)
 1. The photographer: Who took the photograph (if known) and what is the source (if stated)?
 2. Location: Where was the photograph taken?
 3. Date: When was the photograph taken?
 4. Editing: How has the photograph been posed, or has the photographer simply recorded a scene?

What has been included or excluded from the photograph via cropping and does this change the meaning 
of it? Is the photograph made up of a combination of negatives to make a composite image?

 5. Composition: How has the photograph been composed? Has the photograph been taken from a particular 
angle, close up or from a distance and how does this affect the viewer’s reaction to it?

 6. Subject: What/who is the main subject of the image? What background and minor details are shown and 
what do these details contribute to the photograph?

 7. Purpose: Why was the photograph taken (if known)?
 8. Usefulness: How useful is this photograph in giving us more knowledge about the subject we are 

studying?
 9. Accuracy and reliability: How do we know if we should trust the story that this photograph tells? How 

might the scene we see be contested by people with other viewpoints?

SOURCE 1 was taken during World War I; the photograph was taken by Frank Hurley, an official Australian war 
photographer. It is held in the collections of the Australian War Memorial.
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SOURCE 2  An Australian soldier runs across the road through Chateau Wood in the Menin Road area, in the 
Ypres sector, Belgium, on 5 November 1917. The photograph was taken by Frank Hurley, an official Australian 
war photographer. It is held in the collections of the Australian War Memorial.

To evaluate the accuracy and reliability of SOURCE 1, you could compare it with many other images from a 
similar time and place. A good image for comparison is SOURCE 2. TABLE 1 shows you how you might analyse 
SOURCE 1 to asses its accuracy, reliability and usefulness.
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TABLE 1  Analysing SOURCE 1

Questions about SOURCE 1 Answers

1. Who took the photograph (if 
known)? What is the source (if 
stated)?

The photographer was Frank Hurley, an official Australian war photographer. 
The photograph belongs to the Australian War Memorial.

2. Where is the location? The photograph was taken on the Menin Road near Ypres, Belgium.

3. When was the photograph 
taken?

It was taken on 14 September 1917, which places it at the time of the Third 
Battle of Ypres.

4. Has the photograph been 
posed or has the photographer 
simply recorded a scene? Has the 
photograph been cropped and, if 
so, has this changed its meaning 
at all? Has the photograph been 
changed by adding or removing 
any details or by combining 
negatives to make composite 
images?

There is no evidence that the photograph has been posed; there is some 
blurring of the closer soldiers’ feet, which suggests they were moving. 
Although it is possible that Hurley might have asked the soldiers to stand 
still for a moment to avoid significant blurring. (In contrast, SOURCE 2 is very 
likely to have been posed, as it is improbable that a lone soldier would have 
been crossing the road just when Hurley was ready to take a photograph, 
and there is no blurring around his feet.) There is no evidence that SOURCE 1 
has been cropped, although it is equally possible that it could have been 
cropped. Nor is there evidence of any other tampering with the image, 
although there could easily have been tampering.

5. Is the photograph taken from 
close up or from a distance, 
and does this affect the viewer’s 
reaction to it?

The photograph has been taken close up to the dead horses, so that we 
react first to the scene in the foreground, and that our eyes then move to the 
soldiers on the road moving into the distance. This photographer has a good 
sense of composition.

6. What is the main subject? What 
background and minor details are 
shown? What extra information do 
the minor details add?

The subject is the destructive power of the war and the experiences of 
Australian soldiers at the time of the Third Battle of Ypres. The bloated 
bodies of dead horses in the foreground are no more important than the 
soldiers marching away from them in the background, possibly to share their 
fate. The flatness of the land on both sides of the road provides evidence 
of the type of landscape in which many battles were fought on the Western 
Front. The bare trees and debris along the road contribute to an image of 
devastation.

7. What was the purpose of taking 
the photograph (if known)?

As the photograph was taken by an official war photographer, it was likely 
taken to document the conditions experienced during the fighting around 
Ypres.

8. For what aspect of World War 
I does the photograph provide 
useful evidence?

It provides useful evidence for the effect of the war on the landscape, 
animals and soldiers.

9. Is the evidence it provides 
accurate and reliable and how can 
you tell?

The evidence in this photograph is accurate and reliable. We could tell this 
by comparing similar photographs and written records of the fighting at 
Ypres in 1917. SOURCE 2, which was taken almost two months later in the 
same general area, can be used to support its accuracy and reliability as 
it shows similar devastation and provides evidence of the added effects 
of rain.
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17.4 ACTIVITIES

 1. Use the questions in the example in the Show me section and repeated below to analyse SOURCE 3. You 
can use SOURCE 4 to assess the accuracy and reliability of SOURCE 3.

 a. Who took the photograph? What is the source?
 b. Where is the location?
 c. When was the photograph taken?
 d. Has the photograph been posed or has the photographer simply recorded a scene? Has the photograph 

been cropped and, if so, has this changed its meaning at all? Has the photograph been changed by adding 
or removing any details or by combining negatives to make composite images?

 e. Is the photograph taken from close up or from a distance, and does this affect the viewer’s reaction to it?
 f. What is the main subject? What background and minor details are shown? What extra information do the 

minor details add?
 g. What is the purpose of this photograph?
 h. For what aspect of World War I does the photograph provide useful evidence?
 i. Is the evidence it provides accurate and reliable and how can you tell?  HASS skills: Analysing

 History concept: Sources
 General capability: Critical and creative thinking

SOURCE 3  Two soldiers of the Australian 5th Division crossing a frozen trench by a duckboard bridge at 
Bernafay Terminus on the Western Front in January 1917. The image was taken by an unknown official war 
photographer. It is held in the collections of the Australian War Memorial.

17.4.3 Let me do it
Complete the following activities to practise this skill.
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 2. Based on what you have learned in this SkillBuilder, apply your skills in analysing photographs to answer the 
following questions.

 a. Give two reasons photographs were taken on the battlefronts during World War I.
 b. In what ways could photographs be altered to change their meaning?
 c. Who was Frank Hurley and what did he do as Australia’s first official war photographer?
 d. Why would Hurley’s photographs be more questionable for reliability than photographs taken by ordinary 

soldiers?
 e. What general conclusions about conditions on the Western Front can you draw from the four photographs 

used in this SkillBuilder?  HASS skills: Analysing
 History concept: Sources
 General capability: Critical and creative thinking

SOURCE 4  An Australian officer plodding through the frozen mud in a trench near Gueudecourt, in France, 
during the winter of 1916–17. The image was taken by an unknown official war photographer. It is held in 
the collections of the Australian War Memorial.
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17.5  SkillBuilder: Analysing cause and effect

17.5.1 Tell me

What is ‘cause and effect’?
In order to fully understand any 
historical event, it is vitally important to 
analyse the factors that led to the event 
occurring and any changes that may 
have occurred afterwards. This is known 
as cause and effect.

Historians study the cause and effect of 
historical events by asking a variety of 
questions which helps them determine 
the importance of that event in the 
period of history they are researching.

Why is it important to analyse cause and 
effect?

Analysing cause and effect helps us 
evaluate the importance of different 
events within historical periods and build 
our understanding of the past. Historians 
can then draw more confident historical 
conclusions.

17.5.2 Show me
When analysing cause and effect of 
historical events it is important to 
note that the analysis encourages the 
historian to think carefully about the 
topic being studied so that they can 
reach a conclusion based upon historical 
evidence, facts and knowledge.

To analyse the cause and effect of a historical event, start by asking the simple question: ‘Why did this event 
occur?’ However, do not be surprised if the simple question is not that simple to answer; sometimes the cause 
of any event is not obvious.

Consider the following topic of early colonisation and migration from Britain to Australia as an example. 
Migration to Australia from Britain occurred for a number of reasons including the impact of the Industrial 
Revolution, the Highland Clearances, and changes in employment opportunities and patterns.

SOURCE 1  Train derailment at Montparnasse station in Paris, 
1895. While what happened seems clear, its causes and 
subsequent effects are less obvious.

LEARNING INTENTION

By the end of this SkillBuilder, you will be able to use sources to draw logical conclusions about the causes and 
effects of historical events and ideas.
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When you have identified some causes, place them on a 
basic timeline so that you can begin to see which could 
be considered long-term and which could be short-term 
causes. At this point, you should think about some of 
the short-term and long-term effects. You may not know 
exactly what they are because they might go beyond the 
time period you are studying, but it is useful to think 
about what changes might be brought about due to the 
event you are studying. To assess your own ideas, ask 
yourself the question, ‘If one of the causes on the timeline 
was removed, would the key event still have occurred 
the same way?’ If removing one item changes the way 
you think the event would have occurred, then you have 
probably identified a key cause.

Then, arrange your ideas in a graphic organiser like 
SOURCE 3.

Late 1700s–1850s
The Highland

Clearances
force people from

their lands in
Scotland.

1851
The Victorian gold

rushes begin.
The Port Phillip

District separates
from New South

Wales to become
Victoria.

1788
A British colony is
established in
New South Wales. 

1845–57
The Irish potato
famine takes
place.

From 1750
The Industrial
Revolution leads
to changes
in employment.

1900

1750

1800

1850

CE

CE

SOURCE 2  Timeline of migration from 
Britain to Australia

Early migration
from Britain
to Australia

Causes Effects

Long-term Short-term

• Industrial Revolution
• Changes in 

 employment
• Establishment of 

British colony in 
New South Wales

• Highland Clearances
• Irish potato famine
• Victorian gold rushes

Long-term

• Increased population
  in Australian colonies 
• Changed way of life 
   for migrants
• Reduced/no access
   to parts of country
   for Indigenous
   people 

• Change to physical
landscape

• Development of new
   Australian culture
• Displacement of
   Indigenous peoples
   from country and
   erosion of culture
   and language

Short-term

SOURCE 3  An effective way to identify and analyse cause and consequences, with some 
examples of the causes and effects of British migration to Australia 

timeline    a diagrammatic tool representing a period of 
time, on which events are placed in chronological order
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Once you have constructed your timeline and graphic organiser, you should ask yourself the following 
questions about the effects of your key event. For example:

 • What changed because of the key event? Were the changes positive or negative?
 • Changes in the way of life of the Aboriginal and Torres Strait Islander populations: unable to travel, 

hunt or participate in religious ceremonies due to new laws
 • Change to demographics in Australia — more free settlers rather than only convicts
 • Demographic changes in Britain — large sections of the population left
 • Growth of cities and colonies in Australia
 • Development of Australian identity — influenced by this wave of migration

 • How many people were affected by the event?
 • Tens of thousands affected directly — e.g. those who migrated, Aboriginal and Torres Strait Islander 

peoples
 • Hundreds of thousands affected indirectly — e.g. family who remained in Britain

 • How long-lasting were the changes? Were they permanent or did the situation return to its original state?
 • The changes were permanent. The British colonies in Australia continued to grow and Australia as it 

was before European migration would change completely.
 • If one of the causes on the timeline was removed, would the key event still have occurred the same way?

 • One example is the Irish potato famine — had it not occurred, the number of Irish migrants coming 
to Australia could have been much lower — the event would not have occurred in the same way. This 
would suggest that the potato famine in Ireland was a key factor in the movement of people, especially 
the nationality of migrants to Australia.

17.5.3 Let me do it
Complete the following activities to practise this skill.

17.5 ACTIVITY

Practise analysing causes and effects.
 a. Work through the questions and tasks outlined in the Show me section, using ‘the abolition of slavery’ as 

your key event. You could consider the role of individuals as well as specific events when thinking about the 
causes, but you might need to do some further research to finalise the effects. The questions you ask would 
be similar but you would need to ask yourself: Had that individual been removed, how might the events have 
been different? Would change have taken longer to occur, or would it have happened more quickly? This will 
help reveal the importance of the individual in the events you are studying.

 b. Compare your graphic organiser with others in the class. Have you identified the same or similar factors? If 
not, explain your thoughts to each other and decide if you need to update or adapt your own work.

 c. Once you are confident that your work is complete, use it to write an extended response to the following 
question: ‘To what extent did the actions of individual people result in the abolition of slavery?’ In answering, 
you should consider both the actions of individuals and other factors that resulted in the abolition of slavery. 
Decide which you feel was the more important factor.  HASS skills: Analysing

 History concept: Cause and effect
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17.6  SkillBuilder: Identifying continuity and change

17.6.1 Tell me
Societies around the world are forever changing and adapting to the challenges they face. However, there 
are periods of time when that change is slow and elements of society remain constant or maintain a sense of 
continuity. For example, prior to the Industrial Revolution the farming practices within Britain had not changed 
significantly and this is an excellent example of long-term continuity. In the eighteenth century this changed 
when farming practices were altered dramatically with the introduction of four-crop rotation, enclosures 
and new technology that allowed for more efficient sowing and reaping of crops (see topic 18). All of these 
changes occurred in less than 100 years; the speed of these changes is what makes them so significant in our 
history. Identifying these defining moments of change within our societies helps historians describe the rate 
and extent of the changes in order to recognise their significance.

17.6.2 Show me

How to identify continuity and change
Continuity and change within society can be identified by examining a variety of historical sources. 
Contemporary writers and artists often record rapid change happening around them. Statistics from the period 
in question can often inform us of dramatic or significant change. Look at the statistical tables in subtopics 
18.7 and 18.11. In each case the figures demonstrate periods of significant change through the Industrial 
Revolution. They contrast with statistics from previous centuries that indicate very little change over long 
periods of time.

To identify continuity and change, consider the following questions:
 • What change occurred?
 • How quickly did it occur?
 • What was the scale of the change?
 • What was the impact of the change?
 • How extensive was the impact?

Examining an example: the growth of the railways
One dramatic change that occurred during the period of the Industrial Revolution was the development of 
the railways. In 1825 and 1830, the first railway lines were experiments in attempting to use steam power to 
transport goods and people. Within 50 years, railway lines crisscrossed all of Britain and rail travel had become 
a major form of transport.

Consider the following question: ‘To what extent did the development of the railways bring significant change 
to the way of life of people in Britain?’ We can begin to answer this question by examining the following 
historical sources.

LEARNING INTENTION

By the end of this SkillBuilder, you will be able to identify moments or periods of historical change, discuss their 
pace and suggest the extent of their impact.
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What conclusions can we draw from these sources in response to the above question? Look first at SOURCE 1.

What change occurred? How quickly and over what scale? These figures show us that one train hauling a 
number of goods wagons could carry 20 times the weight of goods as a horse-drawn cart, and could cover 10 
times the distance in a day. Between 1860 and 1900, the amount of railway line across Britain went from 3000 
to 30 000 kilometres, so this is a large scale change over a relatively short period of time.

What was the impact of the change? This ultimately meant that both raw materials for factory production, 
as well as finished goods, could be transported more cheaply, because of the greater volumes and speed. It 
also meant that fresh food could be transported to the growing cities and still be fresh when it arrived, as the 
journey would not take much more than a day.

Conclusion: Access to cheaper goods and a greater variety of food would have brought significant and lasting 
change to the way of life of people in Britain.

SOURCE 2 allows us to draw similar conclusions about the level of changes to people’s way of life.

What change occurred? How quickly and over what scale?  Before the nineteenth century, most people did 
not travel far from their hometown or village. The railway allowed people to travel more easily and quickly.

Destination
By horse-drawn 
carriage (1836) By train (1850)

Edinburgh 43 12

Liverpool 24 7

Exeter 18 5

Birmingham 11 3

Brighton  6 1.5

Source: BBC

Method of 
transport

Tonnage 
carried

Distance 
travelled in a day

Horse-drawn 
cart

2 tonnes 30 kilometres

Railways 40 tonnes 300 kilometres

Source: BBC

Year Total length

1840     3000

1845     4000

1850  10 000

1860  14 000

1880  25 000

1900  30 000

Source: Derived form bbc.co.uk © 2011 BBC

Year
Total 

population
Total number of 

passengers carried

1845 18 million 30 million

1900 32 million 1100 million

Source: Derived form bbc.co.uk © 2011 BBC

SOURCE 5  A description of a major railway junction on the outskirts of London in 1876 from A. Trollope,  
The Prime Minister, 1876

It is quite unnecessary to describe the Tenway Junction, as everybody knows it. From this spot, some six or 
seven miles distant from London, lines diverge east, west, and north, north-east, and north-west, round the 
metropolis in every direction, and with direct communication with every other line in and out of London. It is a 
marvellous place, quite unintelligible to the uninitiated, and yet daily used by thousands who only know that when 
they get there, they are to do what some-one tells them. The space occupied by the convergent rails seems to be 
sufficient for a large farm. And these rails always run one into another with sloping points, and cross passages, 
and mysterious meandering sidings, till it seems to the thoughtful stranger to be impossible that the best trained 
engine should know its own line.

SOURCE 1  Transport capability SOURCE 2  Journey times from London (in hours)

SOURCE 3  Total British railway length (km) SOURCE 4  Number of passengers carried
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What was the impact of the change? With the ability to travel to other towns and cities in around a quarter 
to a third of the time, people became more mobile and travelled greater distances, to find work or for other 
purposes.

SOURCES 3 and 4 help us draw similar conclusions.

What change occurred? How quickly and over what scale?  By the middle of the nineteenth century, most 
of Britain was accessible by rail with all major cities connected to each other. This rail network continued 
to expand, so that by the end of the century there was hardly anywhere in Britain that was more than a few 
kilometres from a railway line or a station.

What was the impact of the change? In 1845 the railways carried 30 million passengers, with a total 
population of 18 million — the equivalent of 1.6 rail journeys per head of population for the year. By 1900 this 
had grown to the equivalent of 34 rail journeys per head of population.

Conclusion: This level of usage is a clear indication of a major change in the way of life of the British people 
in little over half a century.

Anthony Trollope’s description in SOURCE 5 carries some additional implications.

What change occurred? How quickly and over what scale?  Trollope was born in 1815, so he was 60 years 
old when he wrote these words. He had grown up in the era before the railways, and had lived through the 
period of its greatest expansion.

What was the impact of the change? His description of the junction as a ‘marvellous place’ and ‘quite 
unintelligible to the uninitiated’ is an indication of his amazement at the rail system and the way it had grown 
so rapidly. Most people of his age would have had similar feelings about this new technology.

Conclusion: This extract also tells us how sophisticated the system had become by 1876, with large rail 
junctions controlling dozens of trains going in all directions across the country.

Each of these sources tells us of a revolutionary rail transport system that not only captured the imagination 
of people in Britain (and ultimately around the world), but also brought major changes to people’s way of 
life. So efficient and effective was rail transport that it is still a highly favoured means of transport today. 
This change that occurred so rapidly in the nineteenth century has continued to influence our lives even in the 
twenty-first century.

17.6.3 Let me do it
Complete the following activities to practise this skill.

17.6 ACTIVITIES

 1. Using the example above as a model, and SOURCES 6, 7 and  8, explain the relationship between the 
following significant changes that occurred in Britain during the nineteenth century:

 • improvements in coalmining
 • the use of steam power
 • the growth of the textile industry
 • rapid increases in the population of particular cities. Consider the following questions in your answer:

 a. What change occurred? How quickly and over what scale?
 b. What was the impact of the change?
 c. What conclusions can you draw about the individual change?
 d. What conclusion can you draw about all the changes when considered together?  

 HASS skills: Analysing
 History concept: Continuity and change
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2.  Based on what you have learned in this SkillBuilder, apply your skill in identifying continuity and change to 
answer the following questions. 
a.  Outline two changes caused by improvements in coalmining. 
b.  How did the development of steam power affect the location of textile factories? 
c.  What general conclusions about the changes in population patterns can you draw from the sources in this 

SkillBuilder?   HASS skills: Analysing  
   History concept: Continuity and change       
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SOURCE 6    A map of Britain showing the location of major coalfi elds   

664 Jacaranda Humanities and Social Sciences 9 WA Second Edition

c17HistoricalSkillsAndConcepts.indd   664 8/31/20   9:12 PM

UNCORRECTED PAGE PROOFS



SOURCE 7  Number of cotton mills in Great Britain, 1787 and 1835

1787 1835

County Operating Empty People employed

Berkshire    2 — — —

Cheshire    8 109   7   31 512

Cumberland —   13 —      1658

Derbyshire   22   93   3   11 585

Durham —     1 —           33

Lancashire  41 683 32 122 415

Leicestershire —     6 —         592

Middlesex —     7 —         350

Nottinghamshire  17   20 —      1723

Staffordshire  —   13 —      2048

Westmorland   5 — — —

Yorkshire 11 126 —   11 211

Source: From R. Burn, Statistics of the Cotton Trade (1847), p. 26; in A. Aspinall and E. Anthony Smith (eds), 
English Historical Documents, XI, 1783–1832, Oxford University Press, New York, 1959, p. 512.

SOURCE 8  Population growth in major English cities 1750–1861

Town/city 1750 (estimated) 1801 1861

London 675 000 959 000 2 804 000

Bristol   45 000   64 000    154 100

Birmingham   24 000   74 000    296 000

Liverpool   22 000   80 000    443 900

Manchester   18 000   90 000    338 300

Leeds   16 000   53 000    207 200

Sheffield   12 000   31 000    185 200

Source: British census figures
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17.7  SkillBuilder: Analysing different perspectives

17.7.1 Tell me

What is historical perspective?
A historical perspective is a point of view from which historical events, problems and issues can be analysed. 
For example, the perspective of a factory owner in the early nineteenth century would be quite different from 
that of a child working in the same factory. Also, the way we view events today may be quite different from 
the way people viewed them in the past. For example, our expectation today is that all children attend school 
from the age of five or six until their mid to late teens. Two hundred years ago in Britain and most other 
European countries only the children of the wealthy were educated. Most children were expected to work to 
help the family as soon as they were physically able. Our perspective on child labour is completely different 
from the perspective of those living in the late eighteenth or early nineteenth centuries.

Why is it important to recognise a historical perspective?
To fully understand any historical event or issue it is vitally important to be aware of perspective or bias that 
could be contained within it. Therefore, to gain an accurate representation of any historical event or issue, 
examining reports from a variety of perspectives is crucial.

17.7.2 Show me

How to identify or recognise historical perspective
In order to understand a person's perspective, historians will often research as much as they can about 
that person to understand them and therefore understand their viewpoints on any given topic. During the 
Industrial Revolution, there were a number of factory reformers who believed in better working conditions 
and pay for their employees. One of these men was Robert Owen. Historians have learned a lot about 
his beliefs via his writings about factory reform and his actions in creating better working factories. 
Therefore, if we were to read a report by Owen in which he praised the management of a textile factory, 
it would be safe to assume that the factory owner was following suggestions made by Owen or that it was 
being run in a similar manner to one of Owen's own New Lanark mills. Because of the numerous studies 
done on Robert Owen it is easy to recognise his perspective; however, if we were to read the opinions of 
another factory owner it would be important to discover as much as possible about that person in order 
to determine their perspective. Doing so would allow us to assess their opinions and identify their bias 
or prejudice.

Example 1: Identifying historical perspective in a painting

Step 1: Identify the context 

William Bell Scott was a nineteenth-century painter, and one of the first to produce paintings celebrating the 
achievements of the Industrial Revolution. His most famous work, In the nineteenth century the Northumbrians 
show the world what can be done with iron and coal (see SOURCE 1), was painted in 1861, and contains a 
broad range of activities associated with the industrial changes that had occurred in Britain during the previous 
hundred years. It was one of a series of paintings produced for a wealthy family in Northumberland. Bell Scott 
had visited Robert Stephenson’s engineering workshop in Newcastle in the county of Northumberland.

LEARNING INTENTION

By the end of this SkillBuilder, you will be able to identify and explain differing points of view about a historical 
event or issue, and suggest likely reasons for the differing perspectives.
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Step 2: Look for features that stand out 

When we analyse the painting, a number of features stand out. In the centre are three working men, with large 
hammers raised ready to hit an object, possibly the wheel of a locomotive. A fourth man is in the background, 
also busy at work. These men are all powerfully built and probably represent the ideal of the British worker – 
powerful and determined. They do not look undernourished or ill, or the victims of exploitation. In the bottom 
right-hand corner of the painting, a newspaper is draped over a mechanical drawing of a locomotive of the type 
built by Robert and George Stephenson. In the background, a similar locomotive crosses an iron bridge. This 
bridge is the same as the high-level iron bridge designed by Robert Stephenson, which crossed the Tyne River 
in Newcastle.

In the foreground of the painting are a number of products of the Industrial Revolution – the iron anchor, a 
marine pump, the artillery barrel the little girl is sitting on, and a small pile of artillery shells next to it.

Step 3: Consider what perspective the features convey when viewed as a whole 

All of these illustrate Britain’s military and naval power. The little girl herself looks healthy and well fed, and 
may be the daughter of one of the workmen. She holds a package that could be her father’s lunch, as well as a 

SOURCE 1  Bell Scott’s painting, In the nineteenth century the Northumbrians show the world what 
can be done with iron and coal (1891), celebrating the achievements of the Industrial Revolution
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school book, signifying that she is attending school and being educated. Education for working-class children 
was considered an ideal in Victorian England, and this painting suggests that ideal was being achieved. Behind 
the little girl a young boy stands, looking out over the dockside activities. In his right hand he holds a lamp of 
the type used in coal mines. This suggests that he works in the mines, and yet he also looks healthy and well 
dressed. On the river below we see both steamships and sailing ships, as well as a barge carrying coal. Coal 
was a very important part of Northumbrian life, as the area was a major source of coal. On the dockside, two 
businessmen are talking in the lower left-hand corner, a young woman carries a pail on her head, and other 
people seem actively occupied. Across the top of the painting we see poles carrying telegraph wires, signifying 
improvements in communication that came with industrialisation. When we take in the painting as a whole, we 
see a very positive depiction of the effects of the Industrial Revolution.

Example 2: Identifying historical perspective in an engraving from a book

Step 1: Identify the context 

William Blanchard Jerrold was a writer 
and journalist. In 1869 he collaborated 
with French artist Gustave Doré to 
produce a book called London: A 
pilgrimage. Published in 1872, this book 
featured descriptions and drawings of 
many of the poorest parts of London 
and its most impoverished inhabitants. It 
included 180 engravings by Doré showing 
slum areas, extreme poverty and the 
depressed state of much of the population 
(see SOURCES 2). Jerrold and Doré were 
accused by many of showing only the 
worst aspects of London, but they clearly 
wanted to make their readers more aware 
of the conditions suffered by the poor.

Step 2: Look for features that stand out 

This illustration from Jerrold and Doré’s 
book shows a poor family trying to sell 
a few trinkets on the street. The whole 
family are shown, including seven 
children, and they all look thin and poorly 
clothed. The street looks dark and dirty, 
and another family is seen sitting down 
the street in the same kind of situation.

Step 3: Consider what perspective the 
features convey when viewed as a whole 

The fact that the whole family is present 
suggests they may be homeless. The 
whole scene is designed to show just how 
distressing and widespread poverty could be on the streets of London. When we understand Doré’s perspective 
we realise that he may have deliberately exaggerated the scene to get his message across to the reader.

SOURCE 2  This engraving by Gustave Doré of a scene in 
the London street of Houndsditch appeared in London: A 
pilgrimage in 1872.
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17.7.3 Let me do it
Complete the following activities to practise this skill.

17.7 ACTIVITIES

 1. Examine SOURCE 3. Complete the following steps to identify the perspective of the photographer.
 a. Step 1: Identify and describe the context.
 b. Step 2: Describe features that stand out.
 c. Step 3: Consider what perspective the features convey when viewed as a whole.

 2. Examine SOURCES 4 to 6. The steps in identifying perspectives in written texts is the same as in a visual 
texts, but instead of looking for visual details, you look closely at the language (how it suggests point of 
view with emotive words or bias) and examples. For each quote, complete the following steps to identify the 
perspective of the writer.

 a. Step 1: Identify the context. Find out as much as you can from the school library or the internet about the 
author and write a brief statement about that person’s perspective in relation to child labour in mines and 
factories. Consider the following questions in your research:
 i. Who are they?
 ii. When are they writing?
  iii. Why are they writing about it?

SOURCE 3  Dust-covered coal-mining breaker boys; their job was to break coal into pieces, sort them 
by size and separate any impurities (rocks or other materials), all by hand. This was deemed unskilled 
work, so it was usually undertaken by the youngest workers.
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 b. Step 2: Look for features that stand out. Are there words that reflect the emotion the writer feels for the 
people? (e.g. exhausted rather than sleepy) Are there words that show how the writer feels about the 
situation? (e.g. lesser evil rather than better choice)

 c. Step 3: Consider what perspective the features convey when viewed as a whole. What are they trying to 
achieve or what point are they trying to make?

Explain how the quote demonstrates that perspective.  HASS skills: Analysing
 History concept: Perspectives 
 General capability: Critical and creative thinking

 3.  Based on what you have learned in this SkillBuilder, apply your skill in analysing different perspectives to 
answer the following questions.

 a. Which extract (SOURCE 4, 5 or 6) do you find most convincing? Why?
 b. For each extract, identify the values or beliefs the author is revealing.
 c. For each extract, identify what benefit the author stands to gain if his point of view is persuasive.  

 HASS skills: Evaluating
 History concept: Perspectives
 General capability: Critical and creative thinking

SOURCE 4  From Michael Sadler, in a speech in the House of Commons, 16 March 1832

The parents rouse them in the morning and receive them tired and exhausted after the day has closed; they 
see them droop and sicken, and, in many cases, become cripples and die, before they reach their prime; and 
they do all this, because they must otherwise starve. It is a mockery to contend that these parents have a 
choice. They choose the lesser evil, and reluctantly resign their offspring to the captivity and pollution of  
the mill.

SOURCE 5  Henry ‘Orator’ Hunt, in a speech in the House of Commons, 16 March 1832

The question is, whether the children of the manufacturing poor should work for more hours than human 
nature can sustain. If the honourable members were to see hundreds of the poor, unfortunate wretches 
employed in the cotton-mills in Lancashire, they would feel the absolute necessity of adopting an active 
interference. I say, let the manufacturer keep double the number of workmen, but do not let him destroy the 
health of the rising generation.

SOURCE 6  Henry Thomas Hope, in a speech in the House of Commons, 16 March 1832

The parents rouse them in the morning and receive them tired and exhausted after the day has closed; they 
see them droop and sicken, and, in many cases, become cripples and die, before they reach their prime; and 
they do all this, because they must otherwise starve. It is a mockery to contend that these parents have a 
choice. They choose the lesser evil, and reluctantly resign their offspring to the captivity and pollution of  
the mill.
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 17.8  Review
17.8.1 Key knowledge summary

17.2 Concepts in History
 • Historians investigate and interpret the past.
 • History helps us to understand our heritage and appreciate other cultures.
 • History helps us to understand the present and what the future may hold.
 • History provides us with essential skills.
 • The key concepts you will study in History are evidence, continuity and change, cause and effect, sources, 

perspectives, empathy, significance and contestability.

17.3 Skills in History
 • Analysing and evaluating historical sources as evidence relates to looking at sources to judge how reliable 

they are and explore the different points of view, or perspectives, of people from the past.
 • Analysing continuity and change is the ability to recognise that while many changes occur over time, 

some things remain constant.
 • Analysing cause and effect relates to understanding that every historical event will have a cause, and every 

event or action is likely to be the cause of subsequent effects or consequences.
 • Understanding significance is the ability to make judgements about the importance assigned to particular 

aspects of the past, such as events, developments, movements and historical sites.
 • Historians try to discover how people thought and felt at different times in the past.
 • Using historical imagination means using your imagination but basing your ideas on evidence.
 • We should avoid judging people from the past by the standards of our own age.

17.8.2 Key terms

artefact    an object made or changed by humans

biased    one-sided or prejudiced; seeing something from just one point of view

cause and effect    the concept that every historical event will have a cause, and every event or action is likely to be the cause 
of subsequent effects or consequences

contestability    when particular interpretations of the past are open to debate

continuity and change    the concept that while many changes occur over time, some things remain constant

empathy    the ability to understand and share another person’s thoughts and feelings

evidence    information that indicates whether something has really happened

hypothesis    (plural: hypotheses) a theory or possible explanation

perspective    point of view or attitude

primary sources    objects and documents that were created or written in the period of time that they relate to

secondary sources    reconstructions of the past written or created after the period that they relate to

significance    the importance assigned to particular aspects of the past; for example, events, developments, movements and 
historical sites

timeline    a diagrammatic tool representing a period of time, on which events are placed in chronological order

Resources

eWorkbook Customisable worksheets for this topic (ewbk-5899)
Reflection (ewbk-5898)
Student learning matrix (ewbk-5893)

Interactivities Time out: Sources (int-0782)
History concepts and skills crossword (int-7635)
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RESOURCE SUMMARY  Resources

This is a summary of the digital resources you will find online for Topic 17 to help support your learning and deepen 
your understanding. When you see these icons next to an image or paragraph, go to learnON to access video 
eLessons, interactivities, weblinks and other support material for this topic.

17.1 Overview

Video eLesson
 • Investigating the past (eles-1057)

17.4 SkillBuilder: Analysing photos

eWorkbook
 • SkillBuilder: Analysing photos (ewbk-5894)

17.5 SkillBuilder: Analysing cause and 
effect

eWorkbook
 • SkillBuilder: Analysing cause and effect (ewbk-5895)

17.6 SkillBuilder: Identifying continuity and 
change

eWorkbook
 • SkillBuilder: Identifying continuity and change 

(ewbk-5896)

17.7 SkillBuilder: Analysing different 
perspectives

eWorkbook
 • SkillBuilder: Analysing different perspectives 

(ewbk-5897)

17.8 Review

eWorkbook
 • Reflection (ewbk-5898)
 • Student learning matrix (ewbk-5893)

Interactivity
 • Time out: Sources (int-0782)
 • Historical skills and concepts crossword (int-7635)

To access these online resources, log on to www.jacplus.com.au.
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